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FOREWORD

What the UYJt, Urfftve of BEducation wao odhartopred i l“h}' e
charge to lts commigsioners was to determine the nation's progress
in aducation, The Nalilonal Assessment of Bducational  Progress
(NAERD) wan tnltlated a cantuwry tater to address, in a systemattoe
way, that charge,

Silnce 1969, the Natlonal Axses:mant has gathered information
about. levels of educatlonal achfevement across the country and
reportaed ltda tindings to the natlon. Tt has surveyed the
attalnments of 9-year-oldys, 13-year-olds, 17-year-olds and adulta
In  art, carnser and occupational  devalopment, «oltlzenahip,
Livarature, mathematics, munlce, readling, scfence, doctal studion
and welting, ALl arean have beon perlodically reasseosed In order
to detect any lmportant changes. To dato, National Ansetsiment has
Iinterviewed and tested more than 900,000 young Amerlcans.

Learning-area assossments evolve from a consensus process,
Fach assessment La the product of several years of work by a great
many educators, scholars and lay persons from all over the natlon.
Initially, these people design objcctives for each subject area,
proposing qeporal qoals they foel Americans should bd achieving In
the course of thelr education. After c¢areful reviews, these
objectives are given to exerclse (ltem) writers, whose task it 1Is
to create measurement tools appropriate to the objectlves.

When the exercises have passed extensive reviews by
subject-matter specialists, measurement experts and lay persons,
they are administered to probability samples. The people who
compose these samples are chosen in such a way that the results of
their assessment can be generalized to an entire.’national
population. That 1is, on the basis of the performancé of about
2,500 9-year-olds on a given exercise, we can make generalizations
about the probable performance of all 9-year-olds in the nation.

After assessment data have been collected, scored and
analyzed, National Assessment publishes reports to disseminate the
results as widely as possible. Not all exercises are released for
publication. Because NAEP will readminister some of the same
2xercises in the future to determine whether the performance level
of Americans has increased, remained stable or decreased, it is
essential that they not be released in order to preserve the
integrity of the study. ’

viii
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tiveesp v o

The Natloanal Asacaamzit of  Fducat takial b s ene (NATE) hao
completed thied assesamaenta of Wi ltlag, the Flyat duilug bdey jo,
the aecand duriivg 197424 and the thivd in b9in 19, Puat laan
(ltaemg) were admintatered to 9, 11 and Vi-yeat old students, ’ No
student yesponded ta mare than une haaklet of exciclises, and each
booklet was admindstered ta about 2, 800 students, Saome caerclises
wire admintdterad at anly ane dage, while athers weie adminlatered
ta two or thres ajga qraugps, I each ansessment, i year-glds were
agdedsed  fram Octoher  ta Devember, Y-yaar-ablda in Jdanusaey anad
Fehitvary, and 11 year-alds fram Maech (o May, National Assaessmait
teports on the pattan's  aducat fonal pragraess by replieating
tenting copnditions, tncluding the ttomn, aa neatly as paagible
from axdqdadiment t o Andannplaent ATt et aach AndanEsmaeil b,
approximarely half the exerclhies ate kopt secute  and  gsed |
Aubsequent  asnedsmenty,  Tho other halt of the exercises ay
reloanad tor ute by Intarestad educatoyn,

% .

Thi=a volume containa tho relaeased axerclaes fram National
Adrenamant s thivd wricing andedsment . Part L of thls valume
tummar { zen object {ve And oxoeredge dave lopment proceduros,
dogcribas the Jdifforent soor ing proceduren uged {n the wr it ing
asgendments, oxplatnn tho  documentat {on fur thao ftoms  and
discunsen  ways the ltomg can bo  used, Papt IT contalng  the
released {tems used to angess wrlting, Ltom documentation, scoring
quides and sample responses. The volume 15 in a loose <leat format
to facilitate gorting and copylng.

The exercises, scoring qguides, and so torth are in the public
domain; therefore, there are¢ no restrictions on  their une.
Hlowever, National Assessment likes to know the way:s that othegs
use the items and would appreclate being advised of any research
results baned on this item pool.

lDurlng some years, National Assesament hag administered exXerciages
to supplementary samples of i7-year-olds who were not in school.
However, during the 1978-79 assessment, only l7-year~olds enrolled
in-'school were sampled.

12



The exercises in Part 1II are presented in order by NAEP
number (a number National Assessment uses for exercise
identification purposes). Included with each exercise 1is
documentation .about the time required for the item and the
objective measured. Because NAEP staff and consultants feel
strongly that writing performance should be assessed on the basis
of writing samples rather than objective tests, most of the
exercises are open-ended and require that responses be rated by
trained scorers. Each open-ended exercise is accompanied by the
scoring guides NAEP used to evaluate responses .and by some sample
student responses illustrative of the various scoring categories.
No achievement data are included in this volume. These data will
appear in later reports. ‘

Accompanying this volume are two papers and the writing
objectives booklet. The papers, Using the Primary Trait System for
Evaluating Writing and Guidelines for Describing Three Aspects of
Writing: Syntax, Cohesion and Mechanics, describe in detail the
systems used to score essays. The writing objectives booklet,
Writing Objectives, Second Assessment:, describes the objectives
used as the basis for the 1973-74 and 1978-79 writing assessments.
It provides detailed information about these objectives and their
development..

Exhibit 1 lists all the exercises contained in this volume in
NAEP number order. Included in the 1listing for each item are a
short descriptive name, the objective measured, the age(s) at
which the exercise was administered and the type of exercise. The
multiple-choice exercises are indjcated; all others are
open-ended. -

Almost all the essays and letters were evaluated using the
primary trait system of scoring. This system describes a
respondent's ability to choose and effectively carry out
appropriate rhetorical strategies. Holistic scoring was used for
one essay at each age. This method, named for its emphasis on a
scorer's response to a whole essay, describes the overall success
of a paper and results in a ranking of the papers. 1In addition to
these methods of evaluating the overall quality of writing,
National Assessment has developed very detailed and complex
systems for examining specific aspects of &oherence, mechanics and
*yntax. :
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NAEP

Number

101006
101007
101015
102012
102013
102015
102016
201001
201006
201007
202014
202031
203012
303030
401010
401011

401012 ..

401013
401016
401017
401018
401019
402010
402013
402014
590020
590030

EXHIBIT 1. Exercises Released After the g
1978-79 NAEP Writing Asscssment in NAEP Number Order

Name and Objective Age . Exercise Type

Goldfish (Obj. I) 9 Expressive

Loss (Obj. 1) 13 Expressive

Grape peeler (Obj. T} L7 Expressive (Humorous)

Fireflies (Obj. I) 9 Expressive (Narrative)

Kangaroo' (Obj. I) 9 Expressive (Narrative)

Rainy day (0Obj. I) 13 Expressive

Stork (Obi. I) 17 Expressive (Narrative)

Puppy letter (Obj. II) 9 - Persuasive

Letter to principal (Obj. IX) 13 Persuaslve

Recreation center (0Obj. II) 17 Persuasive

Electric blanket (Obj. II) 17 .Explanatory business letter
Poster calendar 9,13 Explanatory business letter
Describe something (Obj. II) 13,17 Explanatory (De~criptive)
Attitude questionnaire (Obj. 111) 9,13,17 Multiple-choice A

Bill's coat, rope, magician 9 Sentence combining °

Rope, magician, bus 13,17 " Sentence combining

Clown, bubble, troops 9 Sentence combining

Bubble, troops, forest fires 13,17 Sentence combining

Cries, guard 9 Sentence combining

Cries, guard, lookout 13,17 Sentence combining

Lemonade, pebbles .9 Sentence combining

Lemonade, pebbles, hikers 13,17 Sentence combining

Tulips 9,13,17 Cloze paragraph, multlple choice
Party 9 Cloze paraqraph, multiple choice
Dolphins 13,17 Cloze paragraph, multiple ehoice
Background qyestions 13,17 Open-ended’ and multiple choice

MNote concerning reass7Gsed exercises: . 3

1.

Fireflies #102012), Kangaroo (102013), Rainy day (102015),

Stork (I02016) and Describe something (203012) were administered
for the third time in 1978-79. They were previously administered
in 1969-70 and 1973-74.

Goldfish (101006), Loss (l0l007), Grape peeler (101015), Puppy
(201001), Letter to principal (201006), Recrcation center (201007)
and Electric blanket (202014) were administered tor the seccond time
in 1978-79. They were first administered in 1973-74.

Poster calendar (202031), the scntence combining wxercises and
the multiple cholce cloze paragyrephs were administered for the
first time in 1978~79. o

Several of the background questions were first asked of L7-year-olds
in 1974, However, most of these guastions wern administerced for the

first time in 1978-19,



The following sections of Part I describe the exercise
development process, scoring procedures, documentation pages
accompanying the exercises and potential uses for the exercises.
More specifically:

Objectives lists the objectives used for the 1973-74 and
1978-79 assessments.

Exercise Development discusses NAEP's exercise development
procedures and describes the exercises ccntained in this volume.

Scoring Procedures gives more detailed information about
NAEP's primary trait, holistic, cohesion, mechanics and syntax
scoring procedures.

Explanation of Documentation gives step-by- step instructions
on how to read the documentation that accompanies each exercise.

Using the Exercises discusses some issues concerned with using
these materials for assessment, evaluation or instructional
purposes.

Objectives

The objectives used to develop items for the 1973-74 and
1978-79 assessments appear below. For a more detailed description
of these objectives and information on their development, see the
accompanying booklet, Writing Objectives, Second Assessment.

I. Demonstrates ab111ty in writing to reveal personal feelings
and ideas
A. Through free expression
B. Through the use of conventlonal modes of discourse

II. Demonstrates ability to write in response to a wide range of
societal demands and obllgatlons. Ability is defined to
include correctness in usage, punctuation, spelling and form
or convention as appropriate to particular wr1t1ng tasks,
e.g., manuscripts, letters.

A. ' Social
l. Personal
2. Organizational
3. Community
B. Business/Vocational
C. Scholastic

III. Indicates the -importance attached to writing skills
' A. Recognizes. the necessity of writing. for a variety of
needs (as in Objectives I and II)
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B. Writes to fulfill those needs
C. Gets satisfaction, even enjoyment, from having written
something well

Objectives I and II were measured by open-ended essay or
letter writing tasks. The tasks developed for Objective I require
expressive writing. Those de¢- eloped for Objective II ask for
persuasive or explanatory writinc in social, business or
scholastic situations. . A multiple-choice attitude scale addresses

"Objective III. The remainder of the exercises -- open-ended
sentence combining ‘tasks, multiple-choice cloze paragraph
exercises and background questions -- were developed not to

measure specific objectives, but rather to provide additional
‘information about specific writing skills as well as an
instructional context for reporting changes in writing
performance.

Exercise Development
"History

National Assessment usually repor. estimates of percentages
of respondents who answered a question acceptably or successfully
performed a task. Results can then be looked at collectively to
formulate generalizations about overall learning, as well as
separately to provide information about specific skills and
knowledge.

Since writing educators had indicated that the - results
reported after the first writing assessment, based primarily on
‘holistic evaluation, seemed lacking in specific information, prior
to the second assessment of writing National Assessment staff held
a conference of writing educators and measurement specialists. The
participants decided that both evaluative and descriptive
information were necessary for NAEP to report effectively about
writing. It was proposed that the &ssessment concentrate on those
writing skills needed to perform particular tasks. A dominant or
primary characteristic was to be identified for each writing task,’
and papers for that exercise would be rated according to how well
they fulfilled the purpose of the particular task. For example,
responses to a task that required a description would be evaluated
primarily for 1levels of success with description. The rating
procedure would be based on such things as number, clarity,
vividness and organization of the details presented to create a
+"picture"” in the mind of the reader. It was noted that
appropriateness to audience must also be considered 1in . any
evaluation of writing.

This system for evaluating essays, known as the primary trait
system (PTS), has implications for exercise and scoring gquide
.



development. In the first place, the exercises must be specific as
to the task and the intended audience. If scorers are to be given
guidelines, the scoring criteria should also be made apparent to
the writer. The criteria for judging responses must be considered
as each task is developed, since each rating essentially indicates
whether or not a written response contains the characteristics
necessary to accomplish 1its purpose. Since papers are rated
according to such specific «criteria, it 1is necessary that
questions and rhetorical situations be phrased in a way that leads
respondents to give comparable responses.

Many participants at the conference saw additional:
descriptive information about the papers as an essential element
of reporting useful results. They urged that exercise cdevelopers
also 1identify secondary characteristics of papers (such as tense
control, tone, mechanics, creativity, coherence, and so on) that
would be particularly appropriate to investigate. o

The Exercise Development Framework

Many of the exercises included in this volume were developed
to be used with the primary trait system for evaluating writing.
Thus, in designing the items, develcopers knew they had to present
narrowly defined situations, specifying (1) the role of the
writer, (2) the audience and (3) the object of the communication.
However, the tasks that could be developed to fit these criteria
are numerous. In addition, responses could be scored for many
different types of writing skills -- content, organization,
mechanics, syntax, originality of expression, and so forth. ‘

To help make decisions about the kinds of writing tasks that
students should be asked to perform and about the kinds of
information that the assessment should provide, National
Assessment held a series of confereﬁces. At these conferences the
writing educators further refined ‘the objectives to prov1de more
explicit guidelines Lo exercise developers.

Objective I was interpreted as the ability to enggge in
writing for expressive purposes, while the primary purpozg'of most
social, business and- scholastic writing (Objective was
identified as persuasive or explanatory. Of course, little wrlting
is actually singular in purpose and the types of writing are

interrelated. For instance, a job application letter might require, -

elements of both persuasion and explanation in order to achieve
its primary purpose; a letter to straighten out a billing error
might both explain the problem and express strong feelings. Still,
for the last two assessments, National . Assessment has used \the
expressive, persuasive and explanatory rhetorical model as a .
guideline in developing the specific tasks to be assessed. ’
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Ideally, NAEP would like to collect information on a variety
of expressive skills; on skills in both explanation and persuasion
in specific social, business and scholastic situations; and on the
attitudes respondents hold with regard to writing skills, as well
as provide an adequate -context for reporting changes 1in
performance. Unfortunately, the resources for such an extensive
assessment have never been available. Given limited resources, the
last two assessments have concentrated on Objectives I and II.
This is not meant to imply that Objective III -- which concerns
attitudes regarding writing -- is unimportant.

Prior to the third assessment, it was decided to try to
provide information. that would give some context for reporting
changes in performance. This 1is reflected in modifications to
open—ended scoring procedures to include scoring for syntax,
cohesion and connective devices and in collection_of.!additional
background information. Two new types of exercises were "also
developed -- sentence combining tasks and paragraphs with clozed
connective ties.

" In the sentence combining tasks, respondents were given two
or more simple sentences and asked to combine them into a longer
sentence that said the same thing. In the cloze paragraphs, a
paragraph was carefully constructed to contain a number of pronoun
references and specific transitional devices. Then several of
these connective ties were <clozed (deleted and replaced ~ by
blanks) . Respondents were offered a number of multiple-choice
options to replace each blank. '

The Development, Field Test and Item Selection Process

Exercises were developed and reviewed by National Assessment
staff and panels of writing ecucators ard lay persons from across
the country. All prospective items were then field tested in a
variety of schools representing different types of programs and
socioeconomic levels. Review panels used the results (about 100
responses to each task) of .these field tests to evaluate the
success of each item. Sometimes it was readily apparent that t'~-
task was inappropriate. In ;other cases, tasks were retested a: .
different age level ‘or modified in terms of direction, content »r
tone. The modified tasks were then field tested again.
Occasionally, an item was "tried out" three times before it was
finally judged to be either successful or unsuccessful by the
various, review panels. Writing educators selected those items
included in the assessment from the pool of successful items.



Scoring Procedures

Just as National Assessment develops exercises that require
different kinds of writing on the grounds that students may be
proficient in some types of writing and not in others, it uses
several kinds of scoring procedures on the grounds that students
might display some skills and not others in a piece of writing.
Although an assessment that uses a variety of scoring procedures
is complex and expensive, it provides much more comprehensive data
than an assessment based on a single procedure. The different
scoring methods used by National Assessment are described briefly
in this section and illustrated in the scoring guides and sample
responses found in Part II. Readers desiring more information on
scoring procedures should consult Using the Primary Trait System
for Evaluating Writing (1980) and Guidelines for Describing Three
Aspects of Writing: Syntax, Cohesion, and Mechanics, (1980), which
are included in the materials accompanying this released exercise
set. :

Exhibit 2 shows the evaluation procedures that National
Assessment used with each released open-ended writing task. This
does not mean that these are the only scoring systems appropriate
for each task. However, given limited resources, "National
Assessment had to make choices. Since the Assessment's principal
goal 1is to measure -‘hanges in achievement over time, those
exercises administered in all three writing assessments were
selected for the most intensive analysis.

National Assessmént collected about 2,500 responses in each
assessment for each exercise. Full samples were scored for primary
trait and cohesion, allowing reporting for population groups
defined by race, sex, region of the*country, parental education,
type of community and grade in school. The holistic, paragraph

coherence, mechanics and syntax analyses were based upon
~scientific probability subsamples of the total natiocnal samples of
papers. Approximately 400 "Kangaroo" and "Describe Something"

papets from each assessment were rated helistically and for =

paragraph coherence, sentence types and mechanics, " allowing
reporting .for each age only for the nation and for males and
females. About 600-650 "Fireflies,"” "Rainy Day" and "Stork" papers
from each assessment were analyzed for syntax (T-unit analysis and
sentence types) and mechanics, permitting reporting only for each
age, sex and race. ’ .



EXHIBIT 2. Released Essay and Letter Writing Tasks
and Scoring Procedures

Name ~NAEP  Age Scoring Procedures Years Administered
Number
Goldfish 101006 9 Primary trait 1973-74; 1978-79
Loss 101007 - 13  Primary trait 1973-74; 1978-79
Grape Peeler 101015 17 Primary trait, 1973-74; 1978-79
» secondary trait
Fireflies 102012 9 Primary trait, 1969-70; 1973-74; 1978-79

cohesion, syntax
(T-unit analysis
and sentence types)
< and mechanics .
Kangaroo 102023 9 Holistic, paragvaph 1969-70; 1973-74; 1978-79
coherence, syntax
(sentence types)
and mechanics
Rainy Day 102015 13 Primary trait, 1969-70; 1973-74; 1978-79
cohesion, syntax
(T-unit analysis
* and sentence typas)
coY and mechanics
Stork 102016 17 Primary trait, 1969-70; 1973-74; 1978-79
cohesion, syntax
(T-unit analysis
and sentence types)
and mechanics

Puppy Letter 201001 9 Primary trait - 1973-74; 1978-79

Principal Letter 201006 13 Primary. trait 1973-74; 1978-79

Recreation Center 201007 17 Primary trait 1973-74; 1978-79

Electric Blanket 202014 17 Primary trait, 1973-74; 1978-79
o . secondary trait ' '

Poster Calendar 202031 9 Primary trait, 1978-79

secondary trait - '
Describe Something 203012 13, Holistic, paragraph 1969-70; 1973-74; 1978-79
’ 17 coherence, syntax o
(sentence types)
and mechanics




The Primary Trait System

The rationale wunderlying Primary trait scoring 1is that
writing is done in terms of an audience and can be judged in view
of its reffects upon that audience. The approach used by the
writer to reach and affect his audience will be the most important
-- the primary -- trait of a piece of writing. For example, the
writer of a set of directions must present things in a logical and
unambiguous manner if readers are to follow the directions.
Successful papers will have that primary characteristic;
unsuccessful papers will not, regardless of how clever or
well-written they may be in other respects. As another example,
the purpose of campaign literature is to pPersuade a reader to vote
for -a candidate. A successful campaign paper will have certain
persuasive traits that an unsuccessful one will not have, and
these .traits will differ from those necessary for a successful set
of directions.

Responses to each exercise scored by the primary trait system
were rated using a scoring gquide specifically tailored to the
primary trait being measured by that exercise. In each guide, four
levels of competency were defined. The first and lowest category
was reserved for responses that showed little or no evidence of
the skill being measured. The second category was defined as
marginal or minimal evidence of the skill. Category "3" was
defined as solid evidence of the trait being measured, or
demonstration of competence, and category "4" was reserved for
those papers that were very good.

Following are basic outlines for Primary trait score
categories for the three types of writing -- expressive,
persuasive and explanatory -- assessed by National Assessment.
Primary trait scoring quides for particular eXxercises are found in
Part II of this volume.

Although expressive tasks can have a variety of aims and as
such have a variety of primary traits, the key to defining
response categories for expressive writing is usually foind in the
quantity and quality of elaboration. The lower score points
generally have no or little elaboration, while .for the higher
score points, the premise, the feelings or the narrative presented
in the paper are supported by a number of vivid and inventive
details.

In broad terms, presentation of compelling evidence and
arguments is the primary trait for Persuasive writing. Generally,
a "1" paper would present no reasonable arguments, a "2" would
have one reason or perhaps several not particularly cogent
reasons, a "3" would be a well thought-out presentation containing
several appropriate reasons and a "4" paper would be
well-organized and support reasons with compelling details. The
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reasons must be appropriate to the specific task. For example,
sentimental appeals might be convincing to a grandmother, but
probably would not be as appropriate for a principal or a
prospective employer. The specific category definitions consider
the variety, appropriateness, organization and execution of the
arguments.

Explanatory writing should present facts in a clear and
orderly fashion. At one end of the scale would be a response with
no information, clarity or logical order, and at the other end, an
‘informative and totally unified presentation. For such tasks as
straightening out a billing error or applying for a job, the
overriding criterion for defining the trait categories would be
the likelihood of the letter's success. * '

Evaluating a paper for its primary trait does not preclude
describing other features of the paper. Secondary features may be
analyzed that complement the primary trait or that are considered
important in . any piece of .writing. For example, National
Assessment has gathered secondary information about use of tense,
point of view, tone and revision skills. Secondary traits are
often categorized as either present or not present -- for example,
tense may be controlled or uncontrolled, metaphors present or not
present, voice consistent or inconsistent. 1In other cases,
descriptive categories are used, such as "abstract," "concrete" or
"abstract and concrete." Exercises categorized for secondary
traits are indicated in Exhibit 2; scoring guides for secondary
traits are included withb these exercises in part II.

National Assessmen. also provides information about cohesion,
mechanics and syntax. These scoring procedures, which are quite
complex, use separate scoring guides (outlines are found in Part
II) and are further described later in this section.

The primary trait scoring was contracted to Westinghouse-
DataScore Systems (WDSS). National AsSeSSment requires that the
categorization of open-ended responses be done by readers with
previous English experience. This does not necessarily mean that
other users of NAEP materials should contract out scoring or that
their readers must be English teachers. Several school districts
have conducted successful assessmentS Using teachers' aides,
substitute teachers, 1local qgraduate sStudents or parents as
readers. However, it should be noted that there are side benefits
to using teachers as readers. If teachers are used, the primary
trait system training cangybe an in-service activity, and the
teachers tend to feel less threatened and more interested in the
assessment results. Teachers may also feel more enthusiastic about
working toward curricular changes based on assessment results they
helped produce.

11



To determine the number of readers necessary for primary
trait scoring, National Assessment first decides how many readings
are needed per paper and then compares the number of hours/days
worth of work with the amount of time available for scoring.
National Assessment estimates that one reading for primary trait
takes about one minute for a paper written by a 9-year-old, one
and one-half minutes for a paper by a 13-year-old and two minutes
for a paper by a l7-year-old.

Any time a group of readers is used, a chief reader or group
leader should be designated. National Assessment uses this leader
to work with NAEP staff and the WDSS director of hand scoring to
refine primary trait system gquides and train the other readers.
During the actual scoring, the group leader is responsible for
answering questions about scoring procedures and reconciling
discrepant scores.

The amount of time devoted to preparing for training is the
key to a successful training and scoring session. NAEP and WDSS
staff spend considerable time and effort preparing trainina
packets that exemplify the scoring quides and the types of
responses that will be encountered in the actual scoring sessions.

National Assessment wusually begins a training session by
giving each reader the guide for an item and 5 to 10 papers that
exemplify each scoring category. The rationale behind the guide is
explained, as well as why each paper represents a facet of each
category. " The 1intent that motivated the description of each
category is explained and discussed; scorer questions are answered
-and, on occasion, minor modifications are made to the guide to add
clarity. Once the readers feel comfortable with the guide and
example papers, they are given approximately 5 to 10 papers to
rate independently. The trainer then describes the best category
for each paper and the reasoning underlying that categorization.
(Prepared notes on the papers in the training packet insure that
salient points are mentioned, and also save a lot of time.) Again,
questions are answered and distinctions between categories are
clarified. Readers are then given more papers to score
independently. At this point, the trainer should be able to ask
readers to take turns stating their categorization and explaining
the reasons for it. The trainer then assumes the role of
discussion: leader, providing explanations only when necessary to
help clear up misconceptions. This process continues until the
readers are in agreement with the guide, the trainer and each
other as to the categorization of the papers. .

Using these training methods and careful monitoring
procedures during scoring, National Assessment maintains excellent
scorer agreement. In scoring actual assessment data, most papers
are scored by two readers and discrepancies are reconciled hy a
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third., The need for reconciliation usually occurs for less than
10% of the papers and on many exercises occurs on less than 5%.
Exhibit 3 gives the interscorer agreement percentages for those
exercises scored by more than one reader. The scoring procedures
for two of the gxercises, "Poster Calendar" and "Electric
Blanket," were so straightforward that these -exercises were
categorized by one reader with a random 10% sample of the papers
read by two readers. The pairs of readers agreed on 99% of the
‘papers for both exercises. It should be emphasized that to measure
changes from assessment to assessment, papers from all assessments
of an age group were randomly ordered into a single pool and
scored together following the 1978-79 assessment. '

EXHIBIT 3. Interscorer Percentages of Agreement
for 1978-79 Primary Trait Scoring

1969-70 1973-74 1978-79
Papers Papers Papers
Age 9
Goldfish (101006) 93.9 94.7
Fireflies (102012) 93.3 94.3 95.1
Puppy Letter (201001) 93.6 93.3
Age 13
Loss (101007) 91.2 91.8
Rainy Day (102015) - 93.1 : 94,1 92.4
Principal Letter (201006) 94.1 93.5
Age 17
Grape Peeler (101015) 96. 2 94.2
Stork (102016) 96.7 93.0 95.4
Recreation Center (201007) 95.2 91.2

Holistic Evaluation

Responses to two exercises ("Kangaroo" and "Describe
Something," which was given at two ages) were scored using the
holistic method. When readers holistically score papers, they do
not focus upon particular aspects of a paper such as mechanics,
ideas or organization. Rather they concentrate on forming an
overall impression of each paper relative to the other papers they
have read. Their primary task is to rank order the papers from
best to worst, not to identify errors or to specify writing
problems. Of course, holistic scoring, like primary trait scoring,
may be used in conjunction with other evaluation methods, such as
those concerned with syntax and mechanics.



The 1978-79 holistic scoring, which was subcontracted to
Edward White, University of California at San Bernardino, involved
several steps. First the table 1leaders -- all of whom were
experienced holistic readers -- surveyed the pool of papers from
all three assessmerits and selected examples of papers representing
four levels of quality. They then developed guidelines describing
each level of quality and how to distinguish between top-half and
bottom-half papers. The scoring session began with some discussSion
of the characteristics of the example, or anchor, papers .and
guidelines, and then several practice scorings of other papers
were conducted to refine the scoring scale description and iron
out discrepancies among readers. When all readers were comfortable
with the guidelines, they scored papers for an hour, after which
they discussed more anchor papers. Throughout the subsequent
scoring there were periodic discussions of papers to insure that
readers continued to hold the same standards. Holistically scored
papers were rated by only one reader. Reliability of scoring was
checked by having a random 10% of the papers read by pairs of
readers to detect potential discrepancies. The percentages of
agreement were 68% for age 9, 79% for age 13 and 79% for age 17.

Papers from all three assessments of an age group were
randomly ordered into a single pool and holistically scored in a
single scoring session. The scorers did not know in which yéar any
particular paper was written, so they necessarily applied the same
criteria to all papers. After the scoring, the ratings were
examined to determine whether those papers written in different
years were perceived, as a group, to be worse or better than the
others. /

The "Kangaroo" exercise (102013, age 9) and the "Describe
Something" exercise (203012, ages 13 and 17) are accompanied in
Part II by the scoring guides used by the 1978-79 holistic
readers. Since "Describe Something"™ was administered to both
13-year-olds and 17-year-olds, it is accompanied by two sets of
guidelines -—- one for each age.

The remainder of this holistic scoring discussion explains
briefly why National Assessment adopted the primary trait system
and uses the holistic method so sparingly. NAEP's experiences with
both scoring procedures are discussed more fully in Using the
Primary Trait System for Evaluating Writing (1980), a paper that
accompanies this exercise set.

4

"Holistic scoring, named for 1its emphasis on a reader's
response to a whole essay rather than to specific aspects of it --
such as style, content, mechanics, and so on -- has long been used
to evaluate essays written for the College Boards and other
college entrance examinations. This method of scoring provides a
reliable ranking of essays, a ranking most trained readers would
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endorse. Also, once the scale points are defined and the readers
are trained, the actual rating of the papers can be done quite
rapidly (approximately one reading per minute including time spent
organizing the papers). Holistic scoring has proved to be a
practical method of ranking large numbers of papers. It is fast,
relatively inexpensive and meets the technical requirements of
norm~-referenced tests.

However, National Assessment found some difficulty in
explaining what the results of such scoring actually mean. It is
true that broad criteria for score points are often specified and
that by rating example papers, scorers can be taught to apply the
criteria consistently. However, the relationshi) between the
scorers' internalized criteria and the external or specified
criteria is never described. The interpreter of the results is
given broad definitions and example papers, but never knows
precisely why a particular paper received the rating it did. It is
difficult to tell whether poorer papers all have good content and
many mechanical errors, poorer content and fewer mechanical
errors, mediocre content with syntax problems, and so on. Further
analysis of the papers in each score point is necessary to collect
this information.

In addition, although rank ordering works well to separate
the better papers from the poorer papers, it must be remembered
that holistic scoring is a .elative process based on the quality
of writing received. The terminology of top-half and bottom-half
papers, although useful for training readers, has some inherent
problems in that it tends to encourage a normal distribution.
Generally speaking, for every holistic scoring about 50% of the
papers will be considered the better papers. However, in one
sample, the poor papers might represent competent writing and the
better papers excellent writing, while in another sample, the poor
papers might be nearly illiterate and the better papers just "less
poor." ' :

The fact that holistic score points have only broad criteria,
the fact that a normal distribution is encouraged and the fact
that papers are rated in relationship to each other rather than
external criteria create difficulties not only in reporting, but
also with replication. 1In practice, National Assessment has found
that even if the rank order of essays is replicated by a second
group of readers, the location of the entire distribution of
scores might not be reproduced satisfactorily. In one NAEP study,
it was found that the same papers rescored holistically several
years later had a significantly higher mean holistic score.

National Asessment has also determined that the distribution
of holistic scores for any given (sub)set of papers is highly
dependent on the entire set of papers with which it is scored. If
independent evaluators could score all, or a subsample, of thée two




sets of papers together, they could then report differences
between their papers and NAEP papers. However, when such a
procedure is followed, the "national results" against which, say,
Maine compares its data would probably be different from the
"national results" to which Florida compares its data, and both
will be different from the "national results" reported by NAEP.
This phenomenon is also true for NAEP. NAEP will report different
holistic results for the 1969-70 assessment every time the 1969-70
data are scored with different sets of comparison data.

Cohesion and Coherence Evaluations

When National Assessment evaluated the "Kangaroo" and
"Describe Something" papers in 1973-74, responses written in both
1969-70 and 1973-74 were analyzed for a number of characteristics
including paragraph coherence.. To determine paragraph coherence,
readers were given dgeneral guidelines and asked to categorize
paragraphs as coherent, coherent and developed, or simply visually
indicated as paragraphs. These exercises were readministered in
1978-79, but NAEP did not have resources to rescore the 1969-70
and 1973-74 papers. Therefore, the same system was used in 1978-79
to score responses to these exercises.

Papers were scored for paragraph coherence by two readers and
discrepancies reconciled by a third. 1In addition, 10% of the
1969-70 and 1973-74 papers were rescored at the same time that the
1978-79 papers were scored to determine whether scorers were using
the same standards. The percentage of agreement on these papers
was about 90%. Guidelines used to rate paragraph coherence
accompany both the "Kangaroo" (102013) and "Describe Something"
(203012) exercises in Part II.

Both because coherence is an essential element of writing and
because the paragraph rating procedure instituted in 1973-74 had
indicated some decline in coherent writing between 1969-70 and
1973-74, consultants agreed that a more thorough method of
describing coherence and cohesion was needed. In consequence, a
separate cohesion guide - was developed for the 1978-79 assessment
and used in place of the paragraph coherence guide to rate papers
collected in all three assessments written in response to the
previously unreleased "Fireflies," "Rainy Day" and "Stork"
exercises. :

The term cohesion refers in general to the many ways words
and ideas are linked together in writing to create a sense .of
wholeness and coherence. For cohesion scoring, readers sorted
papers into groups répresenting four degrees of cohesiveness.
Papers in the lowest group (level 1) display no or few connections
between sentences and are loosely structured. Papers in the next
group (level 2) display attempts to tie ideas together here or
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there but do not show any unifying structure. Cohesive papers
(level 3) display gathering and ordering of details and ideas, and
fully coherent papers (level 4) display a number of strategies and
devices that bind the narrative into a unified whole. "Fireflies"
(102012, age 9), "Rainy Day" (102015, age 13) and "Stork" (102016,
age 17) are each accompanied by the Cohesion Scoring Guide in Part
IT. Although the examples of specific cohesive ties reflect the
different exercises, the guides for each of these exercises are
essentially the same and were developed to be applicable to
response$ to almost any writing task. More information about
cohesion scoring is contained in Guidelines for Describing Three"
Aspects of Writing: Syntax, Cohesion, and Mechanics (1980), which
accompanies this exercise set. '

In preparation for training for cohesion scoring, NAEP
consultants and staff selected papers representative of the four
score levels for each of the three exercises. Prior to actual
scoring, readers discussed the scoring criteria, sample papers and
the various types of cohesive ties and s-rategies. It was stressed
that readers were not to count ties, but rather categorize each
paper according to an overall impression concerning the number,
variety and success of the ties.

Although the cohesion evaluations were done by a different
group of scorers than the primary trait scoring, the arrangements
and procedures were very much like those discussed for the primary
trait systemn. The scoring was subcontracted to Westinghouse
DataScore Systems and readers were persons with English
experience. A table leader was assigned to help with training, and
the scoring proceeded very much like the scoring for the primary
trait system, with periodic checks . for consistency and
reliability. As with the primary trait system evaluations, each
paper was rated by two readers and, when necessary, ratings were
reconciled by a third reader. Exhibit 4 gives the interscorer
percentages of agreement for the cohesion scoring. Papers for all
three assessments were read at the same time.
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‘EXHIBIT 4. Interscorer Percentages of Agreement
for 1978-79 Cohesion Scoring

1

1969-70 1973-74 1978-79
Papers Papers Papers
Age 9 93.0 93.2 94.0
102012: Fireflies)
Age 13 91.5 93.5 - 90.9
(102015: Rainy Day)
Age 17 93.1 94.0 94,2

(102016: Stork)

Syntax Categorizations: T-Unit Analysis and Sentence Types

As with the procedures for evaluating coherence, the
procedures for describing syntax was amplified for reporting
.results in 1978-79. For the 1973-74 evaluation of the "Kangaroo"
and "Describe Something" exercises, a system was used whereby
sentences were categorized as to type -- simple, compound with
phrase, complex, and so forth. This system was also used with
"Kangaroo" and "Describe Something" papers collected in 1978-79.
Approximately 10% of the previously scored papers from each
assessment were rescored in 1978-79 to provide information about

reliability. Agreement averaged about 90% for the various
sentence types. Both the "Kangarod" -(102013) and "Describe
Something" (203012) exercises in Part II are accompanied by

outlines of categories of sentence types.

During preparations for the 1978-79 writing assessment,
National Assessment consultants pointed out that even ‘though a
sentence-type categorization may be more readily understandable to
the general public, most research on syntax or sentence forms is
done in terms of the "T-unit" instead. of the sentence. Syntax
analysts use the T-unit ~- an independent clause and all its-:
modifying words, phrases and clauses -- because it enables them to
focus wupon embedding more precisely than does the sentence.
Embedding skills -- the processes by which writers subordinate or
coordinate additional information into independent clause units --
have been shown to develop in writers as they mature, enabling
older and better writers to convey more information more
efficiently. A T-unit analysis takes into account subordination
and coordination between words, phrases and a main clause and
subordinate clauses. It does not take into account coordination
between main clauses, that is, the tendency to string sentences
together rather than embed information.

~
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Since a T-unit analysis provides more precise information
than categorization by sentence types and can be used to provide
results both for T-units and sentence types, National Assessment
decided to wuse the T-unit analysis procedure for describing
responses collected 1in three assessments of the previously
unrelecased "Fireflies" (102012), "Rainy Day" (102015) and "Stork"
(102016) exercises. This scoring entailed delineating T-units and
marking varieties of nominalization, modification and
coordination. An outline describing each characteristic tabulated
in the T-unit analysis, as well as the sentence types derived from
that analysis, accompanies each of these exercises in Part II. A
detailed description is found in Guidelines for Describing Three
Aspects of vriting: Syntax, Cohesion, Mechanics, (1980), which
accompanies this volume. The complete guidelines used by the
1978~79 scorers are available from National Assessment.

The syntax scoring was also accomplished by readers at NAEP's
scoring subcontractor, Westinghouse DataScore Systems. ‘A special
group of scorers, already thoroughly familiar with grammar, usage
and linguistics scoring gquides, were trained for about four -weeks
on National Assessment papers previously scored by NAEP staff,
consultants and the Westinghouse DataScore Systems table leader.

Maintaining reliability with a system as complex as that used
to describe syntax is 'difficult, not so much because it is
difficult to assign the correct categories but because it is
difficult to make sure that each paper is fully read and
completely categorized. To make sure that some characteristics of"
the papers were not - overlooked, papers rated by National
Assessment were usually scored by at least three and sometimes by
four or even f1ve readers.

Mechanics Categorizations

The fact that National Assessment routinely measures
mechanics skills, as well as the magnitude of the effort, makes it
clear that NAEP recognizes that descriptive scoring of grammar and
mechanics provides considerable concrete and specific information
about written responses., However, this type of scoring can be
quite time consumlng and very expensive. Also, NAEP consultants
feel, as stated in the 1973-74 objectives booklet, that
"mechanical correctness should not be the sole .criterion for
evaluating a piece of writing" (Writing Objectives, Second
Assessment, p. 6). National Assessment generally applies this
procedure to only one or two writing tasks and leaves most of the
analyses that supply detailed descriptive and diagnostic
information to researchers and specialists. .

.
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Responsces to “Kangaroa," "Describe Something," "Fireflies,”
"Railny Day" and "Stork" were scored for mechanics. Sentence
fragments or run-ons were tabulated, as were agreement errors and
awkward sentence constructions. Words were coded for misspellings,
capitalization errors and word-cholice errors. Punctuation errors
of omission and commission were also coded. Each exercise scored
for mechanics is accompanied in Part II by an outline of the types
of errors NAEP tabulated. Again, detailed 1information Iis
contained in the paper Guidelines for Describing Three Aspects of
Writing: Syntax, Cohesion, and Mechanics (1980), and the complete

gulidelines used by readers are available from Natlonal Assessment.

The mechanics tabulations were accomplished by the same
readers that did the syntax analyses. Training procedures and
scoring procedures were the same as those described in the
preceding section. Readers could either complete both types of
scorings during the same reading or go through a paper several
times. In either case, the time required to score a paper was.
about 10 to 15 minutes for mechanics error counts, but 15 to 20
minutes for a more detailed analysis including both mechanics and
syntax. (These time estimates 1include breaks and time for
organizing the ©papers.) ©6f course, actual times will vary
depending on the difficulty of each specific writing task, the
propensity of the respondents to write and the number of
tabulations included in the analysis,

Sentence Combining, Cloze Paragraphs, Attitude
and Background Questions

The sentence combining tasks were rated by the syntax and
mechanics scorers. Since these scorers were extremely
knowl edgeable in the area of subordination and coordination
strategies, training with prepared papers was fairly perfunctory.
It was decided that one scorer was sufficient, although scoring,
as always, proceeded with the standard quality-contrcl and
reliability checks.

The cloze paragraphs, which were multiple-choice, were scored
by optical scanning machines, as were the attitude questions and
most of the background questions. Responses to the two open-ended
background questions were coded when booklets wer> checked for
compl eteness upon receipt from the field.
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Fxplanation of FExerclse Documentation

Fxerciges are reproduced essentially as they were sieen by the
respondent. “ Each exercise 1s accompanled by a documentation page
contalning information about the exerclse and its administration,
A sample documentation page appears below, followed by an
explanation of the information included.

Writing Task: Goldfish

NAEP No.: 0-101006-52A-1

Rhetorical Mode: Expressive

Objective: | I. Demonstrates ability in

writing to reveal personal
feelings and 1deas

Subobjective: A. Through free expression
NAEP Scoring: Primary Trait: Expression of
: participation in an existence
different from self through
elaboration of detail.
Age: 9
Total Time in Seconds: 930

Number of Lines: Page 1-9
Page 2-26
Page 3-21

2Pages that contained only lines provided for written responses
are not reproduced. However, the number of pages and lines
provided for responses is indicated in the exercise documentation.



Name and NAEP Number

The writing task, or "name," given to each exercliae o
provided as an etficlent way to refer to any qlven exerclse. The
NAEP number fg a unlgque number asslgned to each exerclse for
documentatlon and reference purposes. The exerclse "name" and NAED
number are provided not only on the documentation page, bhut are
also found at the top of each exercise and scoring guide.

The NAEP number contains information that may be useful to
the reader. For example, "Goldfish," the first exercise presented
in this volume and the exercise used in the example above, has the
full NAEP number 0-101006-52A-1. The leading digit before the
hyphen, "0," indicates the subject area of writing. All the
exercises In this volume were developed for the subject area of
writing. '

The primary objective and subobjective for each exercise can
also be determined from the NAEP number. Given the six-digit
number between the hyphens -- in this case 101006:

101006: The first number in the six-digit number indicates

- the objective. There are three writing objectives.
A "4" indicates a sentence-combining or cloze
exercise and a "5," background questions.

101006: The third number in the six-digit number indicates
the subobjective. 1=A, 2=B, 3=C.

Therefore, "Goldfish" was written to measure writing
Objective I, Subobjective A.

101006: The last two numbers in the six-digit number are
sequence numbers used to give each exercise in a
learning area a unique number. :

The next three digits -- "52A" in the "Goldfish" sample --
are an assessment year indicator. The indicators used in this
volume are: 52A -- a 1973-74 exercise used for the second time in
1978-79, 13A -- a 1969-70 exercise used for the third time in
1978-79, and AlA -- an exercise used for the first time in
1978-79. '

The last digit indicates the ages at which an exercise was
administered ("1" = age 9, "2" = age 13 and "3" = age 17). Thus,
‘"Goldfish" was administered to 9-year-olds.
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Rhetorioeal Mode

The rhetorical  wmode ol each wiriting tak  fa gliven tol
exaercigses  measuring  Objectives T and 11, Objective 1 was
interpreted to roqulre oxpresisive writing. “The primary purpote of

most Objective Ir (social, business and scholastic) writing was
fdentifled as elther pgwggﬂglyq or explanatory,

Objective and Subobjectlive

The 1973-74 writing objectives served as the quide for
developing ecxercises for both the second (1973-74) and third
(1978-79) assessments of writing. Exercises developed for the
first assessment (1969-70) were reclassified by these objectives
in 1973-74. The documentation llists the assessment objective and
subobjective for essay tasks and the attitude scale.

The sentence combining, cloze and background questions were
not developed to measure the objectives per se, but rather to
provide additional information and a better context for reporting
changes in writing performance. Thus, objectives and subobjectives
are not listed for these exercises.

NAEP Scoring

For the open-ended essay tasks, the scoring used by National
Assessment 1Is documented as primary trait, holistic, cohesion,
paragraph coherence, mechanics and syntax or some combination of
these methods. These scoring methods are described more fully in
Part I-in the section labeled "Scoring Procedures." In addition,
these scoring methods are described in detail in the two papers
accompanying this exercise set. The primary trait is listed for
each exercise rated by the primary trait method. The sentence
combining exercises are simply designated as open-ended.

Timing and Lines Per Page

This information documents the amount of time and space
students were given to write their answers. Exercise booklets were
accompanied by paced audio tapes. For each age group, the total
time allotted for an exercise in the 1978-79 assessment is shown
in seconds. This includes time for both - reading the stimulus and
for responding tn the exercise. Actual tapescripts showing exactly
what was read &..d how the total time was broken down into stimulus
and response times are available from National Assessment. Glossy
pictures of the stimulus materials used are also available to
users., ; ‘
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The nmber  of Plioes par o poege indieaten how many pages Weg e
provided tor stadents to owr lte thedr vesiponses and how wany Fines
Wet o fncluded on cach P, 1 should  beo v emembier e 1l tiohilee
exerotaens had tonger st tmalus mater bala than othorsg theretone,
the number of  Mnes alone cannol be ied to determbne the total
Lenath of the oxercise. Howover, since the athmalog maverbalys ave
roproduced In the volume, both pleces of information coan be tried
to determine haow the exereldge wadg presented Lo stadents,

Using the kxerclaen

Natlonal Assessment boelloves that assonsment of wriliting, |lke
assessment  in any  other subject or uklll, should be conducted
according  to  clearly detined goals, However, NAKP qgoals, an
detined by pancels of writing educators, may not be the precise
qoals of the writing program in ecvery district, school or
classroom, Fven when goals do correspond, NAEP data are not always
refined cnough to use in making decisions about concrete program
moctifications, However, NAEP data can be used to suggest areas
that may be of concern. For example, {f over 90% of the
respondents nationally accomplish a specific task, then chances
are that many students in a particular district can also. But {f
only 30% of the students natlonally can accomplish a given task,
then this area may warrant investigation. NAEP data can also be
used as a basis of comparison to determine how well students are
doing relative to other students in the same area of the country
or type of community. Such comparisons should be made with care.

If the purpose of a writing evaluation is to replicate NAEP
procedures in order to make precise comparisons with National
Assessment results, some caution is necessary. NAEP has found that
even very subtle differences in interpretation of specific scoring
guide categories make precise comparisons impossible. To help
alleviate this difficulty, NAEP is working with WDSS to further
document the training packets and prepare copies so they can be
made available to those replicating NAEP procedures. In addition,
National Assessment recommends that users arrange for a sample of
NAEP papers to be included in their scoring process as a
reliability check. . In this way, shifts in scores given to NAEP
papers can be used as a basis for making statistical adjustments
that will enable precise estimates of performance differences.
Preparing such sample sets of papers is a time consuming process,
and NAEP may be unable to make them immediately available. Still,
NAEP will do its best to respond to requests for information and
assistance.

The following materials may also be helpful references.

1. Writing Objectives, Second Assessment (with a 1978-79
Supplement) , 1972
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9.
10.
11.

12,

Wilng  the l':lmrm"y Featt dystem for Bvaloating Wil ing,
1980, no, 10-W-5

tuldelines  for Dedceib ng  three Adpects  or Wit ings

fiyntax, Coheslon, and Mechanlos, 1900, no. 1o-w 50

Writing Achlevement, 1969-79: Reanlts  From  the $hird
Natlonal Weltlng Assonsment, Volume T - 17-Yaay-0lds,

1980, Report no. T0~W-01

Wrlting Achlevement, 1969-79: Resultn  From the ‘Third
Natlonal Writlng Anseasment, Volume TT -=" 17-Year-0lds,
TOE0, Report no. [0-W-07

Writing Achlevement, 1969-79: Roeunultn From
Natlonal Wrlting Assessment, Volume 11T’
1980, Report. no. 10-W-03

m_ tho Third
9-Yoar-01ds,

-
r——h m— b &

Procedural Handbook: 1978-79 Agsessmenl, 1980, Report no,

10-W-40

Writing Exercise Set, 1976, no. 05-W-25

Writing Mechanics, 1969-74, 1976, Report no. 05-W-01

Expressive Writing, 1977, Feport no. 05-W-02

Explanatory and Persuasive Letter Writing, 1977, Report
no. 05’w~03

Write/Rewrite: An Assessment of Revision Skills, 1977,
Report no. 05~W-04

A publications list describing these materials and their cost
is available from the National Assessment of Educational Progress
at the following address:

Education Commission of the States
1860 Lincoln Street, Suite 700
Denver, Colorado 80295

25



PARCY [14  RELEASED WRIPING EXERCIHEN, DOCUMENTAILON,
HCORING GUIDES AND SAMPLE STUDENT REHPONSE
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O

ERIC

Aruitoxt provided by Eic:

Fooe | Gabdf rsne
Soretines e fun to think aboud whal 1 woudd be Bilee ta be sonuething
beatden a pevaon What wanld tt bie Ithe to be a goldfialv? O an airplane?

Or n horde? O w tree? O any other thing?

Thke about what you would like to beo Wreite the namie of the thing i the
hox below, Then write abaut what it s like to be that thing. Space 15

provided below and on the next bwo pages,
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NHELTING VARNG o ldrlah

NARY #; O- 101006 .4 |

fhplrabk AL dabi; Fxpresnlve
tevaeal potsapal

AndECTIvE; . Bemianstialea abid ity b wiiting to
raclings and Wleaas,

SUNOMJECELIVED A, Through free sipienclon
SCOKINGT  Brbmary  Tralt; Bxproesalon of participation  ia a
uklzntance  differant from melt through olabaration

ot detall,

NA hl'

Atk v
TOTAL TIME IN HSECONDN; 910
NUMBER OF LINES: pet - Y
, Ped = 20
ped - 21

!
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T tuda

THADY hdelt NG Gl
AEETRN BN E R e B AL

bheturivel Hude: rFapreasive

PLAmafy. Jiddt: Bxprassion of participat jan Lo an exiatapee diffet et
from self through elaborvation of detail,

fationals QL REiwaky. Lralt: the instructions stress “what 1t is liro
to be that thing.," The quality of a paper ig determined by two
tactora; 1) the extent to which the writer 18 able to assume
another form of existence and 1) the deqree of specifiaity the
Writer uBes to elaborate hav {t Ls to exist as that form of heiny,

waberal dcordng _Rationale: Compatencue Ls indicated Lty the invention
and elaboration of conalstant datall, keaders should mainly take
into account the quantity of detail and vhether that detalil in
particularized to the selected object -« for example, almost any
"thing" could be happy, fewer are cute, still fevwer ace fuzzy, and
only cata meow. Better papers will not only express a number of
details focused on "the thing" but will elaborate those daetails i
a sustained and consiatent fashion. The beat papars will he
unitied by some aoxpressive or logical principle.

Sceripa Guide Catedorics:

0 = No response.

1 = Little or ro expressicn_of what the thing is_like. These

responses offer only a miniral amount of detail. Some may
offer a few (up to 3) hiqhly specific details, but the

" responses are just tco sparse to convey anything beyond a
limited expression of what the thing is like. Others may
offer more (as many as 5) bits of information, but some or
all of them are too vaque (or even nonsensical) t. help
particularize the thirg the writer wants to be.

2 = Moderate expression of what the thing is like. These

responses are moderately detailed. They include 4~5 details
which particularize what the thing is like. Yet they either
are too brief or possibly include extraneous or vagque hits of
information so that their expression of what the thing is like
remains incomplete or fragmented.
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101006~
GOLDFISH

scoring Guide §§£§99£A§§-J§ ntinued) :

= Lﬁ&ﬁ;lgﬂ_}p;_ﬂgn_gi_!h t_the thing is like. These
responses may take several possihle forms. e

a. Thev mav include 6 or more details which partlcularlze
what the thing is like. ’However, details tend to beé )
briefly stated (nct elaborated) and only a moderate degree
of linkage betweer the details is present.

k. They may contain cnly 4-5 details. However, several of
these details are elaboxated. The inforrmation seems to be
presented in cliusters.: :

c. They may include £ details related to-each other by means
: of a narrative or characterization.

In summary, the "3" responses particularize the°"thing" but
lack elaboration and unification of detail. They may even
contain: some inconsistent elements.

H

4 = gconsistent dnd vivid expression-of what the thing is laike.
These responses are highly detailed (6 or more details some of
which are elaborated) and are unified by the presence of some-
kind of expressive cr logical principle.

7 = 1lleqible, illiterate.

8 = Misundefstands the task, writes on another toric. .

9 = I don't know.
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"Goldfish"

Primary Trait Category 1 Responses

ho "se

1 Whant to Be a horse

_ Becuse T whtmé like m,
v Do 2 Jod Tan_ amdﬁ_Be. Agaag
A L\of&.“. Yo ... ..

| ¢ “
enp.

A L Cﬁ e cTah




"GoluTish"

Primary Trait Category 1 Responses (cont.)

. a TRee | o

T essd. like 26 0€ a iﬂa&-ﬁkcascﬂk
I |\ KE TRees and Tka/ are. buretul
and. prcqté)'- R e e e

L would _lke 4o be a  gofdfish ..

T _would _want to__Ye o _goldfich _ because. T .
like: the mJaK~_4£Qngep___ I
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"Goldfish"

Primary Trait Category 2 Responses

33
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"Goldfish"

Primary Trait Category 2 Respoi: .= “cont.)

| Lﬁ_‘A Race Coar

L oo provoNy haue to. be able o_r ‘
fas¥.. Some&imez XN \.‘coma Ao Sora pi -—30“‘~m,
gas, oranyother Kind of Preak. Mostly T'llbe.
Wwoking_abadt My Spea .4_{3!\.95@1;&11\&\@&3.54__
. I. _w.ou\&__n A\ kaé _io._A?i ye._atourd_'lhmi_.
track Yo .9&'\‘. use 1o v and 3 d._ﬁ\e., feel oiabe

l |

N midot bbe A Mo oo Btisee brinote caiioe.
M bk 25 by N o dao ovdd Lkt A
o ' " otns dovahe . —
'3iz%ZZJbAJAJLCtIJZAZAZL/.Aaunﬂiﬁbll42L4142C4 air, .o

l

w
S
o
. . ;
n ]
/\..*.5 . ! !
1 re i '
. ‘ N ;

"a
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"Goldfish"

Primary Trait Category 2 Responses (cont.)

a,/wm

& hanas wwmw&@ mlut» .
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"Goldfish"

Primary Trait Category 3 Responses

[ - 7-;66 B - #
RBecovse. Peﬁ/e Wil eoma

- 'to ..... 91& Y, & og . Qbﬁ__l_mm,__... —
_ﬁ_\w——ﬂl_l_a af__._ﬁ_njjb_n_. &_/o_ﬁ Lak PN, WV

loe Cconge . /n _tThe winter L
Cod. __be_ e . Cnd_ azr.&‘@*a____--__w___f
Apk  i'n. summ er L cod |
b . gr 691’1 e Bndn  the fall
‘_,...C.QfL...A. » ﬁefbgﬁaﬂ af_”__ /;eze.;L

R l?_I-__Q ___A_D_\u _
-._st.ﬁéo_ely hof’a gx Covar

: : — Gre

, AnA. /n  the  winten
co Mﬁe_-—_&;..;_-g.aod,_mm —_—
A _ﬁg'ﬂ_d\___lﬁgs_;_ ___EQC.*_G. S.ﬂb_mlﬁ"'-_hn____.__ —

Ak when __a car i$ 3m_u:| o

~__'t_Q_____.‘£a.‘f y S L can ___Llldaw_m_ C—
_LAL 1.951.._ — A Q c@a




"Goldfish"

Primary Trait Category 3 Responses (cont.)

_ﬂ%nm_l_um_&_ﬂhnsg_bﬁ&s_gnﬁ_mu amal
ﬂmmp_hn@p%_m_{hg_uﬁnd with ¥he sun

\llcl kne. nAcuz-¥o
u thik 50 4a? I know L do!

I+ weudd make, mq-_hgpg.;,kn_&n_su;h_ihm%s,_
ch E@ ‘
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"Goldfish"

Primary Trait Category 3 Responses (cont.)

N
1

A Jet -

1+ y/n\AH e Nice o be e
D\qﬁe to be above all O‘(’
those clouds an

Oﬁ‘ The U roun gO\,Od, hoWse =<
ang c;({ n‘{* ﬁ‘hpse ‘{'h\ﬂgs :
But most o€ all © wedld lile
Yo €ly fast through the |
_exnr_ond 4—,( aver The A+lantic
Ceean ond over ‘H(\e, Stautes.
Then L'd have Four bHic
eng\nee- an . very Dawer-Fuﬂ

Yoi
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"Goldfish"

Primary Trait Category 4 Responses

IFT WasA Mug

I T was a. g T wauld. 5;#
on the \Dn*\\f‘oom sink and wau+

-Por motC mng \.L)}xer\ marnm3 came, .
someone . woeld come in oand. br_u,s

‘Hheir _teethThen they would ﬁlﬁm@.
up. with. water. and take rin K
‘From me I‘)‘ M\Bh‘l‘ Seel like some-
one Suckin b lood, bu* I

wouwldn’+ careﬂI*} wou ld bé’— - wn :
- t0. have some on< POUr L

mt_o me__and +h. Acusk from
L _probebly  wo eep in_
;.ase. _SomMme on e . QJAﬁiﬁ& A_&f‘_wk of
watevr Jl\_j:\)g_ML&X\Q ot :\r&s_e_smjh‘t‘
§e; ui. I ua_ouf.&uj,_t_;_ﬁ et ___ﬂ_r:_ﬁ&_bg_c.awsg
dont qget” ‘lm\ec\ The or\ls/
Pra‘%lem wou ¥ some one
rOPPQA me a.n& I broke. That
wouldnt be  Fue. Bu then
1E thok . someone. 3\44&0\ me back
s‘o ether 1+ would be © oKay. E)u'f '+
woulc\h‘r be +he sam:e

_THE END
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"Goldfish"

Primary Trait Category 4 Responses (cont.)

Q.  _4ios.
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"Goldfish"

Primary Trait Category 4 Responses (cont.)
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"Goldfish"

Primary Trait Category 4 Responses (cont.)

Goffef

it - o Tzee onA

[/ - > ~ )
70/ A‘ [ > A ‘144/ CA" ¥V A /A / Z

” , . /e :
"’ 74 ’/ ' Y 1‘14 4’ 441/ (il -
:45;9"4;7 : iég;L_ ALKAILv_AJ’_And'A .4::; - Z
' /{_.4’, O 4/M._‘£(;n£7 ‘AAQI /¢ “' Vo A Aﬁﬂl;tauﬂéﬂl
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101007-2 “Loss"
Everybody knows or can imagine what it is like to lose something or someone
of special importance. Valuable things may be lost or broken, close friends

or relatives may die or move away, favorite pets may be lost or killed.

Think of some loss you have experienced. Tell what you especially remember
about what you lost, and how it feels to experience such a loss. Space is-

provided below and on the next two pages.

A
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WRITING TASK: Loss
NAEP #: 0-101007-52A-2
" RHETORICAL MODE: Expressive:

OBJECTIVE: 1I. Demonstrates ability in wrttlng to reveal personal
feelings and ideas.

SUEOBJECTIVE: A. Through free expression

NAEP SCORING: Primary Trait: Expression and substantiation of value
and feeling through recollectior and inventive

// . elaboration.

AGE: ) A3

TOTAL TIME IN SECONDS: 1113

NUMBER OF LINES: p.1 = 12
p02 - 20
pl3 - 21

ﬁi‘%:
44
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101007-2

TRAIT SCOURING GUIDE
nLOSS"

Rhetorical Mode: Expressive

Primary Idraat: Expression and substantiation of value and teeling
through recollection and inventive elaboration.

Fationale of Primary Trait: This exercise is oriented to writing
akout the experience of 1lcss, in particular, the kind of loss
which arouses intense feeling. The directive for the exercise
requires respondents to write about the loss in two interrelated
ways. First, respondents dre asked to "tell what you especially
remerber about what you 1lcst. In this way they are led to
express and to substantiate the Wspecial importance" of the lost
‘otject, pet or person. Respondents are next asked to tell "how it

’ feels to experience such a loss." In other words, they have to

translate feelings into ‘tangible terms. The directive as a whole
requires respondents to use writing as a means of defining the
nature of a personal loss -- by defining the value of what wvas
lost and by defining the felt experience of losing that object,
pet or person. In Loth instances, the definition is expressed and
substantiated through reccllection,. ‘ : .

General Scoring Ratignale: Ir rating this exercise, readers should
look for evidence that writing is being used to express and
suhstantlate the nature of a particular loss -~ with respect to
both the importance of’ wvhat has been lost and the feeling alout
the loss. The first may ke done through 1) connotative or
value~-laden description of the object, pet or person, 2)
description or narration of shared activities or past events
involving the obiject, pet or person, 3) metaphoric statements
about the relationship between the respondent and what has been
lost. The feeling may be established by 1) descriptions of
mental, emotional or physiological reactions to the loss; .2)
descriptions of physical reactions to the loss, such as looklnq
for the object, burying the pet, or visiting the grave of a
person; 3) metaphorlc statements which define or seek to define
the feeling by using comparisons. In looking for evidence that
both value and feeling have been expressed and sukstantiated,
readers should not be misled or distracted by pure reporting of
events leading up to or circumstances concerning the time and
place of the loss. It is inevitable that responderts. will include

\ some facts, but readers should recognlze that merely factual
reports or sections of a response given over to factual reporting
are 10t evidence of a particular value or a particular feeling
associated with the loss.
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general Scoring_Rationale (continued) :

Readers should also be aware that assertions of value, feeling or
reaction~~"It was of qreat value to me," "It was important to me,"
"I was sad," "I felt bad," "I cried"--are too vagque and
generalized in and of thenmselves to be regqarded as evidence of
substantiation. Readers should look for specific and detailed—"
evidence in the responses that writing is being used to express
and substantiate the emotional process that loss involves.
Something of value which once existed and produced feelings of
pleasure or satisfaction no longer exists. (For responses that
consider more than one loss, readers should choose the section of
the paper that would receive the highest classification.)

W

§gg;;nJ Guides_Cateqories:

0 No response.

[

1 = Little or no_expressicn of value and feelinq. These responses
show no or only vague evidence of using writinrg to express and
substantiate value and feeling throuqh recollection and elalko-
ration of details concerning a particular loss

a = Some "1" responses of fer factual reports of varying
lengths but include no or only vaque assertiions of
feeling. :

b = Some "1" papers -list a series of losses. Some parts of
" the series identify the losses and nothing more; others
‘may offer vaque assertions of fee;inq.

c = Other "1" responses are just tco sparse to provide any
substantiation of feeling and/or valhe. "] was sad when
my favorite grandfather died." "Ny cute PUppyY was run
over by a car. I cried."™ "I was sad and depressed when
my doq died." "My aunt was nice. She care over
everyday." -

Hoderate expression of value and feeling. These responses '
show some evidence of using writing to express and substan-
tiate value and feeling throuqh recollection and 1nvent1ve
€laboraticn of details concernlnq a partlcular loss.

[ 8]
i

a = Some "2" papers offer details (2-3) to establish and
substantiate feeling about the loss but dc little or
nothing to substartiate the value of what has been lost.

=
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§991ing-ﬁgigg_ggsggggis§_1§9nsiuésdi:

k = Some "2" paperks offer details (2-3) to sulstantiate the
value of what lhas been lost but do little or nothing to
substantiate e€ling about the loss. Some of these
papers may evin\dpbstantiate the value of what has been
lost at considerakle length, but any feeling concerning
loss is only vaquely present.

¢ = Some of these responses substantiate both value and
feeling, but the details are few (1 or 2 for each
dimension) and relatively generalized.
'

3 = (xpression of value and _feeling. These papers use writing to
express and substantiate value and feeling through recollec-
tion and inventive elaboration of details concerning a
particular loss.

a = Some "3" papers offer extensive substantiation of feeling,

\ yet they do little or nothing to substantiate the partic-
/\\\ ular value of what has been lost. Still, the feelings '
L

~ expressed in the responses inply the value of'theiloss.

= Some papers which substantiate the value of what has been
lost at consideratle length mway also be classified "3%, it
feeling is implied. The reader should have a real sense
of closeness or loss.

c = Some “3" responses substantiate both value and feeling
(2 or 3 details fcr each dimension), but the development
is still somewhat uneven or the details tend to be
generalized.

e S i e e e 2wt e et o

These papers e€xpress and substantiate value and feeling at
length and they do so through details that are sufficiently
specific and vivid to establish the precise quality of what
has been lost and the nature of the feelings experienced about
the loss. These papers tend to be well organized and develop
the experiential quality of the loss.

7 = Illegible, illiterate. (T‘\\

8 = Misunderstands the task, writes on another topic.

9 = I don't know.
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" LOSS"

Primary Trait Category 1 Responses
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"Loss"

Primary Trait Category 1 Responses (cont.)
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Primary Trait Category 2 Responses
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Primary Trait Category 2 Responses (cont,)




"Loss"

Primary Trait Category 3 Responses
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Primary Trait Category 1 Responses (cont,)
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Peimary Trait Category 3 Responses (oont, )
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Primarvy Irait Category 3 Responses oot )
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Primary Ivatt Category 4 Respanses
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"Loss"

Primary Trait Category 4 Responses (cont.)
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Primary Trait Category 4 Responses (cont.)
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101015-3 "Grape Peeler"
Sometimes people write just for the fun of it. We thought we would give

you a chance to have some fun writing.

Suppose you ordefed from the Golden Fleece Mart, Ripoff, Wisconsin, a
gold-blated electric banana peeler advertised for $1.98. Several days later |
you réceived a letfer stating that the supply of gold-plated electric banana
peelers was temporarily exhausted but that your order would be filled as
soon as they received more gold. You have never received the banana
peeler but every week since then you have received a letter assuring you

that your order would be filled as soon as they received more gold.

Now ybu have received a letter from l.hé store’s manager, Mr. Jason Jones,
informing you that they were unable to obtain any additional gold and that
in the meantime they exhausted their supply of banana peelers. However,
they just received a special supply' of ye‘llowA paint and electric grape peelers
and they are happy to inform you that your yellow enamel-coated electric

grape peeler is on its way Lo you.

Write a letter to Mr. Jason Jones. Space is provided on the next two pages.

Have fun writing!
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WRITING TASK: Grape Peeler

NAEP #: 0-101015-52A-3

(4

KHETORICAL MODE: Expressive - Humorous

ObLJECTIVE: 1I. Demonstrates ability in writing to reveal personal
feelings and ideas. \

SUBOBJECTIVE: A. Throuqgh free expression

NAEP SCORING: Primary Trait: Imaginative elaboration of a humorous
fiction.

'Secondarv Trait: Elements of "Having Fun" (Limited to
3 and 4 papers) '

AGE: ' ' A7
TCGTAL TIME IN SECONDS: ' © 1040
NUMBER OF LINES: p.t - 21
p02 - 26
61
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TRAIT SCOKING GUIDE
WGRAPE PEELEF®

Rhetorical Mode; Fxpressive-Humorous
Primary Trait: Imaginative elaboration of a humorous fiction.

Pationale of Primary Trait: 1The crucial word at the leginning and end
0of the exercise is "fun". In an effort to keep writers from
taking the problem seriously as "business," they are offered
several humorous points of departure. Both kinds of peelers are
unusual--made more so by the addition of electric. Gold vs.
vellow paint adds to the story, and even the chear price helps.
The Fleece Mart and Ripoff, Wisconsin, are further cues.

General Scoring Rationale: The main problem is to separate the "1
and "2% papers from the "3" and "“4%" papers. "1" and "2" papers
take the task seriously, even though "2's" may hint at the humor
in the situation. The "3" and "4" papers demonstrate overt
efforts at humor. The %3's" may demcnstrate an «ffort fto
reinforce the absurdity or they may pick up on sone of the verbal
plays and "“4's" elakorate the situation by exploiting the
absurdity and/or the verbal plays.

Scoring_Guide Cateqories:

0 = No response.

1 = Serious_discourse. Papers in which the writers seem to take
the instructicn to write a letter as a test of busiress skill.
All such responses=--nc natter how well done--do not
demonstrate an attempt at humor. on any level, verbal or
situational.

2 = Ambiquous discourse. Papers which are neither clearly funny
nor clearly straﬁﬁitfcrward and serious. These papers do not
contain any sure cues of humor. Cn the other hand, there may
Le suspicious armounts of extra detail, or slightly excessive
repetition of funny details from the directive. There may
also be invective and abusive lanquage. But, these features
are not in themselves clear siqns that the writer took the
task humorously.

i
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GREAPE PEELER

~——"Scoring Guide Cateqgoyies_ .(continued) :

3

Humor in_ passing. Papers that contain plays on language,
funny names or other verbal or situational symptoms of humor
but which do not offer much extension of the fictional
'situation its2lf. These writers are clearly amused and give
clear evidence of entering into the spirit of having fun but
stay fairly close to the already established absurdity,
limiting themselves larqgely to lingquistic byplay.

Humorous_discourse. The entire response or a substantial
portion of it is an extended joke or a series of verbal plays.
Some of these papers mray achieve extended humor through
sustained irony, rather than explicit joking, kbut even the
ironic responses will contain cues to establish a humorous
rather than serious-irtentioni Although "4" responses will
likely contain various kinds of word play, such as puns, sound
effects, far-fetched metaphors, their humor will &Le found to
grow out of situational extensions of or variations on the
basically absurd situation introduced in the exercise.

Illeqible, illiterate.
Misunderstands the task, writes on another totgic.

/

I don't knoxmeJ
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Secondary Traits: Elements of "Having Fup" (limited to 3 and 4 papers)

Situational JInvention: Papers in the elaboration_category contain
~an elaboration or invention of a situation beyond that presented
in the exercise. The elakorators invent extensicns of the basic
business situation--another form of peeler or another related
device (prune pitter, coconut crackers). Papers in the

creatjon _cateqory contain the creation of a world or a fantasy in
which banana peelers and grape peelers seem to exist--a monkey
farm or a banana plantaticn, for example.

Elaborate Eepetition: These papers contain efforts to produce
humor by frequent repetition of cumbersome phrases or key words.
Examples include frequent repetition of full item names or
repeated use of banana or qrape stem name with other devices or
products (banana casserole, banana soup, banana tea, etc.).

Verpal Kit: This is defired principally as puns and literary
allusions. Examples would. be plays on "fleece" and fancy literary
allusions relating Jason and the Golden Fleece with the Arqonauts.
Allusions to Tarzan and Jane as well as plays on "rip-off" are
also counted. Funny signatures should also be cateqorized here.

situational Invention: (see definition above)
1= Elaboration.
2 = Creation.
2 = Not present.

Elaborate Repetition: (see definition above)

Present.
Not present.

Verbal Rit: (see definition above)
Present.
Not present.

1
z

64




"Grape Peeler"

Primary Trait Category 1 Responses
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"Grapc Peeler"

Primary Trait Category 1 Responses (Cont.)
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"Grape Peeler"

Primary Trait Category 1 Responses (Cont./
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"Grape Peeler"

Primary Trait Category 2 Responses
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"Grape Peeler"

Primary Trait Category 2 Responses (Cont.)
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"Grape Peeler"

Primary Trait Category 2 Responses (Cont.)
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"Grape Peeler"

Primary Trait Category 2 Reéponses (Cont. )
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TRAIT LCORING GUIDE
"PIKEFLIES"

khetorical Mode: Expressive-Narrative

Primary Jrait: Imaginative explanation by means df narrative
invention.

Rationale of Primary Trait: This exercise presents two challenges to

the writer. The first, introduced with the question, '"What do you
. think she is doing?" asks the writer to explain. The second

question, "what do you think she might do next?" introduces the
problem of time and fiction which is confirmed by the directive,
Wgrite a story." The two directives, then, require resgondents to
use the conventions and techniques of storytelling as a framework
for inventing explanations of "“what the picture is about."

General Scorindg Rationale: Essentially readers should concentrate on
whether the response only offers direct answers to the questions
or whether it goes on to tell a story. Writers who only offer
direct answers to the question(s) are scored "1" or "“2"; those who
qo on to write a story reach the "3%" or "4" level. A detailed,
concrete description will earn-a "2" while a less attractive,
aeneralized narrative might earn a "3%, The bhest papers tell a
fully controlled and detailed story.’

Some elements of the exercise are not relevant to the writing.
Many children do not know what fireflies are. Readers must ignore
the literal fact and acceft the writer's interpretation when
accounting for the actions. In addition, the introduction states
that the girl. is having fun; however, this thesis is insignificant
and its inclusion is not recessary to cormplete the task.

§§9;;gg__ggG uide Cateqories:

0 = No résponse.
1 = Some_explanation, but no narrative invertion. These responses

deal with the explanatory obliqgation of the task at a minimal
level. That is, they answer one cr both of the questions with
a few bits of information (2 or 3) which tell "what the
picture is about."
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FIREFLIES

Sgoring_guide Cateqgorjes_ (continued) :

2 = Moderate to ample explanation, but little or ro

[

|

1t

paprative ipveptiop. Essentially, these responses are longer
versions of cateqory ™" responses. They explain "what tb:
picture is about" by providing moderate to ample (4 or more)
details. They are unot set in a story framework although goume
ray include minimal attempts such as giving the girl a name or
implying a cause and effect relationship or a time sequence.
No matter the number of details or an attempt to get into a
storytelling framework, these responses remain little more
than discrete or disconnected aunswers to the questions posed
in the stimulus.

Imaginative explanaticn, by means of narrativec invention.
These papers invent details and cast them intc a framework.
They use several storytelling devices such as naming
characters, setting scene, temporal or causal linking,
dialoque, etc. However, they remain flawed in the sense that
the stories are not sustained. For example: 1) they ‘may beqin
with question answvering before moving into storytelling, 2)
they may set up a situation but the plot or narrative is only
of fered in bare outline form (nho more than one or two bits of
invented information), or 3) they may set up a situation and
get into the story but either lapse out of storytelling into
question answering or leiave it unresolved, harging in mid-air.
In summary, the "3" résponses explain the picture through

rstorytellinq but do not demonstrate full cuontrol.

Imaginative_explanation, by means of developed and controlled
parrative jinvention. These responses explain the picture
through a fully controlled and detailed story. They set the
scene immediately, invent moderate to ample details not
provided by the picture, cast the details into a narrative
without lapses and prcvide a conclusion to their story.
illeqgible, illiterate.

Misunderstands the task, writes on another toric.

I don't knowe.
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COHESINON SCORING GUIDL
({Developed for the 1978~79 Writing Assessment)
WCIREFLIESY

1n scoring papers for cohesion, scorers necd to be attentive not only
to the incidence of cohesive ties but also to their successful
ordering. - Underlying and further strengthening these ties is
syntactic repetition, both within and across sentences. The following
e¢xample achieves cohesion by lexical cohesion, conjunction, reference,
and substitution, and yvet these various kinds of cohesion are hoth
emphasized and related among themselves Ly numerous incidents of
syntactic repetition:

There is a qgirl who is catching fireflies. She is
putting some into a jar. When she is finished, she will
take them into a dark room and watch them glow. After that
she will let them qo so that they could lay eqqgs and there
will be more fireflies for next year. Then she can catch
ther agqain year after year.

When koth the incidence and ordering of cohesive ties pattern the
entire piece of writing, the writer has created what we ordinarily
call coherence. : o

Scoring Guide Cateqories:

1 = Little or no evidence of cohesion. Basically, clauses and
sentences. are not conrected beyond pairings.

= Attempts_at cohesion. There is evidence of gathering details
but little or no evidence that these details are meaningfully
ordered. In other words, very little seems lcst if the
details were rearrandged.

[}
{

3 = Cohesion. Details are both gathered and ordered. Cohesion is
achieved in the ways illustrated briefly in the definition
above. Cohesion does not necessarily lead to coherence, to
the successful binding of parts so that the sense of the whole
discourse is greater than the sense of its parts. 1In pieces
of writing that are cchesive rather than coherent, there are
larqge sections of details which cohere but these sections
stand apart as sectiors.

4 = Coherence. #While there may be a sense of sections within the
piece of writing, the sheer number and variety of cohesion
strateqies bind the details and sections into a wholeness.
This sense of wholeness can be. achieved by a saturation of
syntactic repetition throughkout the piece (see description
above) and/or by closure which reti.ospectively brders the
entire piece and/or Ly general statements which organize the

whole piece.
88
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scoringa_gulde Cateqonies (Coptinned) :
7 = Illeqlble, illiterate.
8 = Misunderstands the task, writesi on another toplc,
9 = I don't know.

NOTE:' Scorers should not take mechanics or transcription errors
into consideration. Also, the scorers should judge only the
interrelatedness of the ideas, NOT the quality of those ideas.

Lxamples of Cohesive Ties:

In qeneral, "cohesion" refers to the ways clauses and sentences are
related to each other and can be thought of as the gathering and
ordering of related ideas. If the parts of a discourse cohere, they
Ustick" or are "bound" toqgether. Cohesion is achileved by ties of
consliderable variety. And these ties can be both semantic and
structural. Additional examples of specific kinds of cohesion ties
are identified by |Halliday and Hasan in Cohesion_in_Erglish (1976).
\

v

lexical o

The girl has a jar to put bugs in. The bugs are called fireflies.

conijunction .
Additive -
The girl is catching lightning bugs. She is also catching
butterflies.

Adversative -
1 wanted to help the little qirl catch fireflies, but I couldn't
find her.

Causal -
This little girl is trying to catch fireflies so she can take them

to school.

Temporal -
She is catching lightning bugs and putting them in a jar. Next
she will show them to her mother. Llater she might let them go.
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Exapplen. ol voheslye Tich (govtinued) s
leference

Personal -
fhere once was o girl.  ghe biked Lo cataeh buqgu.

Demonsitrative =
She ds collecting bugs.  This collection is tor her scicnce class,

comparative -
1 wish 1 had some bLubbles like hers,

Subhstitution

Nominal -
The liqghtning bugs are out and the little girl warts to catch

gomg ..

Clausal (use of 89 and not) -
The little girl knows they are fireflies because her mother said

s9.
gllipsis

Nominal - .
The qirl's mother told her to let the bugs gqo but she wouldn't

{ 1.

Verbal -
She had to go to her room and couldn't come out until her mc her

said she could | 1.

Clausal -
. She is catching either lightning bugs or bhutterflies but I don't

know which [ 1.

Note: While helping plan the 1978-79 writing assessment, National
Assessment consultants exrressed the opinion that coherence and
cohesion deserved special consideration and that a more thorough
method of describing information akbout coherence was needed. In
consequence, this cohesiorn scoring quide was developed and used
with this exercise to replace the paraqraph coherence guidelines
developed in 1973-74.
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SYNPAX SCORTNG GUIDL GUTLENY
T-UNTY ANALYHIN
(Developed for the 1970-79 Reiting Annaossnent)
PIKEPLIESY

1o T-unit delineation==A T-unit 18 one wain clause with all 1ts
phrases and subordinating clauses. (Fragments ave included with
elther the preceding or the following T-unit, as approprlate)

Il. Fmbedding
A. Nominalization

1. Nomipal Clauses--clauses used as subjects, direct
objects, subiject cowplements, or obijects of
prepositions.

2. Nopipal pPhrases--phrases used as subjects, direct
ob-jects, subject corplements, or objects of
prepositions.

B. Adijectival Modification

1. Ekelative Clauses--clauses that modify nouns or,
occassionally, complete sentences, including cla.s =i of

time, place and manner.

2. Modifying Phrases--restrictive or non-~restrictive
phrases directly following the nouns they modify.

3. Trapsposed Modifyving Phrases--non-restrictive phrases
separated from the nouns they modify, verbal phrases,
nominative absolutes, and appositive noun phrases.

4. Gepjitives--possessive phrases, pre-noun proper name
possessives and possessive pronouns.

5. Single Word Pre-noun Modifiers--adjectives that precede

the nouns they rodify.
C. Adverbial Modification

1. Adverbial Clauses~-clauses of reason (cause/purpose),

A AR I e IR AR

condition, or ccncession.

2. Adverbial Phrases--phrases of reason (cause/purpose),
condition, or ccncession.

b
<
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F1l,  tonfolning and conpeabive bevice:s
A Loordinate
(Since NAEFE computery2ed the text Fov the assays, aountua of
hoth futra- ard inter=T-unit uses of Yand® and "or" yevw
machine vabulated,)
Be  Saewantic (other logical velationshipa)

1o Qe nawing.strvctuge--clanses or phrases that establish
t i [{N 3

4o Adversative_gpd Lllative--wouds, c¢launer, ov phtases
that establish time.

1. Qther siappuste--words, clauses, or phrases that
ndileate an addlition, a sequence, or a4 comparison,

3 ’c)
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SYNTAX (S ENTERCE T¥ie) AND MECHANLCS
SCORING gUEDE OUTLENE
cvolapoad for the 19201 Wilting Asneanncnt)
W W L O P VAL

Level Lynt ax Cateqgortes
Lon ot Sentange 'ypus

Minol_sgbtence (coltadt fraqmoent)=-A word qroup txed in
dialoque, tor ewphasiing, or as an exclavation that i not
an Indupondent ¢lausie,

simple=-A sentepce that containg a subject and a veurh.
Tt may also have ap objuect or a subject conplement,

Sipple_with phratg~=A simple sentenca that containt a
prepositional, intinitive, qerund and/or patticipial
phrase, Sentences contalning appositives, nominativao
absolutes, and verbals were also scored in this
cateqory.

compound--A sentence containing two or nore simple
sentences joined by something other thar a comma.

compound_with_ptrase--A cowpound senternce containing at
least one phrase in one of the independ«nt clauses,

complex (and comvwound-complex)=-A senterce containing at
least one independent clause and one dependent <lause,

complex (and conpound-complex) with phrase--A sentence
containing at least one independent clause, one
dependent clause, and one phrase.



facali-
ittt oo

b tentence bevel Moo liande = Catega des

Al Setttonide Typen dlUh Bupctiat tor trrars (neptapven that da
nat fall tnta any of the ayntax catagal tun,)

1o Hugi-op duenitenge

a. Fasad- A sentencae cantaitning tva ar vare indapenlopnt
Clhatses with no pinctuation of cop junct ban
sapatat ing thew,

be On abd an--A sentancd coltsiat Lng of Towr ol more
indopendont claunes styang toqother with
caonfunet Lones.,

Co Commg plice--A sontence contatining tvo ot mot e
Independont clanses separtated by a comma tnstead ot
a senlaolon ov o coordinat ing conjunction.

Jelpgorrect. tragpent~=-Any word qgroup, other than an
indepandent. clautie, that Lo writton and panctuatad ax o a
tentence,

NOTE: The scoring of T-unit constituents makes Lt possible ftor
sore of the pruceding sentence types to be detived through data
analysis.

D Faulty Sentence Construction (These scores are tn addition
to the sentence types,)

1. Aqreument_ELkQL--A sentence is scored for ah agreement
error if at least one of the following is present:
subiject/verb do not aqree, pronoun/antecedent do nof
agree, noun/modifier do not aqree, sukijecty/object
pronoun misused, and/or verb tense shifts,

2. Auwkward sentepnce-- (The awkward categories are listed
below in their crder of precedence. Cnly one score was
given to a sentence,)

a. Faulty parallelism--Any parallel corstruction that
is semantically or structurally dysfunctional. A
situation where the writer shifts from one tense to
another tense.

.« Pronoun reference--A pronoun's antecedent is
unclear.

c. Illogical ccnstruction--Faulty modification or a
dangling modifier or a functionally misartranged or
misproporticned sentence.

d. Cther dysfunctions--A sentence that contains an
omitted or extra word and/or a split construction.

94
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L. Pugictuatlon Liigia"rvery eitior of camplaalvii atd il ol
vimlastan le sdaied ol cammasn, dashes, yuntallot warha,
sewmbcalans, apastiagphes, and cinl war ks, The na=t tufaemal il as
Of dnage are uned with the widter tecalving the heneflt af any

doalt,
Y, WolLd level Mechanlon Calegoties

A Would Chvive--the wiltal jiceda a watd that 1s diffeboent Fram
the obe MEtttepn, This careqaly alza tncludes attempts at a
verh, adjectivae, ar adserh form that a8 fnodekistent ol
uun(fc“(:pfnhl(:.

e gpellipng=<In additicn to a misapellitg, thts category
includoen word divisiton evtors at the end of a Line, two
woldn writton as one, ot word wiitten an two, superfluous
plutals, and qroups or distinguishable letters that da not
make: a legifimate woid,

co capdtaldzation--a ward an given a capttalization viror ccore
Lt the tlent word Lt o sentence i not capitalbived, it o
proper noun or adjoctive withlin a sentence 1 not
capitallized, and 1t the pronoun "i¥ is not capltalized,

Tho mechanics scoring was destgned to allow the writcor asn much
tloxikility as possible under oxisting rules of correct writing;
consequently, any time two authorities on mechanics divaqgreed, the
most intormdal interpretation wan usod,
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"Fireflies"

\

Primary Trait Category 2 Responses
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"Fireflies"

Primary Trait Category 2 Responses (Cont.)
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"Fireflies"

Primary Trait Category 3 Responses

ﬂ\p_gux&_ﬂ» %am»? —ﬁ:nbm a.md;:
__M_Q.._PLQ'
e _eha goes. ool _Ho-. Pw&x)am@
_m_gai_am.o%/b ploe._dhem. the gl
A __ao«mg,;b:_wug,_wﬂ\i .Q\Mb...&amtdd/ S

Then. Shar_amnd_Sor. fuomdo 9 .wa
__an,m{,m_%hmneAaﬂfr‘ant

On c___ij.cc.f..y___w_r.n £ tao . £_Q\_CJ\_J ihting bungs
__JLJ\J-—quiL_thutnn_lJﬂ__lk——s‘&SS——ua}ka:’a‘L—QWLJJ'A_filltL_cﬂLﬂ_ l
__fﬂog7__mziik~.j*v=rrl*.lSJﬁ:;_141<£ui_;4xL__FJcx with Phem and She
_Like them. She will dake dhem to schaol $o her clss
_friend and_hee feacher ton. Whea she get_hame she will
_lute_them go. ATnight she _coch them ggala.
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"Fireflies"

Primary Trait Category 3 Respanses (Cont.)
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"Fireflies"

Primary Trait Category 3 Responses (Cont.)
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"Fireflies"

Primary Trait Category 4 Responses

One doy when T \aoked ovt
of my/ Wind OW I AL S_Y!\_&\l____
lights flaghing, I thought it  was -
an __ inVason from ovter _ seace.
] __.I; \A)OxS \NZX &V sqo\ve&a_ﬁo ,[ we n+
\”._OU\' si1de '\‘o ace wot X S&QS.T_

ﬂmughi WAaSs l* on | V&Sloﬁ?
T wasnrt, byt L &_\Aﬂli_k__qu

1'\‘} 50 I ACQL&_&__:Y

- ch __»Jha:tﬁv__ih
where. cﬁj&s}s&& my ma__~ ﬁl’f T
C.OUXA\ bor(‘ow a _ J‘“\(’T
Said) cs”Then 1 “went oudside
with -ng,_ J-ax Yhe \mdln‘\;s
J;taﬁ:.i__‘rg_ move owNoy &0

l_;ini;&__anln.g_Q‘g Yo them ,
byt :k‘sugqt where Yo fast.
mhggﬂ'\., mx jar Trew fo catch

1 mnsgc\ . Then

+ '\'h&. NAY Aﬂua,_.o.AA___I__#
-('(‘\e_g cotchinag Yhem wilh

vy hands SPoni” 4 pmyssed

LO\V\ f y _One ‘ﬂ_i \_ -.___jf /-
A gt ondI T veally Ad) Bat 1.

| MSh'+ an 11)\/0\5101-\,1’1‘\/5[@3“_.(1&])'_
' -CN‘Q.CLQS.
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"Fireflies"

Primary Trait Category 4 Responses (Cont.)
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"Firef]ies"

Primary Trait Category 4 Responses (Cont.)
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"Fireflies"

Cohesion Category 1 Responses
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"Fireflies"

Cohesion Category 1 Responses (Cont.)
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"Fireflies"

Cohesion Category 2 Responses

She 14 #Cing 4o cafch o

butterSly  and  Pat 4+ in
_ 4 Qgar She mit+ Be

Aoo,{um at  dhe  swun BuF

I d%T A0 she M+
Be  guyst £eoking but
I Th'nk  She {4 4ving
o ca¥<clht Bcu'-:l-er-P//
—and Put 1A i n «

and +haen she W A Eu%

grase 1 N 17~ _and 1L
|+ diys She W, /!l “hrow
1+ _a Way _or ceaf

It The = nd.




"Fireoflies"

Cohesion Category 2 Responses (Cont.)
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"Fireflies"

Cohesion Category 3 Rasponses

-

N/

- (A D i N\RS
y:
- - A\S 4 4
. N M‘ —
A "ALIJ“

9 ail

\

AN WAV ' aPH QAL _

L‘\"‘ -‘A‘ ‘c e-’\

1o, kAl

(1 N (] AN\ A

. - ’4'1‘
[

4 .". ‘.. I\[]
§

! AA ' AVNA YA
\ - \J‘l’ ) ¢
YN A~ AK!JA!!llldll ’

4




"Fireflies" » \

Cohesion Category 3 Responseg;(Cont.)

e\ ot
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"Fireflies"

Cohesion Category 3 Responses (Cont.)




"Fireflies"

Cohesion Category 3 Responses (tont.)

She /nudvt it x«pod»,oan\e- ,5%04\,_0/__
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"Fireflies"

Cohesion Category 4 Responses




"Firveflies"

Coheslon Category 4 Responses (c'ont..)




"Fireflias"

Cohesion Category 4 Responses (cont,)




"Fireflles"

Coheston Cateqovy 4 Responses (c'onf,)
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102013-1 "Kangaroo"
(Continund)

Hore is o picture of u kangaroo in Austealia, Loolo al the picture tor a while,
What do you think is happening? Whero do you supposs the knngaroo came

from? Where do you think he is going? Look how h.igh he jumps! Why do

you suppose he is jumping over the fence?

Write a story about what is happening in the picture.
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WRITING TANKS  hahgaioo
NAEP #; A= 1020 10=1iA-<1
RUHETORICAL MODE:  Exprenslve Natrative

OBJRECTIVE: T, Demonttratos abllicy in writing to veveal personal
focl inga and jdeasn,

SUBOBJECTIVE: B, Through the une of conventional wodes of digcoyrne
NAEP SCONLNG: Hollsitic
Paraqraph Colhurencoe

syntax (Sentence Type:) and Mechanlos

AGF: L9
TOTAL TIME IN SECONDS: 933
NUMBELE OF LLINES: pe1 - 13
P2 - 24
121
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HobLdatie SCURENG gl b
YKANGARCOY

dunle Folnt Cateyorden:

Scote of 4

Thene wrdters will enter into the plcture dmaginat ively using sach
devices as dlaloque and chatdacter nanes. There will be clearv
structure and a4 sense of drana, which will answer the "what" and
"why" ot the question. The "where" pay or may not bhe described,
but the paper will have a sonse of snubstance. The wiiting will
usually have some spelling and sonterce construction errors but
will show 4 clear siense of LKrnglish syntax.

Score of 3

These papers will leave out parts of the picture, such as the
ferce or the Jump; and will have less completeness or drama than
the 4 paper. They may give commentary or explanation rather than
a story. They will have substance, some sense of drama, and some
iragination, and they will deal with the "what" ard the "why" of
the question., The writing need not have much sutordination or
syntactic fluency, but it will not be so filled with errors as to
Lbe difficult to read.

Score of 2

The 2 papers have some sense of narration and situvation; however,
the story will be fragmented or incomrplete, the sriting will Le
vague, and there will be little use of the imagination. The 2
papers may ignore the picture but use the situation. They will be
very brief, studded with e€rrors, and may contain only a single
complete sentence or a series of speculations about the picture.

\

Score of 1

The papers scored as a 1 may be rminimal attempts, sometimes only a
phrase. The papers may e unfathomakle Lecause of errors. Theve
may be no sense- of narrative and, thus, only a series of
urconnected statements.

Score of O
No-resiponse papers should be given to the Table leader for

scoring. '
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PARAGRAVI COHREENCE SCCRING gl DE
(Daevalapad far the V971114 Wi biting Asnunsient)
UKANGAKOOW

Pardadgraph Leval Scotan

bo o Forgaiaph Uged--"he paragraph is viaunally discernthle but  {s
veithel cohevent nor duvelopad,  The writer indented, skipped
a line, aor stopped Lo the middle of the Line and started Lack
at the mavqin.

o Rakadkakh. Cohglent--The sentencus ave linked using trarsition:
and/or other cohesive davicoes, The itdeas are orderod and
thalr relationtihip to each other in clear bhut tha patagraph s
i noma wense underdevelopad. Thin cateqory albo includes,
paraqraphs that are overdeveloped; that ix, the writor
incorporated at least two cobarent pavaqraphs into one,

3. Pakpacapb_Deyelopud--The paraqraph has an oxpressed or an
implied topic which identities and Llimits the raln arca of
concern. Every suntence in the paraqraph adds to or uvxplains
gomething about the maiu topic in a systematic manner,

NOTL: Papers that are illegitle, coples of the stew, or lists of
sipelling vords are designated as such and receive no further scoring,
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SYNTAN (SEHYEND O TYPES) aned DECHANTO:
SCOh ENG U E ouyt

(De velaped fov the 1973=-74 Wiitluyg fanaaebait)

n‘\ ANHA_“‘"‘“

level Syntax Cateqoriun

Pescrbpt lon of Hentepnce "ypon

HipeL_dybtunge (correct tragpent)--A word group usod in
dialogque, Lov euphasla, or as an exclawatlion that i: not
an Independent clauua,

glpple==A sentence that contatns a subjedt and a verb,
It may also have an oufuct or a aubject couplement,

sipple_Nith_phrgse~=-A sirple sontence that contains a
prepoaitional, infinitive, gerund and/or participial
phrase. Sentences containing appositives, nominative
absolutes, and verbals were also scored in this
cateqory.

ceppoungd-~N sentence containing tvo or worwu simple
sentunces fjoined Ly something other than a comma,

compound ¥ith phbrase-~-A compound sentence contuining at
least one phrase in one of the independent clauser,

corplex (and conpound-conplex)--ﬂ sentence containing at
least one independent clause and one dependent clause,

¢omplex (and compound~complex) with phrase--A sentencce
containing at least one independent clause, one

dependent clause, and one phrase,
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ERIC

Aruitoxt provided by Eic:

U

fo .ty
A Abow

Sotitulice Javel Heobanitos o Cagar be o

A‘

denfonce Sypea with Panctagatlon Fprturs (aentegnees that dao
vot fall dnta any of the ayntex vategorices,)

e hyn-op dentence

A, Puaasd--A sentaeince cantatning tvo o ware bndopiendent
viadnes Wwith po pynctuattion o oconjunet Lon
rapdrat Lhg thoem,

L, G dand on-=N sentonce consistin g of foul oy moge
Phndapendent claung: atiung together with
cotjunctions,

C Comma siplice-~A nontence coutatnbng twa ot more
bndependent claunon nepatated by a compa Liitead of
a norfcolon o o comdinating conjunct Lon.

<o lhgelbagt  Liadament--Any wvord group, other that, an
tndependent clavse, that i written and panctuated as g

nentence,

NOTL:D The decoring of T-unit const ftucents makes 4t ponsthle tod
noter 0L the precading sentenca types to bo dorived through dat a
analybin.

B

Faulty Sentence Constiuction (These scores are wn additiol

to the sentence types,) .

1. Agkeehent Error--A sentence is ucored for an agreeoement
error if at leust one of the following is present:
subiect/verb do not aqree, pronoun/antecedent do rot
aqree, noun/modifier do not aqree, subject/object
pronoun misused, and/or verb tense shifts,

2. Awkward Sentence--A sentence is scored awkward if at
least one of the tollowing problems is fpresent: faulty
subordination, unclear proroun referent, misplaced
modifier, omitted or extra word, faulty coordination,
mixed or illogical construction, and/or cplit
construction,
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KANGARCGO

III. Pung g__gg_;;gors--Every error of commission ard error ot
: omnission is scored for commas, dashes, quotation marks, .
sericolons, apostrophes, and Pnd marks. The most informal rules
_ of usaqe are used with the writer rece1V1nq the kenefit of any
I doubt.

" IV. Word lLevel Mechanics Cateqories

a(,

A. Hord Choice

1. Structure word exxor--The writer needed a pre90511ton or
conjunction but used the wrong one.

2. Other word choice error--This cateqory includes usinqg a
form word (noun, verb, adjective, or adverk) that is off
by some shade of meaning, using the wrorg principle part
of a verb, and attempting a verb, adjective, or adverwb
form that is nonexistent or unacceptable.

B. $Spelling

1. Feversal--This cateqory includes situations where a
letter is written backwards or upside down.

2. Plurals--1he plural is incorrectly formed or is not
formed at all. (The reader must be certain the situation
is\not an aqreement problem.)

-
»

3. Phonetlc attempt~-The spelling reflects the correct
profiunciation of the word. Homonym confusion is included
in this cateqory.

4., Other spelling errors—-This cateqgory includes word
division errors at the end of a line, two wWords written
as one, one word written as two, superfluous plurals,
groups of distinguishable letters that do not make a
legitimate word, and groups of distinguishable letters
that do not retlect the correct pronunciation of the
desired word.

C. Capitaljzation--A wcrd is given a capitalization error score
if the first word ir a senteneé€ is not capitalized, it a
proper noun or adjective withirn a sentence is not
capitalized, and if the pronoun "i":is not capitalized

The mechanics scoring was desiqned to dllow the writer as much
flexibility as possible under existing rules of correct writing;
consequently, any time two authorities on mechanlcs dlcaqreed, the
most informal intrepretation was used. "
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"Kangaroo"

Holistic Category 1 Responses
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"Kangaroo"

Holistic Category 1 Responses (Cont.)
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"Kangarog"

Holistic Category 2 Responses
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"Kangaroo"

Holistic Category 2 Responses (Cont '
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"Kangaroo"

Holistic Category 3 Responses
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"Kangaroo"

Holistic Category 3 Responses (Cont.)
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"Kangaroo"

Holistic Category 3 Responses (Cont.)
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"Kangaroo"

Holistic Category 4 Responses

(Cont.)
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Holistic Category 4 Responses (Cont.)




"Kangaroo"

Holistic Category 4 Responses (ront.)
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"Kangaroo"

Holistic Category 4 Responses (Cont.)
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102015-2 "Rainy Day"
Pretend that when you got up this morning, you looked out the

window and saw that it was raining. How did you feel?

Think for a while about the feelings you have on a rainy morning.
Then write a composition telling how a rainy school morning makes

you feel.
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WRITING TASK: Rainy Day
NAEP #: 0-102015-13A-2

RHETORICAL MODE: Expr=2ssive

OBJECTIVE: 1I. Demonstrates ability in writing to reveal personal
feelings and ideas,

SUBOBJECTIVE: B. Througqh the use of conventional modes of discourse
NAEP SCORING: Primary Trait: Expression of feelings through

systematic elaboration of detail ccnsonant with a
mood and situation. '

Cohesion
Syntax: T-unit Analysis

syntax (Sentence Types) and Mechanics

AGE: _13__
TOTAL TIME.INVSECONDS: 86l
NUMBER OF LINES: pP.1 - 15
N ) P.Z - 2“
f \
|
(‘6;).
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TRATIT SCORING GUIDE
o WEAINY DAY™

Rhetorical Mode: Expressive

Primary fJrait: Expression of feelir.gs through systematic elaboration
of detail consonant with a mood and situation,

Rationale @f Primary Irait: The situation is specified as the rainy
morning of a school day. The direction "pretend" invites the
writer to recall a situation and generalize an attitude toward it.
"Write a composition" invites the respondent to be careful about
organization, so the elabcration must be systematic in trying to
evoke a defined or implied state. ‘ :

General Scoring_Rationale: The key issue is to validate a generalized
attitude by citing apt detail. The feelings may te simple (I like
it, I hate it) or complex . (I feel sad when I get up, but “when I go
out I feel better). Details may be representative (wet clothes,
sound of rain, darkness, hinderance to play, necessity to wear

' wraps) or analogical (like someone's nagging, like I lost my
friends, like I am going to get sick), but they should validate
how one feels. A good paper will require a more evident
organizational system and more details. Some Wwriters engage in
dialoque. Others state a thesis within an explicit situation in
the manner of a formal essay. The approach and style are left to
the writer but a qood paper must have sufficient detail to clearly
convey feeling and must be well orgdanized.

scoring Guide Categories:

0 = No response.

1 = Little or no expressign of feelings. These responses do not
fulfill the two basic conditions established ty the trait--
stating a feelinqg and elaborating that feeling. . This may
occur in the following ways: 1) cne or two feelings may be
named but are rot substantiated with any kind of detail, 2) a
feeling is named but is only substantiated with one '
unelaborated detail, 3) some details are given, but feelings
are not named or are so vaque as to be basically nonexistent,
or 4),feelings and/or details are too confusing, contradictory
or inconsistent to determine the writer's dorminant feeling.

-

/.
S
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KAINY DAY

Scoring_Guide Categories_(continued) :

2
&

3

Binimal expression of feelings. These resporses minimally
fulfill the two basic conditions established Ly the trait: 1)
they name or clearly imply a feeling (no matter how
generalized the naming or implication is, as in, good/bad,
likesdislike) and 2) they name some of the consegquences of the
situation that account for that feeling (no matter how
generalized, as in wet, cold, sounds good, looks Lbeautiful) or
they name one consequence and elaborate on it.

NOTE: These responses may include contradictory feelings, but
most of the paper is devoted to elaborating ore of the
feelings. Ambivalence (feeling both good and bad) about rainy

school days is legitinate. As long as that pcsition is

clearly stated, these papers are not considered contradictory.

Jxpression of teeling. These responses precisely establish a
dominant feeling and €laborate using a variety of specific
details consistent with the feelipg. Some principle of
arrangement is present -- temporal, climatic, controlling
point of reference, etc. Generally, these papers clearly show
competence in expressing and substantiating a feeling. But
they do not show simultaneous control of both structure and
detail. For example, "3" papers may include some element of
conflict in feeling or detail which is not irtegrated with the
dominant attitude (but conflict is merely distracting rather
thon seriously confused as in "1" responses) or these papers
may be well coitrolled'but somewhat lacking ir variety and
amplitude of d=tail.

[eveloped and elaborated expression of feeljing. These
responses precisely define a feeling or feelirgs and
substantiate them thrcugh an amplitude and variety of N
appropriate details. The details are systematically arranged
and placed into> a structure and tight control is demonstrated

~at all points. ' '

Illeqible, illiterate.
Misunderstands the task, writes on another topic.

I don't know.
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‘ COHESION SCORING GUIDE
(Develqped for the 1978-79 HWriting Assessment)
WBAINY DAYY

In scoring papers for cohesion, scorers need to be attentive not only
to the incidence of cohesive ties but also to their successful

. ordering. Underlying and further strengthening these ties is
syntactic repetition, both within and across sentencecs The following
example achieves cohesion by lexical cohesion, conjunctlon, reference,
and substitution, and yet these various kinds of cohesion are both
emphasized and related among themselves by numerous incidents of
syntactic repetltion'

A rainy school morning makes me feel awful. I feel like
being mean to my kbrothers for no reason. On a rainy morning
the whole world seems aqainst me. I wake up on the wrong
side of the bed and I'm groauchy. On a rainy school morning
nothing goes right. I'm late for breakfast, slow in getting
dressed and usually I forget something I need for school.

When both the incidence and ordering of cohesive ties pattern the
entire piece of writing, the urlter has created what we ordinarily
. call coherence.

§§9£ing_£niﬁg_§g;§g9£ie_§=

1 = ;;;glg_g;_ﬂg___iggggg of cohesion. Ba51cally, clauses and
sentences are not connected beyond palrlngs.

2 = Apttempts at cohesion. There is evidence of gathering details

but little or no evidence that these detalls are meaningfully

.ordered. In other words, very little seemS\lost if the

details were rearranged. .

Coh_g;on. Details are both gathered and ordered. Cohesion is

achieved in the ways illustrated briefly in the definition

» above. Cohesion does not necessarily lead to coherence, to
the successful bkinding of. parts so that the sense of the whole
discourse is greater than the sense of its parts. 1In pieces
of writing that are cchesive rather than coherent, there are
larqe sections of details which cohere but these sections
stand apart gs sections.

w
fl

Coherence. Hhile there may be a sense of sections within the
piece of writing, the sheer number and variety of cohesion
strateqgies bind the details and sections into a wholeness.
This sense of wholeness can be achieved by a caturation of
syntactic repetition throughout the piece (see description
above) and/or by closure which retrospectively orders the
entire piece and/or by general statements which organize the
whole piece. '

£
(]
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RAINY DAY

Scoring Guide Categorjes (continued):

7 = Illegible, illiterate.
8 = Misunderstands the task, writes on another togic.
9 =1 don't know.

NCTE: Scorers should not take mechanics or transcription errors
into consideration. Also, the scorers should judde only the
ipterrelatedpess of the ideas, NOT the quality of those ideas.

Examples_of Cohesive Ties:

In general, "“cohesion" refers to the ways clauses and sentences are
related to each other and can be thought of as the gathering and
ordering of related ideas. If the parts of a discourse cohere, they
"stick" or are "bound" together. Cohesion is achieved by ties of
consideralble variety. And these ties can be both serantic and .
structural. Additional examples of specific kinds of cohesion ties
are identified by Halliday and Hasan in Cohesion in Frglish (197¢).

Lexical
1 like Lain on school days but I dislike rain on ueekehds.
I stepped right into a puddle. That puddle was a complete

surprise to me. That muddy hole ruined my day. That place foéled
me. i )

conijunction

Additive -
It was a mugqy day and I couldn't stay awake.

Adversative - _
I really didn't feel like going to school in the rain, yet 1 did
anyway. ' :

Céusal - ,
I love rainy school days kecause my mom always lqgé me stay in
bed. .

Temporal - :
I put on my raincoat #hen it rains.
Finglly, I get myself out the door.

hen I put on my plastic hat.
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Exanples_of Cohesive lies (cortinued):
Reference

Personal - . '
Rainy mornings are never fun for kids. They get wet waiting for
the school bus.

Demonstrative -
‘I feel sad on rainy school mornings. - That feeling is one I don't
like.

Comparative -

Today'!s the same kind of rainy day as the one we had yesterday.

Substitution

Nominal -
I couldn't find my vellow rain coat, but my mom tcld me to take
the other one.

Clausal (use of so and not) -
Was it.-qoing to rain all day? The weatherman said so.

Ellipsis

Nominal -
This was not the first rainy day I'd stayed in bed, only the

second [ ].
Verbal -

- I usually stav in bed on rainy mornings, but I didn't [ ] thas
time. ‘

Llausal -
"I could either stay in bed or get up and go to school, but I
couldn't decide which [ ].

Note: MWhile helping plan the 1978-79 writing assessment, National
Assessment consultants exgressed the opinion that coherence and
cohesion deserved special consideration and that a more thorough
method of describing information about coherence was needed. In
consequence, this cohesion scoring guide was developed and used
with this exercise to replace the paragqraph coherence guidelines
developed in 1973-74.
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SYNTAX SCOKING GUIDE CUILINE
T=UNIT ANALYSIS
(Developed for the 1978-79 HWriting Assessnent)
"RAINY DAY"

I. T-unit delineation--A T-unit is one wain clause with all its
phrases and subordinating clauses, (fraaments are included with
either the precedinyg or the ivllowing T-unit, as appropriate.)

11. Emceddind
A. MNominalization
1. Nominal <lauses--clauses used as a subjects, direct

ol jects, subiject conplements, or obijects of
prep051tlons.

2. Nominal Phrases~--phrases used as subijects, direct
objects, subject conplewents, or obiects of
pkep051tlons.

B. Adjectival Modification

1. Relg‘;vg_glau§gf—-cLauses that moélfy ncuns or,

occauionally, ccmplete sentences, including clauses of
time, place and manner.

2. Uodifying Phrases--r-strictive or non-irestrictive
phrcases -directly following the nouns they modify.

3. CTrapsposed Modifving Phrases--non-restrictive phrases
. separated from the nouns they modify, verbal phiases,
nominatiye abSOlutes, and appositive noun phrases.

4. Genitives--possessive phrases, pre-noun proper name
. possessives and posse551ve pronouns. ool

5. Single_Horgd Pr(-noun uodlflnrs--adjectlves that precede
the nouns they modify. <

C. Adverkial Modification

1. Adverbial Clauses--clauses of reason (cause/purpose),
condition, or ccncession. .

2. Adverbial Phrases--phrases of reason (cause/purpose),
condition, or ccrcession.
-
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111. Condjoining and Connective Devices

A. Coordinate
(Since NAEP computerized the text for the essays, counts of
both intra- and inter-T-unit uses of "and" and "or" were
machine tabulated.)

L. Semantic (other logical relationships)

1.

2.

'.L_ T

Time paming_structure--clauses or phrases that establish
time. .

Adversative and illative--words, clauses, or phrases
that establish time.

other_signposts--words, clauses, or phrases that
indicate an addition, a sSeguence, Oor a comparison.

)
-
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SYNTAX (SENTENCE TYPLS) AND MECHANICS
SCORING GUIDE OUTLINL
(Developed for the 1973-74 Writing Assessnent)
EAINY DAY"

L. centence level Syntax Categories
Description of Sentence Types
1. ﬂ}ngr'sentgnce (correct fragrment)--A word grotp used in

dialoque, for enphasis, or as an exclarmation that is not
an independent clause.

2. Simple--A sentence that contains a subject and a verb.
It may also have an_object or a subject corplement.

3. Simple with _phrase--A simple sentence that contains a
prepositional, infinitive, 'gerund and/cr participial
phrase. Sentences containing appositives, nominative
absolutes, and verbals were also scored in this
cateqory. |

4, Compound--A sentence containing two or nmore simble
sentence:; joined by something other than a comma.

5. Compound with_ phrase--A cormpound sentence contarning at
least on: phrase in one of the“independent clauses.

6. Complex (and conpound-complex)--A sentence containing at
least on: independent clause and one dependent clause.

7. complex (and compoand-complex) With phrase--A sentence

containing at least one independent clause, one
dependent clause, and one phrase.
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Ile Sentonce Level Mechanics Catogorier

A,  Sentunce Types with runctuation Frirorvs (sentences that do
not tfall into any of the syntax cateqories,)

1. Lkup-op_ sentence

d. Fuscu--A sentence containing two or more independent
clauses witl no punctuation or conjunction
separating them.

e Cn and on--A sentence consisting of four or more
independent clauses strung together with
conjunctione.

C¢. Comma splice--A sentence containing two or more
independent clauses separated by a comma instead of
a semicolon or a coordinating conjunction.

2. Incorrect fragment--Any word group, other than an
independent clause, that is written and punctuated as a
sentence.

NO1E: The scoring of T-unit constituents makes it possible for

some of the preceding sentence types to ke derived through data

analysis. g

B. Faulty Sentence Construction (Thesé scores are in addition
to the sentence types.) '

1. Agreement. Error--A sentence is scored fcr an agreement
error if at least one of the following is present:
subject/verb do not agree, pronoun/antecedent do not
agree, noun/modifier do not aqree, sulbLject/object
pronoun wmisused, and/or verb tense shifts.

2. Awkward Sentence--(The awkward dateqories are listed
below in their crder of precedence. Crly one score was
given to a sentence.)

a. Faulty parallelism--Any parallel corstruction that
is semantically or structurally dysfunctional. A
situation where the writer shifts from one tense to

v another tense.

L. Pronoun reference-~-A protoun's antecedent is
unclear. '

C. Illoqical censtruction--Faulty modification or a
‘ danqling modifier or a functionally nmisarranqged or
misproporticned sentence.

Cther dysfunctions--4 sentence that contains an
omitted or extra word and/or a split construction.

148
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11le  Pungtuation. Lrkarg--Rvery error ot commission and errvor of
omrission is scored tor commas, dashen, quotation warks,
nemicolons, apostrophes, and end marks.  The most informal rulug
of usaqe are used with the writer veceiving the bonefit ot any
doubt.

IV, Word Level Mechanics Cateqories

A, Hord Choige--The writer needs a word that is different from
the one written. This cateqory also includes attempts at a
verb, adjective, or adverh forn that is nornexistent or
unacceptable,

B. Spelling--In additicn to a misspelling, this category
includes word division errors at the end of a line, two
words written as one, orne word written as two, superfluous
plurals, and qroups of distinquishable letters that do not
make a legitimate wcrd.

C. ccapitalization--A wcrd is given a capitalization error score
if the first word ir a sentence is not capitalized, if a
proper noun or adjective within a sentence is not
capitalized, and if the pronoun "I" is not capitalized.

The mechanics scoring was designed to allow the writer as much
flexibility as possible under existing rules of correct writing;

consequently, any time two authorities on mechanics disagreed, the
most informal interpretation was used.
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"Rainy Day"

Primary Trait Category 2 Responses (Cont.)
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‘ Primary Trait Category 3 Responses
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Primary Trait Category 3 Re§ponses (Cont.)
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Primary rréit Category 3 Responses (Cont.)
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) Primary Trait Category 3 Responses (Cont.)

. 4 ﬂwmm _a jood -

,C/{ ja&.w e




"Rainy Day"

Primary 1-:ait Category 4 Responses
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Primary'Trait Category 4 Responses (Cont.)
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Cohesion Category 1 Responses
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Cohesion Category 1 Responses (Cont.)
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"Rainy Day"

Cohesion Category 3 Responses
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Cohesion Category 3 Responses (Cont.)
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Examples_of Gohesive Ties_(cortinued):

Beference

Personal -
This odd-looking bird jist stood and looked at me and I could see
he was tame.

Demonstrative - ‘
Wwhen I first saw the bird, I ran. That sight would frighten
anyone.

Comparative -
Did you know there is a bird swimming around in cur pool and he is
taller than me.

Substitution

Nominal - ;
I tried to find the odd-lcoking bird everyon: was talking about
but all I saw were the usval gones.

Clausal (use of so and not) -
I asked if the bird was dangerous and the policerman said he
thought- not.

Ellipsis

Nominal -
Everyone said the Lird would be there in the morning but I stayed

up to make sure { 1.

Verbal -

This odd-looking bird started jumping around in the back seat of
my car. The only thing I could do was let it go so I did [ .
Clausal -

I have never seen a bird as uqly as that [ ].

Note: While helping plan the 1978-79 writing assessment, National.
Assessment consultants e:fressed the opinion that coherence and
cohesion deserved specia.. consideration and that a more thorough

‘method of describing information about coherence was needed. 1In

consequence, this cohesion scoring guide was developed and used
with this exercise to replace the paraqraph coherence guidelines
developed in 1973-74.
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SYNTAX SCCHING GUIDE CUUMLINE
T-UN1T ANALYSIS
(Developed for the 1978-79 Hriting Assessment)
WSTORK"

T=unit delineation--A T-unit is one main clause with all its

phrases and subordinatirg clauses. (Fragments are included with
«ither the preceding or the followirqg T-unit, as appropriate.)

Lmkedding

A.

Nomiralization

1. ﬂominal_glauseé--clauses used as a subijects, direct
ol jects, subject conmplements, or objects of
prepositions.

2. Nominal Phrases--phrases used as subjects, direct
objects, subject conplements, or objects of
prepositions.

Adjectival Modification
1. kelative Clauses--clauses that modify ncuns or,
occasionally, complete sentences, including clauses of

time, place and manner. .

2. Modifying Phrases--restrictive or non-restrictive
phrases directly following the nouns they modify.

3. 1ransposed Modifying Phrases--non-restrictive phrases
separated from the nouns they modify, verkal phrases,
nominative akbsolutes, and appositive ncun phrases.

4. Genjitives--rossessive phrases, pre-noun proper name
possessives and possessive pronouns.

5. Single_Hord Pre-unioun Modifiers--adjectives that prQCede
the nouns they rodify.

Adverktial Modification

1. Adverliai_ Clauses--clauses of reason (cause/purpose),
condition, or ccncession.

e ———— e e T e et e e S

¢. Adverbial Phrases ——phra5e< of reason (cause/purpose),
condition, or ccncession. ..
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111 Conjoinming and Connective Devices
A. Coordinate
(Since NMFP computerized the text tor the essays, counts of
both intra- and inter-T-unit uses of ‘'and” and "or" were
machine tabulated.)

B. Sewmantic (other logical relationships)

1. Time naming_structure--clauses or phrases that establish
time,

2. Adversative and_illative--words, clauses, or phrases
that establish time.

3. Qther signposts--words, clauses, or phrases that
indicate an addition, a sequence, or a comparison,
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SYNTAX (SENTENCE 1YPES) AND MECHANICS
SCORING GUIDE OUTLINE
(Developed for the 1973-74 Writing Assessnent)
WSTORK"

I. Sentence level Syntax Cataeqories
Description of Sentence Types

1. Mipor_sentence (correct fraqment)--A word group used in

dialoque, for emphasis, or as an exclamation that is not
an independent clause.

Z. Simple-~A senterce that contains a subject and a verb.
It may also have an object or a subject corplement.

3. Simple with phrase-~-A simple sentence that contains a
prepositional, infinitive, gerund and/cr participial
phrase., Sentences containing appositives, nominative
absolutes, and verbals were also scored in this
cateqory.

4., compound--A sentence containing two or nore simple
sentences joined by something other thar a comma.

5. tompound with pbrase--A cormpound sentence containing at
least one phrase in one of the independent clauses.

6. Complex (and cowpound-complex)--A sentence containing at
least one independent clause and one dependent clause,

7. ¢complex (and conpound-corplex) with phrase--A senternce
containing at least one independent clause, one
dependent clause, and one phrase.
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Ll.  Sentence Leovel Mochanics Catogor e

A. Sentence Typos with DPunctuation Erirors (sentences that do
not fall Intou any of the syntax cateqorios,)

e LhuMu-op_dvitonsg

a. Fused=-A gentence containing two or wore independent
clausies with no punctuation or conjunction
separating them,

be Cn atld on--A sentence conslisting of four or more
independent clauses strung together with
conjunctions,

c. Comma spl:ce-=-A sentence containing two oc nicre
independent clauses separated by a corra instead of
a semicolcn or a coordinating conjunction.

2. 1Incorrect fragment--Any word group, other than an
independent clause, that is written and punctuated as a
sentence.

NOTE: The scoring of T-unit constituents makes it possible for
some of the preceding sentence types to be derived through data
analysis.

B. Faulty Sentence Construction (These scores are in addition
to the sentence types.)

1. Agreement_ Error--A sentence is scored for an agreement
error if at least one of the following is present:
subject/verb do not agree, pronoun/antecedent do not
agree, noun/modifier do not agree, sulkject/object
pronoun risused, and/or verb tense shifts.,

2. Awkward Sentence--(The awkward cateqories are listed:
below in their crder of precedence. O0Onrly one score was
given to a sentence.)

a. Faulty parcllelism--Any parallel ccnstruction that
is serantically or structurally dysfunctional. A
situation where the writer shifts from one tense to
another tense.

b. Pronoun reference-~A pronoun's antecedent is
unclear.

¢c. Illogical ccnstruction--Faulty modification or a
dangling modifier or a functionally misarranged or
misp;oporticned sentence. '

d. Cther dy:functions--A sentence that contains an
omitted or e€xtra word and/or a spli- construction.
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1. Pupgtuation lrpopz=-kvery orror ot commlssion and error ol
omiLsslon Ls scored for commas, dazhes, quotat Lon mavk:,
scemlcolons, apostrophen, and ond mavks.  The most Lnformal rulen
of nsaqge atve wied with the writer receiving the benetf it ot any
doubt.

V. Wonrd Lovel Mechanics Cateqoriosn

A Word.Choiceo--The writer needs a word that. 1o differont trom
the one wrhitten, 1Thisn cateqgory also includen attempts at a
vert, adjective, or adverb form that is nondxlatent ot
unacceptable,

P, Speliing--In adliticn to a misspedling, this category
includes woru division errors at the end of a line, two
words written as omne, one word written as two, superfluous
plurals, and qgroups ol distinquishable letters that do not
make a legitimate wcrd.

C. Capitalization--A wcrd is qgiven a capitalization error scoi e
if the first word in a sentence is not capitalized, if a
propet noun or adjective within a sentence is not
capitalized, and if the pronoun "I" is not capitalized.

The mechanics scoring was designed to allow the writer as much
flexibility as possible under existing rules of correct writing}
consequently, any time two authorities on mechanics disagreed, the

most informal interpretation was used.
13
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"Stork"

Primary Trait Category 3 Responses (Cont. )
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"Stork"

Primary Trait Category 3 Responses (cont.)

(cont.)
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Primary Trait Category 4 Responses (Cont.)
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Primary Trait Category 4 Responses (Cont.
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Primary Trait Category 4 Responses (cont.

(cont. )
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Primary Trait Category 4 Responses (Cont.)
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Cohesion Category 3 Responses (Cunt.)
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Cohesion Category 3 Responses (Cont.)

. o 211

oo
=
'ge)

ERIC

Aruitoxt provided by Eic:



"Stork"

Cohesion Category 3 Responses (cdont.,)

" fut_mother, ) om . Mg_-m_wwwmggm |
‘He C[w%, o poor bird, Lo noume s Canfefen, anas

KLK&L_aat_cﬁﬂLQm sarcory Je jued in fecoue he
Yiolated erfuew. So m_mgmmmj%_am

g&mtz;%_%ﬂd-_a_dsmtm_&_&n_wb hve _in" |
e place dnd fo usll & hurt of o Yurn Aum daon.
dos ' ol

C (2 q = S ad ¥ lu’iL‘.l

212



"Stork"

Cohesion Category 4 Responses




"Stork"

Cohesion Category 4 Responses (cont,)

"M avny T hevals Tras odd \ee Knmmb\\‘o?.
'\n-.-o,;&c:.--bag C\KjG\‘CA“ h ' Se_cha e, \\' AM & —
befora The coakl con. c_a:‘rc.\r\ W —
dox M ek he wi\\ ea «:,\«\,Ai i well LY.V N
Q_JQLCL_\*WQ&QS\*&,\:\;\T\\Q_S.QL'S "\ \Ul\nj._l-g
}Q_\L ‘\'CL\ k\j\a a\)nLC\' \~ é\_ ™€ "\'b\\{ﬁ o \aa \‘(4”
Mﬁkﬁ‘ﬁﬂ_ Thee Bvwd and be comes

_d,\__?La..Lx Xo chn"\‘, ' O\, mx\a Ga&ﬁ_,d’

happens” e co¥a by Iy e
‘_L_h_s;\&ﬂi__u.l_\a_-g.v\ o2 o€ TWhew ‘qo-esfta

Mpihuaj_u&_pﬁﬁh&

gk qh& ﬂ\;}ﬁs ‘k g\’\&ﬂ
qx_g_u_u&_ﬂ_ié&»rﬁ p’\m xv\cf‘\"\r\-Q\‘ "‘,’*O\M

dedded "r-g Keep \"\'

:L\_&;L_b_\x&

214



"SLork"

Cohesion Category 4 Responses (cont,




"Slork!

Coheulon Category 4 Responses oot )

‘axoan. ey o sued ¢ Toudd. yoii xleadl.
shunsaed and. suaprised, S Cuaceualy feckd

£

eanitt )_SMJ.&_(OA.A:&__._
A tnsw ap o _bud Hesd Un whs
naghbethoed.” Jha izmd_ﬁm ok my

i_:y%mﬁg&m%sw__

" )_'_@_______
D_palkd hemA, asramed,

(Cont.)

216



"atark”

Coheston Caleqory o Responses (oo

.

)




(Cont.)






3 %W@ﬁﬁ
ﬁwm éWW@M M
"

220



JoTaal L "Pappy”
Pratond that your fanly ia moving Lo o new apnanbinend The bandland haa
vafused Lo let your puppy hive there. Writte the landlord o letter, trying to

convines him to lot you Keep your puppy in the new apartmont.

Spaes v provided below and on the next two pages, Sign your letter

*COhein Smith .

240 Weat Stroeot,
Rigtown, Pennaylvania

Junuary 4, 1979

Dear Mr, Jumes,
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WhITING 1ASK: Puppy
NAEP #: 0-20G1001-52A~1
RilETOFICAL MODE: Persuasive = Social/bPersonal

OFJECTIVE: TII. bLemonstrates ability to write in response to a wide
: - range of societal demands and obligations. Ability

is detined™ to  include correctness in usage,
puhctuation, spelling, and form or convention as
: appropriate  to particular writing tasks, e.dg.,
manuscripts, letters.
a .
SULOBJECTIVE: A. Social 1. Personal

NAELP SCORING: Primérv Trait: Situatfon&l;y urnique persuasion through
making ot appropriate appeals. ,

-AGE: : _.9 _
TCIAL.TIME IN SECONDS: 743
NUMBEF OF LINES: p.1 - 10
p.2 - 26
p.3 - 21
]
< - 22

(A
Fed
Do
)
()




201001-1

TRAIT SCORING GUIDE
WLEITER TO LANDLOKD ABOUT PUPPYY

khetorical Mode: Persuasive - Social/Personal

Primary 7Irait: Situationally unique persuasion through making of
_appropriate appeals.

kationale of Primary Trajt: Fssentially this is an exercise to
determine how well a nine~-year-old can cope with rhetorical
appeals. The request for a letter to a landlord establishes a
particular audience. The situation, keeping a pet in the face of
opposition, .focuses the writer's appeals. By directing the writer
to try to convince the reader, the exercise is persuasive, so a
fully successful performarce nmust contain appropriate
appeals/reasons.

General Scoring Rationale: Given the limits of time and the age of
the children, it would be unreasonable to expect e€laborately

structured arquments. Even the better writers may produce
appeals/reasons in a relatively discrete manner -- apparently
thinking of one, writing it down, thinking of another, etc.
fherefore, readers should concentrate attention c¢n the writer's
success at finding and formulating appeals appropriate to the
audlence[and situation.

Scoring Guide Cateqories:
0 = No response.

1 = lLetters_lacking appeals/reasons: These letters either contain
no appeals or only name inappropriate or vaque'reasons. They
tend to 1) be confusing in. that it is difficult to understand
what the situation really is or what the letter is supposed to
accomplish, 2) be comgrised mainly of threats of violence or
retribution, or 3) request to keep the puppy kut offer no
appeals or only offer a request with one general statemen+
which is not sufficiently specific or relevart to Le
considered an appeal.
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PUPPY

- Scoring_Guide Cateqorjes (continued):

2 = Letters with limited appeals/reasons: Letters in this
category cover a broad range, but all are in some sense
underdeveloped. Some letters request to keep the puppy and
offer one or two practical or sympathetic appeals. Others
offer several (2 or mcre) appropriate appeals or general
Statements, but only infer that the purpose of the letter is a
request to keep tha puppy. If a response includes a request

- and several appeals one of which is inappropriate, the
persuasive qualities will be less effective and the letter
will probably remain in the "2n cateqory. '

3 = letters substantiated with appropriate appeals/reasons:
Generally these letters include a request sukstantiated with
approximately three ccncrete appeals. However, some "3%
letters cite numerous (4 or more) reasons but they are
presented as a list rather than a unified request.  Unusually
effective presentations of pathetic appeals or rational
neqotiations may also be classified in the "3" category.

4 = letters _developed and substantiated with appropriate
appeals/reasons. These letters are organized such that they
operate as a unified piece of persuasion. They tend to have
openings, closings or both and contain numerous (4 or more)
appeals. Not all of the separate appeals ne€d to be
developed, but usually one is, and all the appeals are
appropriate. i N '

7 = Illeqible, illiterate.

8 = Misun%grstands the task, writes on another topic.

V)
]

I don't know.

NCTE: sSome examples of appeals are list€d on the following page.
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PUPPY
I¥ypes_of Appropriate_Appeals/Feasons:
1) Practical/Specific - "He's house trained." '"Ee doesn't shed."
"I'11l take him for walks." "je doesn't bark."™ %I'1l give him
" kaths." "Doesn't chew on furniture." "He's quiet." M"He's a
small breed." "I will pay more rent." "I won't let him

outside, except to take him for walks."

2) Sympathetic/Pathetic - dog birthday present, pleading (I will
Cry, please, please), had doq since was baby, the doq will
die, doq legqacy of dead grandmother, dog only friend, etc.

3) Cther -'squestinq a tryout period, nice introductions (allow

me to introduce myself), observing that you urderstand why the
landlord doesn't allow pets, etc.

Iypes of Inappropriate Appeals/keasons:

1) Mildly inappropriate - offer to give dog toﬂlandlord, will
move if can't keep dog, the dog will never go outside.

2) 1Totally inappfopriate -~ violent threats, giant bribes,
childish ranting - "I will hate you."

3) Contradictory - good watch dogs that don't bark or bite.

Iypes of Vaque Appeals/Reasons and General Statements:
"I'll feed my dog." "He won't wreck the apartment." "I'1l take
care of my doq." "He's a black and white dog." ‘'He's small."
“"He'll be no trouble." "I love my dog." "He's cute." "I want to
keep my dog." "My doq is harmless." :
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| Primary Trait Category 1 Responses
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llPuppyll

Primary Trait Category 1 Responses (Cont.)
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n Pu ppyll

Primary Trait Category 2 Responses
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" Puppyll

Primary Trait Category 2 Responses (Cont,)
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"PU ppyﬂ

Primary Trait Category 2 Responses (Cont.)
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" Puppyll

Primary Trait Category 3 Responses
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n Puppyll

Primary Trait Category 3 Responses (Cont.)




"PUppy"

Primary Trait Category 3 Responses (Cont.)
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1l Puppyll

Primary Trait Category 4 Responses
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n Puppyll

Primary Trait Category 4 Responses (Cont. )
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llpuppyll

Primary Trait Category 4 Responses (Cont.)
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" Pu ppyll

Primary Trait Category 4 Responses (Cont.)
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201006-2 "lLetter to Principal" |
[magine that your principal asked for suggcstions"about how to make things
better in your school. Write a letter to your principal telling him just ONE N
thing you think should be changed, how to bring'about the change, and how
the school will be improved by it. Spacé is provided below and on the next

three pages. Sign your letter “Chris Johnson.”

333 West Street
Loden, Ohio 99999 |
\ September 5; 1978
Mark Hopkins, Principal
‘Martjn Intermediate School

Loden, Ohio 99399 )
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WRITING TASK: Letter to the Principal

NAEP #: - 0-

RHETORICAL MODE:

OBJECTIVE: 1II.

SUBOBJECTIVE: A.

201006~52A-2
Persuasive - Social/Organizational

Demonstrates ability to write in response to a wide
range of societal demands and obligations. Ability
is defined to include correctness in usage,
punctuation, spelling, and form or convention as
appropriate to particular writing tasks, €.g.,
manuscripts, letters.

social 2. Organizational

NAEP SCORING: Primary Trait: Persuasion through invention of issues,

arguments, and evidence appropriate to the defense
of a proposition.

AGE: 2Aa3
TOTAL TIME IN SECONDS: _ 927
NUMBER OF LINES: p.1 - 8
p.3 - 21 s
P-a - 25
.
\
\
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201006-2
TRAIT SCORING GUIDE
WLETTER TO THE PRINCIPAL"

hhetorical MNode: Persuasive - SocialsOrganizational

Priwmary Jpait: Persuasion through invention of issues, arquments, and
evidence appropriate to the defense of a proposition.

Bationale of Primary Trait: 1The key terrns in the directive are 'one
thing you think should be changed, how to bring akout the change

and how the school will be improved by it." Taken together, these
terms indicate the persuasive orientation of the exercise and the
method by which the persuasion is to be carried out. Respondents
are being asked to use writing not as a way of simply expre551nq
personal desire and dissatisfaction, but as a means of
communicating public need and discovering ways of dealing
systematlcally with public need. .

\
\
|

General Scoringq Ratjonale: Since the directions for this exercise
seek to elicit reasoned ard systematic methods of persuasion,

reponses to this .exercise should be scored in terms of this
criterion alone. Matters such as tone or letter form, for
example, should pot be weighed in scoring. Qualities that should
be weighed as evidence of systematic persuasion are: 1)
focus--evidenced by definition and concentration on a single
change or problem and its solution and 2) approprlateness of
development--evidenced by consideration of issues, arguments,
reasoning and by showing the change is practlcal and will'bring
about positive results.

§sgzing_ssj.gg_§§$.£g9£_i§§ :

0 = No response.

1 = Po not define and defend a change. Some "1" papers do not
propose a change or identify a problem, they are simply
statements of attitude, judgement, desire or dissatisfaction.
Cther "1" papers do identify a problem or recormend a change,
but do not explain how to implement the change or solve the
problem. They do not tell how the school will be benefitted.

NOTE: An elaborately detailed description of a problem should
not be scored higher than "1" if no solution is identified or

defended. Lists of problems or changes should also be scored
"1".




201006-2 ' |
PEﬂNCIPAL'S LETTER

\

2coLing_cuide Cateqories_(continued) :

2 = Lefine a_change_and_gffer minimal defense. FRespondents state

3

h

a change they want made in their school or a Froblem that
needs solving. In addition, they must tell: 1) how to bring
about the change or sclve the problem or 2) sone way the
school will be improved by the prorosed change or solution.

Some "2" papers do present all three elemeiits, but the
reasoning is not developed. Some are in a sketchy, skeletal,
rudimentary form that is basically a bare outline. Others are -
disjointed or the ideas aren't related (solution doesn't solve
problem, benefit isn't related to change, etc.),

Lefine and defend a_change. rapers state a change or identify
a problem, explain how to bring about the charge or solve :1e
problem and tell how the change will benefit the school.
Reasoning is used to expand or explain at least one of the
elements. For example, there might be a detailed plan for
bringing about the change, an enumeration of the benefits or
an elaborate eyplanation of the prohlem. Usually, one element
is well developed while the others are only asserted or barely
mentioned resulting ir an unevenly developed paper.
(Occasionally a "3" paper will contain an elakoration of a
severe problem (lrugs, race riots, etc.) that implies the
kenefits without stating them.)

Syetematicasly define apd defend a_change. 1These papers have
all the elemenis of "3" papers. In addition, they cast the
material in a sy.tematic structure vhich reflects the logical
steps in the process cf bringing about the change. .t least
two, and possibly all. of the elements are expanded so that
the various issues are related to each other and to the
proposition being defended.

Illeqible, illiterate.
Misunderstands the task, writes on anotlter toric.

X don't know.
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"Letter Lo Principal®

Primary Trait Category 1 Responses




"Letter to Peinclpal"

Primary Trait Cateqory 1 Responses (Cont.)
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"Letter to Principal"

Primary Tralt Cateqory 2 Responses
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"Letler to Principal®

Primary Trait Cateqgory 2 Responses (cont., )
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"Lottey Lo Principal®

Pridmary Trealt Cateqgory 2 Responses (cont, )
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letter to Principal®

Primary rait Gategory 3 Responses

Baar., e, W&L.w, | |
_2hom mﬁmmmﬁmﬁmﬂ*m“

. &_MMMTMMW'_

247

258



Telter Lo Principal® ‘

Mrimary Irait Category | Ressponses (omr, )
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"Letter td‘Principa]"

Primary Trait Catego

_Deaan ﬁ'e_g_,* o

ry 3 Responses (Cont.)
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"Letter to Principal"

Primary Trait Category 4 Responses
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"Letter to Principal"

Primary Trait Category 4 Responses ((ont.)




“Letter to Principal"

E Primary Trait Category 4 Responses (Cont.)
8
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"Letter to Principal"

-Primary Trait Category 4 Responses (Cont.)
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201007-3 “Recreation Center"

Some high school students have proposed converting an old house into a
recreation center where young people might drop in evenings for talk and
relaxation. Some local residents oppose the plan on the grounds that the
center would depress property values in the neighborhood and attract
undesirable t,yp(—!s;. A public hearing has been called. Write a brief speech
that you would make supporting or opposing the plan. Remember to take :
only ONE point of view. Organize your arguments 'zlréfully and be as

convincing as possible. Space is provided below and on the next three pages.
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" WRITING TASK: Recreation Center

NAEP #: 0-201007-524A~-3
RHETORICAL MODE: Persuasive - Social/Commuhity

OBJECTIVE: II. Demonstrates ability to write in response to a wide
‘ range of societal demands and obligations. Ability
is defined to include correctness 1in usage,
punctuation, spelling, and form or convention as
appropriate to particular writing tasks, e.qg.,
manuscripts, letters.

SUBOBJECTIVE: A. Social 3. Community
NAEP SCORING: Primary Trait: Persuasion through invention and

elaboration of arquments appropriate to specified
issues and limited to an audience with a mixed

bias.
AGE: A7
TOTAL TIME IN SECONDS: | | ' 998
NUMBER OF LINES: p.1 - 11
: p.2 - 25
p-3 - 21
p. .l - 26
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201007-3

TRAIT SCOKRING GUIDE
"RECKEATICN CENTER"

gthetorical Mode: Persuasive - Social/Cormunity

Primary Jrait: Persuasion throuqh invention and elabcration of
arquments appropriate to specified icssues and lirited to an
audience with a mixed bias.

Rationale of Primary Trait: This task represents controversial
situations that prevail ir any civilized society-- situatiouns
which are resolved Lty a delilberative response. The directive to
"fLe as convincing as possible" indicates the persuasive

.orientation of the task. It requires that respondents develop and
support arquments appropriate to their position.

General Scoring Rationale: Support may consist of evidence and/or
appeals to general truths, to experience, or to sccial and
economic values. The support must be consistent with the position
and should be of at least moderate length to demonstrate
competence (scale point "3"), Excellence is achieved by
demonstrating a capacity not only to invert and support arguments
tut also by addressing both sides of a controversial issue. Thus,
the most successful respondents will Le able to support their case
on its own merits as well as answer or refute at moderate length
‘the causes of the opposition. g

Scoring_Guide Cateqorjes:

o
]

No response.

-
[}

Lo not define and defend a_point of view. Sorme of these
papers have not explicitly or implicitly taken a position.
Cthers may contain a thesis staterent or clearly imply a
position but do not give several supporting reasons to develop
‘their arquments. Some typical score point "1" papers present:

(a) Attitudes and opinions about related social issues
without a clear statement of position--these include
free-floating, urcontrolled statements cf opinion showing
no concern for taking a stand and supporting it.

(b) Position statemerts but no related support--often these
papers merely reiterate their stand in various forms.
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201007-3
RECREATION CENTEE

Scoring_Gujide Cateqorjes (continued) :

(c) Position statements preceded or followed by elaborate
introductions. ' '

(d) Position statemerts followed by arquments and appeals not
connected to the crucial issues.

(e) Position statements followed by one or two undeveloped
reasons.,

(f) Position statemerts but the paper goes off tangentially
~ into another realm (clarifying terms, personal gripes,
etc.)

2 = Defaine a_point of view and offer minimal defense. These , -
papers explicitly state or strongly imply a position and give
one or more clusters of arquments or appeals. (A cluster is a -
reason asserted with nc more than one or two Lits of evidence
or related appeal.) Score point "2" papers usually consist of
@ chain of briefly developed appeals in suppcrt of a position
or answering the opposition. They do not develop a line of
arqgument or link the clusters to each other. (The underlying
assumption is that the lines of arquments, reasons or appeals
are appropriate to the issue.)

3 = Define and defend a pcint of view. These papers clearly state
or imply a position ard present at least one substantially
developed line of argument or two moderately developed lines
of arqument relevant to t“e issues at hand. More evidence to
support the position - esented than in "2" papers.

4 = Systematically define and cefend a point of view. These
papers present at least twe moderately develored lines of
arqument, one which supports the position and one which

. answers the possible arquments raised by the opposition. The
lines of arqument usually will be linked as well as carefully
orgqanized. Other "4" papers may contain a moderate statement
of support with a brief address answering each of the major
opposition positions. )

7 = Illeqible, illiterate.
8 = Misunderstands the task, writes on another toric.

I don't know.

w
"
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"Recreation Center"

Primary Trait Category 1 Responses




"Recreation Center"

Primary Trait Category 1 Responses (Cont.)
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"Recreation Center"

- Primary Trait Category 1 Responses (Cont.)
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"Recreation Center"

Primary Trait Category 1 Responses (Cont.)




“Recreation Center"

Primary Trait Category 2 Responses
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"Recreation Center"

Primary Trait Category 4 Responses (cont,)

(Cont.)




("
"Pocreation Centory"

Primary Trait Category 4 Responses (Cont.)
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202014-3  "Electric Blanket"
Suppose that on June 4, 1978, you ordered an electric blanket that Big Mart

hud advertised for $14.98. On June 15, you received a letter stating that the

supply of electrie blankets was temporarily exhausted, but that your order

would be filled shortly. You have never received the electric blanket, but

every month since then you have reccived a computerized bill for the $14.98.

Now,

after three months, you have received the letter below.

. BIG MART INC.
P.O. Box 29
Buffalo, New York 14240
September 10, 1978

In reply refer to
Account 64377

Dear Customer:

According-to our records your account has been unpaid for three

months. If there has Seen an error, please fet us know what the

problem is.

We hope that within ten days we will receive $14.98. Otherwise,

we will have to refer your accotint to our collection service.

Very truly yours,
adne

Jason Jones
Accounts Manager

280
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202014-3 “Electric Blanket"
(Continued)
Pretend that you are Pal Brown and write aletier to My, Jones explaining why

you never sent the $14.98.

L]
»
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<
WRITING TASK: Electric Blanket

NAED #: 0=

RIUBTORICAL MODE:

OHJECTIVE: Il

SUBOBJECT ITE: B,

2020 14-52A~3
Explanatory -~ Huslness

Damonstrates ability to wrlte in rosponse to a wildae
range of socletal demands and obligations, Abillty
is defined to include corraoctness in usage,
punctuation, aspelling, and form or convention as
appropriate to particular writing tasks, Cu(a,
manuscripta, lottars.

Business/Vocational

NAEP SCORING: Primary fTrait: Situationally routine explanation by

means of crucial detail.

Seccndary Trait: Self~Expression

AGE: N Y

TOTAL TIME IN SECONDS: T 896

NUMBER OF LINES: p.1 - 19
p-2 - 26
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2000140

TRALYT Sear NG gOIDe
UELPCTRIC BELANKRYH

hetordcal Mode:  Explanatory - Busibnens
Rriwary Jradt: Hituationally routine eXplanation by weans of crucial
detail,

katdopalu_Qf Primaky Tradt: 1he dirvective tequiroes vespondents to
clearly communicate the information necessary to explain the
sltuation. Since the information is qgiven, the writer needs to
recoqnize the pertinent details and transcribe them in a manner
that conforms to the conventions of business letter writing. fThe
main issue, however, is will the letter accomplish its purpose.
The tone and style of the letter are of losser irwportance.

deperal gScoring. Bationale: The main criteria for rating this exercise
is the presence and accuracy of the information transmitted. The

hasic task is accomplished if the writer is identified, the
siltuation is explained and a directive is given. The other
information serves to amplify the letter and increase the chances
that the Biq Mart will Le able to solve the problerm.

Scoring_Guide Catedories:
0 = No response.

1 = The letter is in some crucial sense incomplete. The write! is
not identified and/or the situation is not explained and/or a
directive is not giver.

2 = The 'writer is identified, reference is made to both the
Lkill/collection letter and the product, and at least implies
Big Mart should clear up the matter.

3 = The writer identifies account nuwber or hame and addreus,
refers to bill/collection letter, denies receiving product and
gives clear direction for future action.

4 = The writer identifies account nurber, mentions date and
receipt of bill/letter, denies receiving product and gives
clear direction for future action. The letter also includes
other information that serves to anplify and increases the
chances that Eig Mart will solve the problem.

7 = Illeqgible, illiterate.

8 = Misunderstands the task, writes on another topic.

(Vo]
N[

I don't know.
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VIO TR
EITRCUTRIC BLANKET

sakiny uulde valedobies (contipued) s
NOTED  To maxinmize raporting capabilitica National Azschnnont
cateqorizad the tollowing tnfammation, 2he touwr tratlt calejorien wole
darived through data analysis.

1. ldentification of Writer of lLetter

= no identlticat fon
= nale only

= nama and address
= aceount numbaov

|

-—

[
Ile Statoment of Situation
A. Reference to BHill/collection lettec

no mention of racelpt of bill/lettaor
mentions rocoint of bill/Yetter (may ov way not include

vaque teferencen to tiuwe)
mentious date and xrecedpt of bill/letter

B

1§
2

3

it

3

P. reference to Product/Electric Blanket

t

1 dQoes not aenticn product/electric blanket
2 « mentions blanket but dces not explain it was never

received
3 = denies receiving product/electric blanket

1ZI. Directive
future action sugqgested inpappropriate (unlawful or

violent) o unclear.
leaves future action up to Biq Mart (rlease clear this
up) or does not propose ar— further action or solution
implying Big Mart should clear up the natter.

gives clear proposal for future action (send blanket,

won't pay, cancel order, sue, cancel account)

1 =
2 =

—
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020083
PLECLHLC HBLANRP'Y

deQling dbide Catedubies (continued)
LV, ather Helpral tufaovmation
Ay hefarvonca tao nitial Ordery or Hankeat

I = daesn't rafer to initial order of blanket

« o mebtions initial arder (uay or may not yahe vaguc
taferences ta tine)

4 = Htated date and refevs to original order

h = ofrfters copy of ordqginal ordes

b, kafurence to Nackovdet Lottet (June 1h, supply Kxhaustaed)

1 % no maention of Lackorder lettar
\ 4 = mentions backorder letter (may or may not make vaque
referencas to timw)
J = states date and reters to hackorder letter
N b = offers copy of backorder lettor

C. Reforence to Repeated Billing

no mention of repeated billing

mentions repeated billing

states length of time or number of bills received
discusses, explains, or mentions actions or efforts
related to trying to stop or straighten out repeatad
billing

28condaky Ikait: Self-Expression

Ir many ways the incidental features of this exercise are more
interesting than the primary ones. Because the inforrmative,
persuasive elements are routine, it is easy to see why some writers
took the opportunity to do more than was really required. A basic
division into "rhetorical" and "self-expressive" papers can be made.
"khetorical" papers are those which accept the problem as stated and
basically restrict themselves to the situation. "Self-expressive"
papers devote space to revealing feelings either directly in invective
and farcical action or indirectly in wit and other verbal cleverness.

P FUN N QN
I I O
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L0040
BrEothiy DLANRLEY

Sedondaly leall i NHelf rkppegoslon (Cond fiided) s
V= hhataridal, poevfunctory ai hedtaal

Thana ate Ffactual, husinasalihe paparsa, which say or may nat
mclade convant tonal politeness,  Thensa papers present the
facta and ave chavacterized hy platn langudge and the absence
af ovart clues of active conailiation or hostility,

21 = kheatorical, conciliatory

Thede papars are pleasant and undevatanding. ‘The wertars are
trydng to mainvtaln the qooduill of My, Jones and way axplain
avay the ervor of the company or he very pleasant or even

hpt}qutLg.

22 = Rhatu;iodl, hositile or stromwy bavgaining

soma nﬁnthunu papars propose vigorous hostlle counter-actiond
calling Dettor business Buteau, cancel account, call Lawyer,
BUuQ. Other 22" papors include nanty vemarks ov expremsions
ot literal anqor. Tha wrliters are annoyed, irritated and
unjustly accused.

31 = Expressive, witty

Some of these papers offeor brief jests or amusing additions,
plays on lanquaqe, funny names, or other symptoms of humor
(poatscripts indicating fear of freezing). Papers including
witty sarcasm or intellectualized anger, depersonalized by
clever lanquaqge, way also be classified in this cateqory.

32 = Expressive, farce and invective

- In these papers the weight is on the hostility rather than on
the practical action. Farce will be represented in excessive
physical acts (punch in the nose - acts from the Three Stooges
or other clowns) and cther illeqal and indecert acts. The
threats could be taken seriously, but it would seem safer to

: - assume that it is anger finding expression in the comic strip
4 or farce. Probably in the i(eal world such threats would not
be made, but if they were, serious intent would Le absent.

NOTE: Technically, even a sinple statement of anger should be
classified as expressive. However, unless the anger can be associated

with farce and invective, for these purposes, such parers are
cateqorized with the strong bargainers of "22,"
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“Flectyic Hlanket"

Fedmdry Tealt Categary | Hesponses

%{' IR 4 C't‘ifc[(&)\ ((;/) . /[;,:t.‘;‘ €' rp A (‘L/a’?— (‘ e

/4. ///q{ ) HART e DB 0 Al

/?'/((’ é"f%c‘«" %*ﬂ(‘ . &lff\n,a/(‘ T &K nwm*(d . .4,.'0*763/& v/
L N .

,¢,¢¢(¢ vl JV/( “«/(’ gl»t‘(‘ / /vd{d'(‘,(z(:/?ufzﬂ//

é}%ﬂggkﬁé%fZaﬂ ,/‘9’6245" ’/;tr~(( 4ffiﬂ*aé h"_ .

Category

Category Name Rating
I. Identification 2
[T.A. Reference Bill 1
B. Reference Product 3
III. Directive 3
IV.A. Reference Initial Order 1
B. Reference Backorder 1
C. Reference Repeated Billing 1

(Name d ratings refer to preceding scoring guide)

Secondary Trait Present
Rhetorical, perfunctory or neutral
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“tledtyic Hlanket”

Fodwavy 1vall vategury | Lespanses .o
) —
fat Pavtun,
/o Eéy. S
Of"ﬁ“/%\/u{u )X /N

Qea . 71(-( fﬂ&’n
I san (Aﬂ «J‘wa. et oisga .

f y'{-‘*‘ J/VL&«AJ ;c«:&: éz‘;’% al L)’

Category

Cateqory Name _Rating
I. Identification e
I1.A. Reference Bill 1
B. Reference Product 3
ITI. Directive , 3
IV.A. Reference Initial Order .
B. Reference Backorder 1
C. Reference Repeated Billing ]

(Names and ratings refer to preceding scoring guide)

Secondary Trait Present
Rhetorical, perfunctory or neutral
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“tlectite Blanket

l“hlal' tiall l.‘X(CJ\l! ‘ ‘C’*g TN -

3y J.rufl’ l‘t‘u:{

Kiffato 21
Ao Oty 7y
/3 “f Vrie ol s a0l
PO Box o4
QA . /ml’a }/)& yo» s,
LALA, o< LL,
Al AR LreaArq.od)

>4y AJLMLMQ.« é—ecw\/u.v‘* W oot

. J v ikt -
A MM@&Z‘%&W«M

Category

Category Name _Ratiny

I, [dentification

I1.A. Reference Bill
B. Reference Product

I11. Directive

IV.A. Reference Initial Order
B. Reference Backorder
C. Reference Repeated Billing

(Names and ratings refer to preceding scoring guide)
Secondary Trait Present
Rhetorical, perfunctory or neutral

L = PO = O
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"Electric Blanket"

Primary Trait Category ) Requnses-bent.)

| Morch 25 74 .
o QMMMM"th
N oroen . eeparen) the HQemket,

ob N W%W\\MM

$14. JEm
e pmm\ W qa w .
}*’@@L@w- T

_ Category

- Category Name Rating
1. Identification 2

I[T.A. Reference Bill » 1

B. Reference Product 3
III.  Directive ' 3
IV.A. Reference Initial Order = ' 1
B. Reference Backorder - 1
C. Reference Repeated B11]1ng , 1

(Names and ratings refer to preced1ng scoring guide)

Secondary Trait Present _
Rhetorical, pe?functory or neutral
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"Electric Blanket"

Primary Trait Category 2 Responses

- o g Low Hio ke 30 Hat U
$4 8¢ beooter U s Aeestd U uls e
Manket whiih ¢f Solaed s orenths 0.
Y Spptar M .ufUu Juaacw-ubt )
B ppan LAl clion Souies- in Housd g
nonn atiued khat Jootdend butded
AL e O s u{ ks s o oue whekH
o il o okl fre Jo brcauor

Bhe. fitae-

s @.Mwwu

'/\ : _
L . Category

Category Name ' . . Rating
I.  Identification 2
II.A. Reference Bill 2
B. Reference Product 3
II1. Directive 2
Iv, Reference Initial Order .2
1
1

A.
B. Reference Backorder
C. Reference Repeated Billing
»
(Names and ratings refer to preceding scoring guide)

Secondary Trait Present

Rhetorical, hostile or strong bargaining
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"Electric Blanket"

Primary Trait Category 2 Responses ((cont.)

Jeson Sgnes

Uit v Sptbo 147

J MM oo mo:me, MW

\“1 md.m.mulo\ ALTN e L0
M\DL W,o... Kha i 98
§

Q_m MW
()__ C>(~LSW!

" _ : Category
Category Name : - _Rating

I.  Identification ‘ | 2
IT.A. Reference Bill 2
B. Reference Product 3
ITT.  Directive 2
IV.A. Reference Initial Order 3
B. Reference Backorder 3
C. Reference Repeated Billing 1

- (Names and ratgins refer to preced1ng scoring gu1de)
Secondary Trait Present - '
Rhetorical, perfunctory or neutral
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<

- Dgar- Mr, Tones,

"Electric Blanket"

Primary Trait Cateqory 2 Rgsponses (Cont.)

“j¥234- ~TST%M)LS
1913 Hamlbon 4t K

Sip‘rm‘oqr 10,1973 ‘ \A\asRmﬁhn .
JFoo¥

j.-‘n'n‘ bOH'\-w\S \iuw +u o+ VAL Know
\H\io-t \hzs been aw < Mol As \/D\A.'K,now;l;
ordére d W\Y blanKet on June 4,lq.'73 and
I VNavert received i4 yet. Tve been
Meceiving Your \ellers wand . Bil\s every
aon wF  haven'y rective ' an <lecqie
blanicer. TH yawm  willy would you please |00k
imte Yhe watter. | |

Sineers \", Yours,

: Cétegory
- Category Name - Rating

I.  Identification 3
IT.A. Reference Bill | ; 2
B. Reference Product ' 3
I1I. - Directive : - - 2
IV.A. Reference Initial Order ) 3
B. Reference Backorder 1
C. Reference Repeated Billing 3

(Names’ and ratings refer to preceding scoring guide)

Secondary Trait:Present

Rhetorical, perfunctory or neutral ,
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"Electric B]anket"

Primary Trait Category 2 Responses (cont. )

‘ : Category

Category Name - _Rating
., Identification ‘ 2
IT.A. Reference Bil] 2
B. Reference Product 3
ITL. Directive 2
IV.A. Reference Initial Order 2
B. Reference Backorder . 2
C. Reference Repeated Billing 1

(Names and ratings refer to preceding scoring guide)
Secondary Trait Present
Rhetorical, perfunctory or neutral
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"Electric Blanket"

Primary Trait Category 3 Responses

Category

Category Name a : | E _Rating
1. Identification B 2
IT.A." Reference Bill : 2
5 B. Reference Product 3
I11, Directive _ 3
IV.A. Reference Initial Order 2
B. Reference Backorder 1
C. Reference Repeated Billing ]

(Names and ratings. refer to preceding scoring guide)

Secondary Trait Present
Rhetorical, perfunctory or neutral
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"Electric Blanket"

Primary Trait Category 3 Responses (Cont.)

S ) Cafegory '
Category Name } : Rating
I. Identification ' 2

II.A. Reference Bill 2

B. Reference Product 3
I11. Directive 3
IV.A. Reference Initial Order 2
B. Reference Backorder 1
C. Reference Repeated Billing 2

(Names and ratings refer to preceding scoring guide)
Secondary Trait Present

Rhetorical, perfunctofy or neutral
: ' ' 296 .
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"Electric Blanket"

Primary Trait Category 3 Responses (Cont.)

c-aﬁépyv( /e, /773
ap,au,/ﬂq g

?DML4/773 %me
- Llanket ,&g et Lot R o2yt
at H14.9¢. D?L Cere /5, J/waeweaé ¢

AnA M /ny. peden ol 53.4{ j.:”a”/’
. p Aececved @ Ku,/fan f%
2498 Ma,a %W Aové Avctecedd
o Utanbef
Hleza c/wo,é ceornd # 64377 for,
.;tilicaa-,49117;£¢r14r7z¢2,2§1¢:74. Qs \yﬁ’,/¢4>“¢—¢5(',;¢N=~7t1;11

Z:&!Wﬁw M

Covperateor.
/%/\‘:,@/ww;_

; 3 Category

Category Name S : L Rating
I. Identification 4
II.A. Reference Bill ‘ 2
B. Reference Product 3
I11. Directive 3
IV.A. Reference Initial Order - 3
B. ‘Reference Backorder 3
C. Reference Repeated Billing 1

(Names and ?atihgs refer to preteding scbring guide)
Secondary Trait Present

" Rhetorical, perfunctory or neutral
' 297
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"Elactric Blanket"

Primary Trait Category 3 Responses (Cont.)
MBRCH 21, 1947y

Dean YYY\JL Jomad . S
\AifRJLILHMLQ \;i1>njdtm \,QA&JLQA \Q-ﬂAch»»Q

NN LIPS 5312*53Aww~9f gd%)’\ 3mondaa, \j)hjﬁglJLge /No+) .
‘Jxxxzkehxﬂlix vesy aleeteue .,Q>Qxauvnﬁnuﬁk_ ofk\fj cvxcLya

u.uan MM%W%,IQ73 O/n\)aw 15,1623

Oonechonsed o WDt et “ACLﬁjT*”J\f) etk

«d%fQjLCL$*ACIQAA-(1ANIl \;nm):> C}ﬁecll-kek>i)4:L6 ;1;3197\31433_SLFQ_..e

. e,kJLﬂﬁxa\ Wi Rar Drecionre SO
| cszAuS\ MMU&MMMCLW

R

Category

Category Name ‘ ' s Rating
.. Identification | 2
II.A. Reference Bill / 2
- B. Reference Product /y 3
III.  Directive = /e 3
IV.A. Reference Initial Order // 3
B. Reference Backorder - / 3
-C.  Reference. Repeated B1]11ng 3

(Names and ratings refer to. preceé1ng scor1ng guide)

Secondary Trait Present
Rhetor1ca], perfunctory or ?éutra]
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"Electric Blanlet"

Primary Trait Category 4 Responses

299
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"Electric Blanket"

Primary Trait Category 4 Responses ((ount.)

{
Category

Category Name : Rating
I. Identification . G 3
II.A. Reference Bill 3
. B. Reference Product 3
III.  Directive _ 3
IV.A. Reference Initial Order 3
B. Reference Backorder _ 3
C. Reference Repeated Billing 3

(Names and ratings refer to preceding scoring guide)
 Secondary Trait Present
Rhetorical, perfunctory or neutral

360
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"Electric Blanket"

Primary Trait Category 4 Responses (Cont.)
dept 157 1578

%m .

Mﬂ‘ whch 4 hod o’wéwzdf
/‘i*)? and vwa_ To fretiae

%@z{ﬁ/uw Wod pewts ko~
5:;22 72/6_ /978 |

‘ {Cont.)
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"Electric Blanket"

«Primary Trait Category 4 Responses (Cunt.)

' Category

Category Name Rating
I. ~ Identification _ 4
II.A. Reference Bill 3
. B. Reference Product 3
II1. Directive 3
fV.A. Reference Initial Order 3
B. Reference Backorder: 3
C. Reference Repeated Billing 3

(Names and ratings. refer to preceding scoring guide)

Secondary Trait Present

Rhetorical, hostile or strong bargaining
302
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/
. '// “"Electric Blanket"

Frimary Trait Category 4 Responses (Cont.)

Dear Mr loneg
s VeXver s wox e VA

f‘t.\)\\/ ko o \CHU’ T veaneved  on
Septemdoct  \0 1978, ™Me  subject of
Hre  lebler wad  Mhe 84,98 Haed— e
ho & Voecewn Qc\\&\' Cor occook b4YZT7 -
v~ e woebh whend Yo  cench ,703
, \‘Q(\f_ B \1&as e\ you Vwave  feaveved
 Ye eledrmie Waalers  andl ot
:C-\\\tck_ e orde ¢ W\l wes O\Q\Q\\' ed

o Aune \’\‘ N : .
|  For Y\ VWavee waonbhng
T havt been  reqcvevin e~ .
For - RI4ar LY on elTovic | blankek ,.
LW T have web f‘tC\QVC&r.—:- \\ch

{Cont.)
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: "E]ectric Blanket" ;

Primary Trait Category 4 Respbnses (Cont.)

o T oA TeC\ L vt X‘\,\E\s e,\tck;-fgc_
Poake & vihmiclh T cedeved T P
CON \pe .&—bv\() Y wa\\\ "b\'wf.\\l sewnd-

—

youyY CoW\?cw\\/ | Wt 3“\‘(‘("\‘6 SRR | NRVN

n .CLQ\iS. Y o pe. —S\cﬁ YMearck -

. COWnN. :,xﬁ:\¢V\:c_clﬁrf. .A\Arx‘ss.A , €5\5runssn\*1“c>~n\*~E><?J?\ﬁs,
" Sumesely,

' ‘ - Category
Category Name ' ' Rating
I. ~Identification ' 4
II.A. Reference Bill 3
B. Reference Product 3
II1I.  Directive : 3
IV.A. Reference Initial Order ' 3
B. Reference Backorder 1
’ C. Reference Repeatéd Billing 3
(Names and ratings refer to preceding scoring guide)
Secondary Trait Present

Rhetorical, perfunctory or neutral ' -7
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"Electric Blanket"

Primary Trait Categoury 4 Responses (Cont.)

le\)%@ﬁ\s%o otton |

I Uowu KRN O v
6HibmﬂﬁﬁﬁgQQK<ThmzCQﬁDXﬁLmﬂio

Re L pretlem.gm Swne 4 & olddaed oo
2oL \omiek, Costimg' 149% . Cngune IS
T ceurdD @ witen eouyirg thoct kupdy

O -llhlwﬂrwuxﬂfum&AdeThg,_
| ﬁﬁﬁ;@QD?wmmmxﬂusi,haut

qcyttvm.' Ye) 198 on s oo
&ﬁwd.Qdﬁﬂb9@WK*QMJ&bwggy%ﬁbL&4

R ke

#4377 |
' - Category
Category Name Rating
i. Identification 4 '
IT.A. Reference Bill 3
B. Reference Product 3
I11. Directive 3
IV.A. Reference Initial Order 3
B. Reference Backorder 3
C. Reference Repeated Billing 3

(Names and ratings refer to preceding scoring guide)
Secondary- Trait Present ' '
~ Rhetorical, perfunctory or neutral
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202031-1,2d '"Poster Calendar"

FREE — THE POSTER CALENDAR OF YOUR CHOICE !!!
(iet a beautiful poster calendar free!
’. Choose either: |
1. Famous Rock Group
or

2. Mountains and Stream
Tell me which poster you want. Ifyoﬁ a.sk me for it and
tell me your name and address, 1 will send you your |
beautiful poster.

Sincerely,

Moy (os)

Mary Jones, Manager
National Book Store

Pretend that your name is Chris Brown and that you live at 37 Elm Street,
Gulf, Ohio 76543. On the next page, write a letter to Mary Jones requesting

the calendar.

306




WRITING TASK: Poster Calendar

NAEP #: 0-20203

1=A1A-12.

RHETORICAL MODE: Explanatory - Business

OBJECTIVE: II. Demonstrates ability to write in resgcnse to a wide

range

of societal demands and obligations. Ability

is defined to include correctness in usage,
punctuation, spelling, and form or convention as
appropriate to particular writing tasks, €.qg.,
manuscripts, letters.

SUBOBJECTIVE: B. Business/Vocational

NAEP SCORING: Primary
in

AGE:
TOTAL TIME IN SECONDS:

NUMBER QF LINES:

Trait: Explanation through supplying of

ormation in a form required by a situation.
S A3
407 410
- 13 p.1 - 23



202031-1, 2
TRALT SCORLNG GUIDE
MPOSTEK CALENDARY

Rhetorical Mode: Fxplanatory - Business

Primary fArait: Explanation through supplying of inforration in a form
required by a situation.

Lationale of Primary Trait: 1The stimrulus for this exercise requires
respondents to clearly cownunicate the information necessary to
receive the poster calendar of their cholce. It also suggests
that the response should conform to the conventicns of a letter of
request. The main issue is will the letter accornplish its purpose
-- the receipt of the selected poster calendar. The tone and
styvyle of the letter are of lesser importance. )

seneral Scoring_ Rationale: The main criteria for rating this exercise
are the presence and accuracy of the information transmitted.
Readers should look for a greeting, the name of the sender, the
address of the sender, a request, identification of the poster
calendar and a statement of choice.

Scoring Guide Categories:
0 = No response.

1 = Name or address is ip some crucial sense incorplete and/or
calendar not referred to in any way.

2 = The writer gives name and address and requests or refers to
calendar, but does not give a specific choice.

3 = The writer directly requests calendar (i.e., something like
wplease send me the free poster calendar"); gives name and
address; states choice.

7 = Illeqible, illiterate.

8 = Misunderstands the task, writes on another toric.

9 1 don't know.

NOTE: Due to the straightforward nature of the task, this guide did

not include a cateqgory "4." It was felt that a "3" was sufficient and
no further elaboration was necessary. :

308
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2020411, 2
FCSTLR CALENDAR

hAlso, to maximize reporting capabilitices National Assessment
cateqorized the following six pieces of information ae present or not
present. The four trait categories woere derived throuqh data
dnalysis.

A: Greeting/Miss, Mrs., Ms., Mary Jones, To Mary, Manager

National Book Store
: Name/Chris BErown, Chris, Brown

C: Address/37 Elm Street
Gulf, Ohio 76543

L: Request/Please send me¢ the free poster calendar

E: Refers to calendar or poster or picture

F: States choice




"Pog ter Calendap"

Primary Trait Category 1 Responses
Age 9

T wenr T he nlpunta jns
ondg Streepn
\"’Mv)’y TOh CS h’)q ndﬂﬁrJ

Infgrmation Present (see preceding scorijng guide)

Makes a request
States choice

Dol Mary Jones

Cu¥f, Ohia 76542

Information Present (see preceding scoring guide)

‘Greeting
Address

Makes a request
States choice



"Pos Loy GCalenday"

Primavy trait Category | Responses (contl,)
Age 123

Information Present (see preceding scoring guide)

Greeting

Makes a‘'request

Refers to calendar _ -

States choice : //
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"Pas ter Galendar!

Primary Teabt Category | Responses ocont )
Age 1)

WJ_QM 4:3:;\»&
wwm@gm

[ PE

L
Information Present (see preceding scoring guide)
Greeting
Name ,
Makes a request
312
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oy tey Calendar®

Primary Trait Gategary 30 Responses
Ao )

/Dem“ “\unﬂ'&v\es \‘(\\V\\m\% \ sQ«‘m&Wt\mv\
T\ave ox 31 EIM Steedt, ¢ oty Do WS
o TN k\\ M\m\\&*\’b\) r\r\- o}" Q\L

T DR vy e, Q‘\V‘\.m& ‘\AQ&G%\) R
\\\\xﬂ&.\\sq 3 \p U R, g:-\\\\\ NSV W ‘}Iﬁx’\\
TN oween el Suve W X \

A1l information present except "refers to calendar" (see preceding scoring quide)

wome s tutdd e | At ok
3 dm sbut euly ohie 76593

A1l information preéent except "states choice" (see preceding scoring guide) /
' 313
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"Ponteny Ca e

My iy Dead b tatesoey b Resquoneaeee oo !

Nger

A1l information present except "refers to calendar" (see preceding scoring guide)
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“Poster Calembar"

Medmavy beatt Categary . Responses (cond )

Mjer 1A

A1l information present except "refers to calendar" (see preceding scoring guide)
315
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"Paster talabie”

Fittmary Tvatt tategpinry 0 Hespanzes (!

A b

maty Fones — Licwtal LK e 7o /e ire
THe colendsl Far TH e KACH ren T3

ﬁﬁﬂyt—aﬂ J e ot/

I
!

/
s Brown

|

| I7 ELm SHARcer+ _9:4,//;" oM/
| 7¢5¢3.

A1l information present except "states choice" (see preceding scoring guide)
316

327




“Pastes taleday”

Py binavy bralt talegory 4 Hezpuonzex

l\n_}c: Y]

iy M uw(m_u Chains Brapm
anal . Lt azt. 37 Gl S Lianks G _ut),
e 76EY 3.
5 Dy’
Chnin brerate.

A1l information present (see preceding scoring guide)
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"Poster Calendar"

Primary Trait Category 4 Responses (Cont.)
Age 9 ‘

A1l information present (see preceding scoring guide)
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"Poster Calendar"

f Primary Trait Category 4 Responses (Cont.)
’ Age 9

DELMAx}LJ ones .
1. woud Vike o \\QNL %&Qf{;@w

Q_a.\ Vo Jaur )_&lc:\k_ mmm_am

A1l information present (see preceding storing guidé}
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"Poster Calendar"

Primary Trait Category 4 Responses (Cont.)
Age 13

e O toter_20, 14 i}

—— e t—

A1l information present (see preceding scoring guide)
' 320 -
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"Poster Calendar"

Primary Trait Category 4 Responses (Cont.)
Age 13

F

T wonul & Wee. o- :QD.S\'Q.Y
Mouakoins  ond S’rw.c»m
ANy addcess s _ I
B ..-.C.\\ns .___.'.%Cowi\
o ..___.._3'\___.. E\oee . _Sreds
SR VYA OWro NS ‘-\?_:

Deoe NS donmes,. -, \\\ %

A1l information present (see preceding scoring guide)

o jam Chris Brown ond I Jvaot_ 37 Eln $fm1" 60150/1:0
7‘.79341' would. like.on. Pon‘a\ calander of the :Famousnc/(jmup
7&“ an. yoor odvertisement; R

B S, CJ)NS Broum.____.._k____“._. _

A1l information present except "greeting" (see preceding scoring guide)
321
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"Poster Calendar"

Primary Trait Category 4 Responses (Co
Agg;13

/
/
//

_ Dean 7720 T’ .ﬁ vroedol Libn
B e j&' _M_m AL 4__ ______ _

3 2. ﬂé PV __—___
L TGt Oke s

V e . . e e s e e e i e e < -

' '"'PS"Z :;;:Mf ?—my S M o ._
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203012-2,3 “Describe Something"

Everybody knows of something that is worth talking about. Maybe you know
about a famous building like the Empire State Building in New York City or -
something like the Golden Gate Bridge in San Francisco. Or you might know
a lot about the Mormon 'l‘a_bei-nucle in Salt Lake City or the new sports
stadium in Atlanta or St..' Louis. Or you might be familiar with something
from nature, like Niagara Falls, a gigantic wheat field, a grove of orange trees,

or a part of a wide, muddy river like the Mississippi.

There is probably something you can describe. Choose someﬁthiing you know
about. It may be something from around where you live, or something you
have seen while traveling, or something you have studied in school. Think
about it for a while'and then write a description of what it looks like so that

it could be recognized by someone who has read your description.’

L3

Name what you are describing and try to use your best writing.




WRITING TASK: Describe 3Sorething

NAEP #: 0-203012-13a-23

RHETORICAL MODE: Explanatory ~ Descriptive

- OBJECTIVE: II. Demonstrates ability to write in resgcnse to a wide

range of societal demands and obligations. Ability
is defined +to . include correctness in usage,
punctuation, spelling, and - form or convention as
appropriate to particular writing  tasks, €.g9.,
manuscripts, letters.

SUBOBJECTIVE: C. Scholastic

NAEP SCORING: Holistic

Paragraph Cohereiice

Syntax (Sentence Types) and Mechanics

AGE: ’ o 13 _17
TOTAL TIME IN SECONDS: 1566 1563
NUMBEEK OF LINES: P.1 - 4 p.1 - 4
' p.2 - 25 p.2 - 25
p.3 - 22 p.3 - 22
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203012-2

/
HOLISTIC SCORING GUIDE
"DESCRIBE/SOMETHINGY
" AGE 13

Score Point Categories: /

Score of 4 J

These papers choose’'a single object and describe it with concrete,
clear lanquagqge. They contain considerakle detail and substance,
originality of languaqe, and some sense of structure. There may
ke a few mlnor mechanlcal problems. They will often have focus.

Score of 3

These papers choose a sirgle object and describe it clearly,
though with less detail, originality, or focus than the 4 papers.
There may be little sense of organization, but the object should
be individualized and mechanical problems should tke relatively
minor (unless the paper is very strong).

Score of 2
These papers do describe something but are thin, general, and
often very short and/or confused.

Score of 1

Fapers scored as 1 are very brief, non-descriptive, and confused.
They contain serious errors in syntax, diction, and mechanics.

t

Score of 0

No-response papers should be given to the Table leader for
scoring.
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HOLISTIC SCORING GUIDE
. "DESCRIBE SOMETHING"
AGE 17

Sgore Pojint Caheqorjes:

Score of 4

These papers choose a single object and describe it with concrete,
clear lanquage. They contain considerable detail and substance,
written with a clear sense of structure and originality. There
may be a fex minor mechanical problems.

Score of 3

These papers usually choose a single subject and describe it
clearly, though with less detail, originality, or focus than the U

.~-papers. A mere listing of details, however, with no clear _
organization or purpose should ordinarily be scored in the bottom
half, The subject should be individualized, an organizing pattern
should be evident, and mechanical problems should be relatively
minor. ' ,

Score of 2
These papers do describe sbmethinq or someone but tend to be mere

lists of details. They are often thin, loosely organized, and
clicheéd. : .

Score of 1
These'papers tend to be very brief and confused, cften with many
€rrors in syntax, diction, and mechanics.

Score of 0
No-response papers should be gqiven to the Table leader for

scoring, "

NOTE: An unusually fluent paper may be raised a point for fluency; a
distressingly faulty paper may be lowered a point for nmechanics.
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PARAGKAPH CCHERENCE SCORING GUIDE :
(Developed for the 1973-74 Writing Assessrment)
 UDESCFKIBE SOMETHING" '

Paraqraph Level Scores

1.

NOTE:

Paradqraph Used--The paragraph is visually discernible but is
neither coherent nor developed. The writer irdented, skipped
a' line, or stopped in the middle of the line and started back
at the margin.

Raragraph Coherent--The sentences are linked using transitions
and/or other cohesive devices. The ideas are ordered and
their relationship to each other is clear but the paragraph is:
in some sense underdeveloped. This cateqgory also includes
paragraphs that are overdeveloped; that is, the writer
incorporated at least two coherent paragraphs into one.

Earaqraph Developed--The paragraph has an expressed or an
implied topic which identifies and limits the main area of
concern. - Every sentence in the paragraph adds to or explains
something about the rain topic in a systematic manner.

Papers that are illegiltle, copies of the stem, or lists of

spelling words are designated as such and receive no further scoring.
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SYNTAX (SENTENCE TYPES) and MECHANICS
SCORING GUIDE OQUTLINE
(Developed for the 1973-74 Writing Assessnent)
’ W"DESCRIBE SOMETHINGY

\ I. Sentence lLevel Syntax Cateqories
\\\, Description of Sentence Types

1. Hipor sentepce (correct fragment)--a word group used in
dialoque, for emphasis, or as an exclaration that is not
an independent'clause. ‘

2. Simple--A sentence that contains a>subject and a verb.
It may also have an object or a subject complement.

" 3. Simple with phrase--A simple sentence that contains a
N prepositional, infinitive, gerund and/or participial
phrase. Sentences containing appositives, nominative
absolutes, and verbals were also scored in this
category. '

4, gcompound--A sentence containing two or nore simple
sentences joined by something other thar a comma.

5. ngpggng_uigh phrase--A compound senterce containing at
least one phrase in one of the independent clauses.

6. Complex (and corpound-complex)~-A senterce containing at
: least one independent clause and one dependent clause.

7. Complex (and compound-complex) with phrase--A sentence
containing at least one independent clause, one -
dependent  clause, and one phrase.
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203012-2,3
DESCRILE SOMETHING
II. entence lLevel Mechanics Cateqories

A. Sentence Iypes with Punctuation Frrci. (s21tences that do
not fi}l into any of the syntax cateq .cies.)

1. Run=-opn_Senternce

a. Fused--A sentence containing two or more independent
clauses with no punctuation or conjunction
separating them.

b. On and on--A sentence consisting of four or more
independent clauses strung toqether with
conjunctions.

C. Comma splice--A sentence containing two or more
- independent clauses separated by a comma instead of
a semicolon or a coordinating conijunction.

2. ‘Ingorrect fragment--Any word gqroup, other than an
\ independent clause, that is written and punctuated as a
sentence. ’

NOTE: The scoring of T-unit constituents makes it possible for
some of the preceding sentence types to be derived through data
analysis.

B. Faulty Sentence Construction (These scores are in addition
to the sentence types.) -

1. Agreement Error--A sentence is scored for an agreement
error if at least one of the following is present:
subject/verb do not agree, pronoun/antecedent do not
aqree, noun/modifier do not agree, subject/object
pronoun misused, and/or verb tense shifts.

2. Avkward Sentence--A sentence is scored awkward if at
least one of the following problems is present: faulty
subordination, unclear pronoun referent, misplaced
modifier, omitted or extra word, faulty coordination,
mixed or illogical construction, and/or split
construction.




202012-2,3
DESCRIBE SOMETHING

III. Pupctuation Errors--Every error of commission ard erron*bf
omnission is scored for cormas, dashes, quotation marks,
semicolons, apostrophes, and end marks. The most informal rules
of usage are used with the writer receiving the benefit of any
doubt.

IV. Word Level Mechanics Categories

A. Word Choice

1. Structure word error--The writer needed a preposiiton or
conjunction bmt used the wrong one.

2. Other word choice error--This category includes using a
form word (noun, verb, adjective, or adverk) that is off
by some shade of meaning, using the wrong principle part
of a verb, and attempting a verb, adjective, or adverb
form that is nonexistent or unacceptable.

B. Spelling

1. Reversal--This categqory includes situations where a
letter is written backwards cr upside down.

» 2, Plurals--The plural is incorrectly formed or is not
formed at all. (The reader must be certain the situation
is not an aqreement problem.)

3. Phonetic attempt--The spelling reflects the correct
pronunciation of the word. Homonym confusion is included
in this category.

4. ' Other spelling errors--This category ir.cludes word
division errors at the end of a line, two words written
as one, one word written as two, superfluous plurals,
groups of dlStlDQUlShable letters that do not make a
legitimate word, and groups of distinguishable letters
that do not reflect the correct pronunciation of the
desired word.

C. gggi&gligg;igg-—A werd is given a capitalization error score
if the first word ir a sentence is not capitalized, if a
proper noun or adjectlve within a sSentence is not
capitalized, and if the pronoun "I" is not capitalized.

The mechanics scoring was designed to allow the writer as much
flexibidity as ‘possible under existing rules of correct writing;
consequently, any time two authorities on mechanics disaqreed, the
most 1nfbrmal 1ntrepretat10n was used.
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"Describe Something"

Holistic Category 1 Responses ‘

Age 13
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"Describe Something"

Holistic Category 1 Responses (Cont.)

Age 13




"Describe Something" o

Holistic Category 1 Responses (Cont.)

Age 13
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"Describe Something"

Holistic Category 2 Responses

Age 13




"Describe Something"

Holistic Cateqgory 2 Responses (Cont.)

Age 13
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"Describe Something®

Holistic Category 3 Responses
Age 13

(Cont.)




"Describe Something

Holistic Cateqory 3 Responses (c'ont.)
Age 13
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"Neserihe Something"

Holistic Cateqory 3 Responses (cont,)

Age 13
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"Neseribe Something”

Holistic Category 3 Responses (dont, )

Age 13
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"Describe Something”

Holisbic Category 3 Responses (dont,)

Age 13
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"Nescribe SomeLhing
Holistic Category 3 Responses (cont )

Age 13
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"Deser ihe Something
Hotistic Category 3 Responses (conr )

Age 1
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"Desar ihe Something”

Holistie Category 4 Responses

Age 14
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"“Describe Something"

Holistic Category 4 Responses (Cont.)

Age 13 _
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"Describe Something"

Holistic Category 4 Responses (Cont.)

Age 13

(Cont.)
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\ "Describe Something"

Holistic Category 4 Responses (Cont.)

Age 13
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"Describbe Something"

iHo]istic Category 1 Responses

Age 17
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"Describe Something"
Holistic Category 1 Responses (Cont.)

Age 17
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"Describe Something"
Holisti. Category 2 Responses
Age 1/
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"Describe Something"

Holistic Cateqory 2 Responses (Couni.)

Age 17

(Ccont. )
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"Describe Something"

Holistic Category 2 Responses (Cont.)

Age 17
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"Describe Something"

Holistic Category 2 Responses (Cont.)

Age 17
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“"Describe Something"

Holistic Category 2 Responses (Cont.)

Age 17
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"Describe Something"

/ Holistic Category 3 Responses
e Age 17 '
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"Describe Something"

Holistic Category 3 Responses (Cont.)
Age 17 -
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"Describe Something"

Holistic Category 3 Responses (Coni.)

Age 17
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"Describe Something"

Holistic Category 3 Responses (dont.)

Age 17
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WRITING TASK: Bill's Coat, Rope, Magician
NAEP #: 0-401010-A1A~1
NAEP SCORING: Sentence Combining/Open Ended

AGE: - 9

TOTAL TIME IN SECONDS: 415

NUMBER OF LINES: Coat~-3, Rope~3, Magician-5
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401010-1

SENTENCE CCMBINING SCGRING GUIDE
WBILL'S CCAT, KOPE, MAGICIL14NY

A score of "1 in Number of T-units, Description of lexical Content,
and Syntax indicates the respcndent successfully completed the task.

Numper of T-Units
1 = All one T-Unit.
2 = Two T-Units.
3 = Three T~Units.
4 = Four or more T-Units.
5 =

0 T-Units -- fragments that are sufficiently developed to
continue scoring. .

Qesgrigt;gq of lexical Content

No addition to or omission of given content (ignore synonymou;5

1 =
substitutions).
2 = Some content added.
3 = Some content omitted.
4 = Some content added and some omitted.

The following nouns, verbs, and adjectives, or synonymous substitutes,
are considered essential to this exercise:

Part A
- Bill's coat new

was : leather
i the closet : :

Part B
Lope hanging’
clue tree/branch
mystery was
twistad
Part C
John can make/makes
_ knows an elephant/elepharts
" magician disappear
clever

&6
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SYptax

1l

401010-1
BILL®'S COAT

Synonymous with given sentences -- includihq invented logical,
syntactical relationships that are not prohikited by thc given
sentences.

Alteration of given syntaccic relations.
Ambiquous -- based solely on the rules goverring ambiquities.

A misplaced modifier is scored as an ambigquity when more than
cne noun could ke leqitimately modified by tke phrase or
clause.

Ineptitudes (awkward and inappropriate constructions) .

Writer carried two structural parts from the original sentence
to the combined sentence but failed to conjoin them.
~Example: The rope that was limp hung from the tree
“ branch was a clue to the mystery. ,
The modification or logical relationship seeningly intended 1n
a sentence does not make sense.
Example: The clever magician can make an elephant
disagppear known by John.

Faulty parallelismr -- an attempt to parallel fut
irplementation poor. Not formally or grammatically
irplemented or formally and grammatically in order but
semantically inappropriate -~ ideas are illogically combined.

Agreement errors -- subject-verk agreement, asan confusion.

Illoqical connection =-- misuse of conjunctlve words. Dangling
modifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the
resulting sentence is awkward.

Example: Bill's coat was in the closet which was hew

Other- dvsfunctlonal ccnstructlons -- content words are. omitted
resulting ;n an awkward sentence. Yoo

Ipversiops

1

Active/passive constiructions, clefts and expletives ("There,"
WIt" constructions) - absent.

Active/passive constructions, clefts and expletives ("There,"
UIt" constructions) - present.

A7



401010-1
BILL'S COAT

Description _of_ Combining Strategies

Adjectival Embeddings

11 = Pre-noun modifiers (words or hyphenated phrases).

12 = Post-noun modifying wcrds and phrases (includes adjective
prepositional phrases and appositions).

13 = Post-noun relative clauses. o

14 = Post-noun nonreduced relative clauses.

Nominal Embeddings.

21 = "One-word" (uncorplemented) gerunds or infinitives.
22 = Nominal phrases (gerunds or infinitives).
23 = Nominal clauses (fact "that" or question clauses).

Advertrial Embeddings

J

31 = Sinqgle-vword adverbs ard adverbial prepositional phrases.
32 = Verbal phrases (infinitive phrases, gerundives following time,
ranner, etc.). , :
33 = Adverbial clauses (place, tire, manner, reasor, purpose,
condition, concession, etc.).
Conjunctions
41 = Conjoined verbs, predicate phrases, noun phrases.
42 = participial conjuncticns, norminative absolutes. '
43 = Coordinate compounding (any instance of two cr more T-Units
compounded by coordinating conijunctions and, plus, for, but,
Yet, etc.).
44 = Conjunctive adverkial compounding (any instance of two or more
" T-Units).
45 = Fusions, comma splices, run-ons.
Qther

Responses that were not appropriafe for categorizatiocn in the
preceding quide were placed ir one of the following categories:

No response.

Copies one or more of the sentences as glven cr with rminor
variations.

‘"Copies sentences con101n1nq ulth the same conjunction (and,
plus, but, etc.). _

Illeqgible, illiterate. N

Lid not write on this exercxse, unscoreable sentence fragment.
I don't know. co

L nn
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Sample Responses for Part A--Bill's Coat
Age 9

"

) . . ' - ' ' ,

l/
Number of T-Units: Two
Lexical Content Same
Syntax: Synonymous
Inversions: Absent
Combiring Strategies: Pre-noun modification

Run-on
\';\

B I‘)coa{' L?_ileﬂhe"‘ aﬂ ngw l + 15 vn
_the doset.

Number of T-Units: Two

Lexical Content: Same

Syntax: Synonymous

Inversions: Absent

Combining Strategies: Conjunction
Run-on

&
C
(3
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- Sample Responses for Part A--Bill's Coat (Cont.)
. Age 9

Bis_nev cond was le ithep

4 Number of T-Units: One

~_  Lexical Content: Content deleted
Syntax: Synonymous
Ioversions: ' - Absent

Combining Strategies: Pre-noun modification

ﬁi . !'!! . i ’. .

-

“Number of T-Units: One
Lexical Content: Same
" Syntax: * Synonymous
Inversions: Absent - :

Combining Strategies: Two pre-ncin modifiers
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Sample Responses far Part B--Rape

Age 9

.

Number of T-Units:
Lexical Content:
~ Syntax:
Inversions:
Combining Strategies:

Number of T-Units:°
Lexical Content:
Syntax:

Inversions:

Combining Strategies:

\

Two

Same
Synonymous
Absent
Run=-0n
Conjunction

Two

Same

Synonymous

Absent _ _ oo
Pre-noun modification -
Run-on

, 90y
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1

sample Responses for Part B--Rope (Cont.,)
Age 9

Number of T-Units: One

Lexical Content: Content deleted

Syntax: Synonymous "
Inversions: Absent 3

Combining Strategies: Pre- noun modification
) Post-noun modification

M fwﬁ.ﬂ— égm#geg

. Number of T-Units: One
Lexical Content: . Same
Syntax: Synonymous
Inversions: ~~ Absent

Combining Strategies: Pre=-noun mod1f1cat1on
Post-noun modification
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Sample Responses for Part C--Maglcian

e Al

Age 9

Boisr St oam

'mmau\ﬂ/m

Number of T-Units:
Lexical Content:
Syntax:
Inversions:

Combining Strategies:

One

Same |
Ineptitude |

Absent :
Pre-noun modification
Post-noun modification

_Malke a /e phasl odsappean,

. GICVGI‘ ma

cina that

Number of T-Units:
- Lexical Content:

Syntax:

Inversions:

Combining Strategies:

One

Same

Ineptitude

Absent AN
Pre-noun modification
Post-noun modification
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Sample Responses for Part C-=Magician (Cont,)
’ Aye 9

4 Numgz>Xp?fI»Units: Two
\ Lexicﬁ{"Céntent: Same
Syntaxd Syagnymous
‘Inversions: Absent
Combining Strategies: Pre-noun modification
Rup-on -~ '

Number of T-Units: One _
Lexical Content: Same
.Syntax: Synonymous
Inversions: Absent

Combining Strategies: Pre-noun modification
Post-noun modification

383 . -
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ADIOLT=2,3 "Rope," "Magician," "lus"
Below are some sets of short sentenees, Fach set ean he improved by
combining the given senteneos into one sentepee thit suys the snmoe thing,
For examplo, if the sentenees were: .

A ent chasod the ball,

The eat was hig,

It was gray.

You could write;

N

After you hear each set read aloud, read Lhe sentences silently to yourselfand
figureout a way to combine them intoone sentence. Besureyoursentence has
the same meaning as the sentences in the given set. Then write your sentence

on the lines. Now here is the first set of sentences to be combined:

A. A rope was the clue to the mystery.
The rope was twisted.

The rope was hanging from a tree branch.




M.

40]0”“2.3 "Rﬂpa,“ "Mﬂgi“\id".u "Bys"
(Continued) ‘ \

. John knows nomugricinn,

The mgivinn is eloyer,

The magiciun cun make an olophant disuppenr,

C.  The people were standing on the corner.
Their hands were cold.
Their hands were dangling by their sides,
They were wai‘ting for a bus.

* The bus was already twenty minutes late.

N

r "‘
385 \dve



WRITING TASK: Rope, Magician, Bus

NAEP #: 0-401011-A1A-23

MAEP SCORING: Sentence Cémbining/Open Ended
AGE: _ : 13
TOTAL TIME IN SECONDS: 294

NUMBER OF LINES: Rope-3, Magician-3, Bus-5




401011-2,3

SENTENCE CCMBINING SCORING GUIDE’
"ROPE, MAGICIAN, BUS"™

A score of "1" in Number of T-units, Description of Lexical Content,
and Syntax indicates the respondent successfully corpleted the task.

Number of I-Units

All one T-Unit.

Two T~Units.

Three T~Units.

Four or more T-Units.

0 T-Units =-- fragments that are suff1c1ently developed to
continue scorinq.

NEWN -
ft 4 Hnah

Description of lexical Content
1 No addition to or omission of given content (ignore synonymous

‘substitutions).

Some content added.

Some content omitted.

some content added and some omitted.

i

& W
inonn

The following nouns, verbs, and-adjectives, or synonyrous substitutes,
are considered essential to this exercise:

Part A
2 .
rope hanging
clue : treeskranch
mystery was -
twisted
part B ‘
John ' clever
knovs can make/makes
magician ) an elephant/elephants
disappear
Part C
people dangling
on the corner by their sides
hands waiting
cold .for a bus
late
387 - n
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401011-2,3
ROPE

s,
Synonymous with given sentences -- incIuding invented logical,
syntactical relationships that are not prohikited by the given
sentences.

Alteration of gjiven syntactic relations.
Ambiquous -- based solely on the rules governing ampigquities.

A misplaced modifier is scored as an ampiguity when more than
one noun could ke legitimately modified by the phrase or
clause.

ineptitudes (awkward and inappropriate constructions) .

Writer carried two structural parts from the criginal sentence
to the combined sentence but failed to conjoir them.
Example: The rope that was limp hung from the tree
branch was a clue to the mystery.

The modification or lcgical relationship seemingly intended in
a sentence does not make sense.
Example: The clever magician can make an elephant
disappear known by John.

Faulty parallelism -- an attempt to parallel Lut
inplementation foor. Not formally or grammatically
implemented or formally and grammatically in order but
semantically inappropriate - ideas are illogically combined.

Agreement errors -- subject-verkt agreement, asan confusion.

Illogical connection -- misuse of conjunctive words. Dangling
rodifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the
resulting sentence is awkward. ‘ , i
Example: They waited for a bus at the corner which was
twenty minutes late. , :

Other dysfunctional ccnstructions -- content words are omitted
resulting in an awkward sentence.

ipversions

1

Active/passive constructions, clefts and expletives ("There,"
nIt" constructions) - absent.

Active/passive constructions, clefts and expletives ("There,"
wit" constructions) - present.

- 388
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4901011-2,3
EOPF

vescription of Combining Strategies

Adjectival Embeddings

11 = rre-noun modifiers (wcrds or hyphenated phrases) .

12 = Post-noun modifying wcrds and phrases (includes adjective
prepositional phrases and appositions).

13 = post-noun relative clauses.

14 = post-noun nonreduced relative clauses..

Nominal Embeddings

= Wope-word" (unconplemented) gerunds or infinitives.
22 = Nominal phrases (gerunds or infinitives).

= Nominal clauses (fact "that" or question clauses).

Adverkial Embeddings

31 = Single-word adverbs ard adverbial prepositional phrases.

32 = Verbal phrases (infinitive phrases, dgerundives following time,
ranner, etc.).

33 = Adverbial clauses (place, tire, manner, reasor, purpose,
condition, concession, e¢tc.). :

Con1unctions

41 = Conjoined verbs, predicate phrases, noun phrases.

42 = Participial conjunctions, norinative absolutes.

43 = Coordinate compounding (any instance of two or more T-Units
compounded by coordinating. con1unct10ns and, plus, for, but,
yet, etc.).

) 44 = Conjunctive adverblal compounding (any instance of two or more
. T-Units) . . :
‘45 = Fusions, comma splices, run-ons.
Qther

Eesponses that were not approrriate for categorization in the
preceding quide were placed in one of thé following categories:

No response.

Copies one or more of the sentences as given or with minor
variations.

Copies sentences conjoining with the same conjunction (and,
plus, but, etc.).

Illeqible, illiterate.

Did not write on this exercise, unscoreable sentence fragment.
I don't know.

O~ W N O
"
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Sample Responses for Part A--Rope
Age 13

- TThe Wtsi'e& p%

w&sha 1ing Crament
Sb C)S.(l; “:t-f __ftT}‘sn‘,L.fjr\'E/:SL \al_~_uw,

Number of i-Units: One:

Lexical Content: Same
Syntax: Synonymnous
Inversions: Absent

Combining Strategies: Pre-noun modification
.- Post-noun modification

Number of T-Units: One

Lexical Content: Content deleted
Syntax: . Synonymous
Inversions: Absent

Combining Strategies: Pre-noun modification

/
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Sample Responses for Part A--Rope (Corit, )
Age 13

Number of T-Units: One N
Lexical Content: Content de‘:ted §
Syntax: : Synonymous

Inversions: Absent

Combining Strategies: Two pre-noun modifiers

unan tShg. Mg‘: C_A. R

Rt

Number of T-Units: Cne

Lexical Content: Same
-Syntax: Ineptitude
. Inversions: "~ Absent

Combining Strategies:  Two pre-noun modifiers
: Post=noun modifications




Sample Responses for Part B--Magician

CMN'\C-{Q_

Number of T-Units:
Lexical Content:
Syntax:
Inversions:

Combining Strategies:

Age 13

Two

Same

Synonymous

Absent

Post-noun modification
Run-on

lexical Contant:
Syntax:
Inversions:

Combining Strategies:

One.

Same

Ineptitude

Absent

Post-noun modification
Conjunction



Sample Responses for Part B--Magician (cont.)
Age 13

330 Weewe o.m%'\c;km.!ue. wos cleves
__jasu!L_cz;mskéi,m_xx\cxjr&izsa_ é\t:%ﬁ!&&szjﬂf

Number of .T-Units: Two

Lexical Content: Same

Syntax: Synonymous

Inversions: Absent

Combining Strategies: Post-noun modification
: "Run=on

¢

Number of T-Units: One”

. Lexical Content: Same
Syntax: , Ineptitude
Inversions: - Absent . : :
Combining Strategies: Post-noun modification o
Conjunction i




Sample Responses for Part C--Bus
Age 13

- The Peocle s-lmwc\mco ov‘“\cfafl‘,’ﬁ.\f._.wg.rg, sarentdirg
%ot @0os 1t Wwas -fu&'m\y wawides \ote ‘\'\'\Q\V ards -
ApIRN do\e\ as bhney wer do wg.lmq T y:l‘}\el vsiles

NuMi ts: Three
Lexical Conteht: Same
Syntax: Ineptitude
Inversions: Absent
Combining Strategies: Post-noun modification
' Run-on
Adverbial embedding

o

,__IAQL@-__M_\—\/Q Re peaple waiting

_.Fgr‘ & _ _Bus _ and . :H\c.y._‘-aai:‘ y<z/_
- al,._B-e&A—usc the  Bus _uras. -
n.*..-_fl(&Ai'y_, minut. r.:_-__f_a..i’.c., S

e e e am et e ..(."..__ e ee e o ot o e = ro et < 2o e e e

Number of T-Units: . Two

" Lexical Content: Content deleted
Syntax: ~ Alteration
Inversions.: - Present

_Comb1ning Stratng1es Conjunction
. 5 Adverbial embedd1ng

394 X
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Sample Responses for Part C--Bus (Cont.)
Age 13

m pwph.wmow wrh Blel _hana~

_clamgling . by Yhain W,W@

Qbub bn.di-‘u;bu.o won oﬁnmd.a.”hz.mm

Number of T-Units: _ Two

Lexical Content: Content deleted
Syntax: Synonymous
Inversions: -Absent

Combining -Strategies: Adverbial embedding
' Pre-noun modification
Post-noun modification
Two conjunctions

TWM - %MQMM
’ ;uuudua o1 Mw_--«

S 4

Number of T-Units: Two P
Lexical Content: Content deleted
Syntax: Synonymous
Inversions: Absent
Combining Strategies: Post-noun modification
T Conjunction
Run-on




Sample Responses for Part A--Rope
. Age 17

A ARRL WRD hamgu

R R

Number of T-Units: Two .

Lexic¢al Content: Same . ;}
Syntax: Synonymous

Inversions: Absent

Combining Strategies: Two conjunctions

\

_The Yewsked rope Yhaf wms  hanging froma
tree brod  was He clee s e gy .

et v N ey -

L& S ’ N
Number of T-Units: One ~
.Lexical Content: Same
- Syntax: Synonymous
- Inversions: . Absent

Combining Strategies: Pre-noun mod1f1cat1on
‘Post-noun modification

396
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Sample Responses for Part A--Rope (Cont.)
Age 17 «

The ,\w\dei rope Wos. ksnsons ;Nn ,Jl‘ce ub&h
- wa S “\G elve “" ’u\f. 'Nai"'hﬁy _ R

- .- e ee e s e - P, e -

Number of T-Units: One .

Lexical Content: Same
Syntax: Alteration
Inversions: Absent

Combining Strategies: Pre-noun modification
' Post-noun modification

Number of T-Units: One

Lexical Content: Same
Syntax: Synonymous -
Inversions: - Absent

Combining Strategies: Pre-noun mod1f1cat1on
. Post-noun modification

397 4+ 9




Sample Responses for Part B--Magician
Age 17

AAAw\ \dk«ws a C&txxx‘vvvudgéxqw\ who (;nnw;nasn! qy\ﬁ .
d\ém»éf A‘isqp pAr :

Number of T-Units: One

Lexical Content: Same :
Syntax: Synonymous -
Inversions: Absent

Combining Strategies: Pre-noun modification
‘ Post-noun modification

\—Bhn know . .a clever magician, that could ma/(e...v""
an..c..lcplnn'f clisaLPp.Cﬂn. . B

..Number of T-Units: One

Lexical Content: Same
- Syntax: . Ineptitude
Inversions: Absent

Combining Strategies: 'Pre-noun modification
Post-noun modification
.

398 440 s
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Sample Responses for Part B--Magician (Cont.)
Age 17 :

Number'of T-Units: ° One _
Lexical Content: .  Same -
Syntax:" Synonymous
Inversions: . Absent
Combining Strategies: Post-noun modification
Conjunction
~abin Knewss_a magician wdhe . /5 so chver  FhaF
he can. make an céak{ nf.,.q’,r%u:“ Qs
Number of T-Units: One
Lexical Content: - Same X i
Syntax: : Synonymous ’
Inversions: Absent :
Combining Strategies:- ‘Post-noun modification —~

Adverbial embedding

399.
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Sample Responses for Part C--Bus
Age 17

Number of T-Units: One

Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Four post-noun modifiers
. Pre-noun mod1f1cat1on

b2

e st tns ikl
MM_M

Number of T- Units . One,

Lexical Content: Same
Syntax: Synonymous
Inversions: ) Absent

Combining Strategies: Post-noun modification

‘ Adverbial embedding
: Pre-noun modification
, : . Po§t-noun modification

400
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Sample Responses for Parl C--Bus (Cont.)
Age 17

Number of T-Units: One

Lexical Content: © Same
Syntax: Synonymous
Inversions: Absent ’

Combining Strategies: Two post-noun mod1f1ers
Two conjunctions

Number of T-Units: One
Lexical Content: Same
Syntax: . Synonymous
Inversions: . Absent

Combining Strateg1es Pre-noun modification
— Two post-noun modifiers
&’ Adverbial embedding

401
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401012-1 "Clown," "Bubble," “Troops"

P

Below are some sets of short sentences. Each set ean be improved by
combining the given sentences into one sentence that says the same thing.

For example, if the sentences were:

: A cat chased the ball,

The cat was big.

It was gray.

You could write:

After you hear each set read aloud, read the sentences silently to yourself and

figure out a way to combine them into one sentence. Be sure your sentence has the

same meaning as the sentences in the given set. Then write your sentence on the
‘ ‘

lines. The first set of sentences to be combined is located on the next page.

402




401012-1

(Continued)

A

The clown was smoking a cigar,

The clown was jolly.

The cigar was fat.

IIC‘Iown'll "Bubb]E|" IITroopsll

The bubble is large.
The bubble is plastic.

| The p'fants are kept dry by a bubble.

The bubble covers the entire garden,

|

|
|
i

\

C.

The ca‘ptain took care of his troops.

The captain was strong.
He was fearless.
The troops were tired.

The troops were hungry.

i




WRITING TASK: Clown, Bubble, Troops
NAEP #: 0-401012-A1A-1

NAEP SCORING: Sentence Combining/Open Ended

AGE: -9 __
TOTAL TIME IN SECONDS: 4y3
NUMBER OF LINES: Clown-3, Bukble-3, Troops-5

404




401012-1

SENTENCE CCMBINING SCCRING GUIDE
“CLOWN, BUBBLE, TFKOOPS"

. .
A score of "1" in Number of T-units, Description of lexical Content,
and Syntax indicates the respondent successfully completed the task.

Number of T-Upits
1 = 'All one T-Unit.
2 = 1wo T-Units.
3 = Three T-Units.
4 = Four or more T-Units.
S = 0 T-Units -- fraqments that are sufficiently developed to

continue scoring.
Description of lexical Content
1

No addition to or omission of given content (ignore synonymous
substitutions).

2 = Some content added. )
e 3 = Some content omitted.
4 = some content added and some omitted.

The following nouns, verbs, and adﬁectives, or synonymrous substitutes,
are considered essential to this exercise:

Part A
clown jolly
sroking fat
ciqar

Part B
plants plastic
kept dry covers/sentire
bubble C//d garden
larqge :

. Part C

captain troops
strong tired
fearless hungry

took care of

405
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2yntax

fi

401012-1
CLOWN

Synonymous with given sentences -- including invented logical,
syntactical relationships that are not prohilkited by the given
sentences.

Alteration of gjven syntactic relations.,

Ambiquous -- based solely on the rules governing ambiguities.
A misplaced modifier is scored as an ambiguity when more than
one noun could ke leqgitimately modified by the phrase or
clause. ,

Ineptitudes (awkward and inappropriate constructions).

Writer carried twc structural parts from the original sentence
to the combined senterce but failed to conjoir them.
Example: The fat clown was Jjolly was snoking a cigar.

The modification or logical relationship seeuingly intended in
a sentence does not make sense.
Example: Covering the entire garden kept the plants
dry ky ‘a large, plastic bublle.

Faulty parallelism -- an attempt to parallel Lut
inplementation poor. Not formally or grammatically
irplemented or formally and grarmatically in corder but
semantically inappropriate - ideas are iliogically combined.

Aqreement errors -- subject-verb agreement, a/an confusion.

Illogical connection -~ misuse of conjunctive words. Dangling
rodifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the
resulting sentence is awkward.
" Example: The large, plastic bubble covers the entlre
qarden that keeps the plants dry.

Cther dysfunctional constructions -- content vords are omitted
resulting in an awkward sentence.

inyersiops

1.

~Active/passive constructions, clefts and expletives ("There," ‘
"It" constructions) =~ absent. .

Actlve/pa851ve constructions, clefts and 2xpletives ("There,"
nitw constructlons) - present.. :
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401012-1

CLOHN

Rescription of Combipirg Strateqies
Adjectival Embeddings s

11 = Pre-noun modifiers (words or hyphenated phrases).

12 = Post-noun modifying words and phrases (includes adjective

prepositional phrases and appositions).
13 = Post-noun relative clauses.
14 =

Poste-noun nonreduced relative clauses.

Nominal Embeddings.

21 = “One=-word" -(uncomplemented) gerunds or infinitives.

22 = Nominal phrases (gerurds or infinitives).

23 = Nomlnal clauses (fact "that" or question clauses).

Adverblal Embeddings 4 .

31 = Slnqle-woxd adverbs and adverbial prepositional phrases.

32 = Verbal phrases (1nfin1tive phrases, gerundives following time,
rFanner, eLC.) .

33 = Adverbial clauses (place, tlue, manner, reason, purpose,
condition, conceugsion, etc.) .

Conqjunctions i
i ) ‘

41 = Conjoined verbs, predicate phrases, noun phrases.

42 = Participial conjuncticns, norinative absolutes.

43 = Coordi:.iate nompounding (any instance of two cr more T-Units
compounded by coordinating conjunctions and, plus, for, but,
YéEt, etc.).

44 = Conjunctive adverbial compoundlng (any 1nstance of two or more
T-Units).

45 = Fusions, comma splices, run-ons.

- Qther

Responses that were not approrriate for categorizaticn in the
precedinq quide were placed ir one of the following categories:

No response. . <
Copies one or more of the sentences as given cr with minor
variations. .

= Copies sentences conjoining with the same conjunction (and,
plus, but, etc.).

Illeqgible, illiterate. IS

.Lid not write on this exercise, unscoreable sentence fragment.
I don't know. ' :

0o ~d w O
!
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Sample Responses for Part A--Clown
Age 9

Number of T-Units: One

Lexical Content: Same

Syntax: Synonymous

Inversions:- - Absent

Combining Strategies: Pre-noun modification
Conjunction '

_C‘A?a/-/

Number of T-Units: One :

Lexical Content: Content deleted.
Syntax: ) ~ Synonymous
Inversions: Absent

Combining‘Stratégies: Pre-noun modification
408
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Sample Responses for Part A--Clown (tont,)
Age 9

Number of T-Units: One

Lexical .Content: Same
Syntax: . Synonymous
Inversions: Absent

- Combining Strategies: Two pre-noun modifiers

\

-D\ ,)n“y el »Mn

WITh i Fat e gar

Number of T-Units: None -

Lexical Content: Content deleted
Syntax: Ineptitude
Inversions: Absent

Combining Strategies: Two pre-noun modifiers
Post-noun modification




sample Responses for Part B--Bubble
Age 9

MW MM@—
WW&M”
Covents ABes en Line gofder \

Number of T-Units: One

Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Two pre-noun modifiers
' Post-noun modification

Number of T-Units< Une

Lexical Content: Content deleted
Syntax: Synonymous
Inversions: Absent

~ Combining Strategies: Two pre-noun modifiers
Post-noun mod1f1cat10n

°

410
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sample Raesponses for Part B=-~Bubble (cont.)
Age 9

Number of T-Units: One

Lexical Content:’ Content deleted
- Syntax: Synonymous
Inversions: " Present

Combining Strategies: Two pre-noun modifiers

Number of T-Units: One
. Lexical Content: Content deleted
— Syntax: - Synonymous
‘Inversions: Absent

Combining Strategies: Two pre-noun modifiers

411
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amp b Peaponsiy for Part Ge~Troaps

]

Number of T-Units:
Lexical Content:
Syntax:

Inversions:

Combining Strategies:

One

Same

Synonymous

Absent

Four pre-noun modifiers

Number of T-Units:
Lexical Content:
Syntax:

Inversions:

Combining Strategies:

Three
Same.
Synonymous
. Absent I
Two conjunctions
Run-on :

412



Sample Responses for Parl C-=Troops (t'ont, )
Mg 9

bt AR TR WHY s e i s e e 150 s 3 a5 115 apns o 4m . A it

O DU

Number of T-Units: One

Lexical Content: Content deleted
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Two pre-noun modifiers

Number of T-Units:  Three

Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategieg:' Three conjunctions
413
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401013-2,3 "Bubble," "Troops," “"lorest I'ires"
Below are some sets of short sentences. Fach set can be improved by
combining the given sentences into one sentence that says the same thinyg.
I“”nr example, if the sentences were: _

| A cat chased the ball.

The cat was big.

[t was gray.

<

You could write:

After you hear each set read aloud, read the sentences silently to yourself and
figureouta way tocombine them intoone sentence. Besureyoursentence has
the same meaning as the sentences in the givenset. Then write your sentence

~on the lines. The first set of sentences to be combined is located on the next

“page.

414
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401013-2,3 "Bubble," "Tro@rest Fires"
(Continued) /

b
A. The plants are kept dry by a bubble.

The bubble is large.
The bubble is plastic.

The bubble covers the entire garden.

B. The cabtain’ took care of his troops.
The captain was strong.
He was fearless.
The troops were tired.

The troops were hungry.

C. . Careless people often cause forest fires.
Careless people tend to drop lighted cigarettes.

Forest fires can destroy lives and property.




y
WRITING TASK: Bubble, Troops, Forest Fires

NAEP #: 0-401013-A1A-23

NAEP SCORING: Sentence Combining/Open Ended

AGE: A3 A7

TOTAL TIME IN SECONDS: . 301 300

NUMBER OF LINES: Bubble-3, Troops-5, Forest Fires-3

o]
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401013-2,3

SENTENCE CCMBINING SCCHING GUIDE
"BUBBLE, TROOPS, FIRES"

A score of "1 in Number of T-units, Description of lexical Content,
and Syntax indicates the respondent successfully completed the task.

Hnmbsx,ei_ =Units

All one T-Unit.

Two T-Units.

Three T-Units,

Four or more T-Units.,

0T~ Units -- fragments that are sufficiently developed to
continue scoring,

NEWORN -
[T (T T}

DPescriptiou_of Lexjcal Coptent

1 No addition to or omission of -given content (ignore synonymous
substitutions).

Some content added.

Some content omitted.

Some content added and some omitted.

£ W
t uu

The following nouns, verbs, and ad1ectives, or synonynous substltutes,
are considered essential to this exercise:

Part A
plants . | plastic
kept dry covers/entire
bubble . garden
larqge ~
Part B
captain troops
strong : tired
fearless hungry

took care of

" Part C
people drop
careless . _ ciqarettes
cause : v destroy
fires

417
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401013-2,3

BUBBLE
Syntax
1 = Synonymous vwitlk given sentences -- including invented logical,

syntactical relationships that are not prohitited by the given
sentences. » ‘ S

2 = Alteration of given syntactic relations.
3 = Ambiquous -- based solely on the rules goverring ambigujties.

A misplaced modifier is.scored as an ambigquity vhen more than
one noun could be legitimately modified by the phrase or
clause. ! | ‘

4 = Ineptitudes (awkward énd inapprobriate constructions) .

* Writer carried two structural parts from the original sentence
to the combined sentence but failed to conjoir them.
Example: The strong captain was fearless took care of
o the tired, hungry troops. :

The modification or lcgical relationship seeringly intended in
a sentence does not make sense. »
Example: Forest fires often destroy lives and property

" by careless people who drop cig?rettes.

Faulty parallelism -- an attempt to parallel but
inplementation poor. Not formally or grammatically
implemented or formally and grammatically in order but
semantically inappropriate - ideas are illogically combined.

Agreement €rrors -- subject-verb agreement, asan confusion..

Illogical connection -- misuse of conjunctive words. Dangling
rodifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the
resulting sentence is awkward. ) i
Example: The .larqe, plastic bubble covers the entire
- garden that keeps the plant§ dry.

[

Cther dysfunctional constructions -- content words are omitted
. resulting in an awkward sentence.

Inversions -
1 = Active/passive constructioné, clefts and expletives ("There,"
wIit"® constructions) - absent. oo

2 = Active/passive constructions, clefts and expletives ("There, "
"It® construttions) - present. ' ‘

418
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401013-2,3
BUBBLE

Description of Combining Strategies
Adjectival Embeddings

11 = Pre-noun modifiers (words or hyphenated phrases). _
12 Post-noun ‘modifying words and phrases (includes adjective
VR A prepositional phrases and appositions). ' .
: 13 Post-noun relative clauses. .
14 Post-noun nonreduced relative clauses.

S

" u

Nominal Embeddings

21 = “ne-word" (uncomplemented) gerunds or infinitives,
22 = Nominal phrases (qgerurds or infinitives).
23 =

Nominal clauses (fact "that" or question clauses).
'Adverbial Embeddings

Single-word adverbs ard adverbial prepositional phrases.

31 =

32 = Verbal phrases (infinitive phrases, gerundives following time,
Tanner, etc.). _ ot

33 = hdverbial clauses (place, time, manner, reasor, purpose,
condition, concession, etc.) . :

Con-junctions

41 = Conjoined verbs, predicate phrases, noun phrases.

42 = Participial conjuncticns, nominative absolutes. .

43 = Coordinate compounding (any instance of two c¢r more T~Units
compounded by coordinating conjunctions and, plus, for, but,
vet, etc.).

44 = Conjunctive adverbial compounding (any instance of two or more

. T=Units). ‘ '

45 = Fusions, comma splices, run-ons.

Gther

" Responses that were not appropriaté for categorization in the
- preceding quide were placed in one of the following categories:

No response. : .
Copies one or more of the sentences as given cr with minor
variations. . ’ '
Copies sentences conijcining with the same conjunctiog (and,
Plus, but, etc.). :

Illeqible, illiterate. _

Did not write on this exercise, unscoreable sentence fragment.
I don't know., .

O 00l w N O

nonn
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Sample Responses for Part A--Bubble
Age 13

The plardte one beptdry by a laige.
pﬂawcoobu.bé{o Mwuuamww/w_

Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Two pre-noun modifiers
: : Post-noun modification

The . plnn‘xs ARE. Kapt_c_l& bHAlefgabg_
) plastic buybblg i+ couers e ini:zﬁi.._um_'
3 :}fﬂﬁdﬁiﬂ4‘m“_“.*mq-_“ e e —

Number of T-Units: Two

Lexical Content: - Content added

Syntax: , Synonymous

Inversions: ' Absent

Combining Strategies: Two pre-noun modifiers
‘ Run-on




Sample Responses for Part A~-Bubble (Coni. )
. Age 13

]1\@ lo.\‘%- bubbiL ‘H\n':l' f‘S._;%lq_sﬁ'\c.-_-_ L
antire %o(‘&ﬁ\f\ ,cmd‘ anps -

Number of T-Units: One '

- Lexical Content: . Content deleted
Syntax: i Synonymous -
Inversions: . Present’

Combining Strategies: Pre-noun modification
- Post-noun modification
Conjunction

_ A-. Big, Plastic. bubola ﬂ:& covarh_
P Livola. gardan, Raaps- N -

mﬂtb dx:qr__-

.~ Number .of T-Units: One
Lo Lexical Content: . Same
Syntax: ' Synonymous
Inversions: Present

Combining Strategies: Two pre-noun modifiers
. Post-noun modification

421
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Sample Responses for Part B--Troops
Age 13

. Number of T-Units: ~ One
Lexical Content: Same
Syntax: , Synonymous
Inversions: Absent

€ombining Strategies: Four pre- noun mod1f1ers

_ Yite. Sheonq Capbmn wead FeavlesS
__pectavse Yhie Yrowps W) ex e Twed

__and X!Lm - e

Number of T-Units: ' One

Lexical Content: Content deleted } ' -
Syntax: Synonymous ' . -
‘Inversions: Absent

Combining Strategies: Pre-noun modification
. Adverbial embedding
Conjunction




Sample Responses for Part B--Troops (Cont.)
Age 13

,_H Siron% ard Seorless cnp:\mm Yook caxe.
;.°?q 'h\’v-d &nd, hum '.ifeopﬁ R

Number of T-Units: One
Lexical Content: Same
Syntax: Ineptitude
Inversions: Absent

Combining Strategies: Four pre-noun modifiers

;I\:xn._btrug amcha:armg Lant_a&n __
ook cart of Wiy oroops whe
,, _Lum,_tim.d :gnd hm\nru -

Number of T-Units: One

Lexical Content: Same

Syntax: Synonymous
. Inversions: Absent

Combining Strategies: Two pre-noun modifiers
: g Post-noun modification
Conjunction
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‘Sample Responses for Part {--Fires
Age 13

Ceveless fRaple u)v\tx:}-e m Yo Q\I.Q)?e
S diggnied  cigavekles dlacnt cawse Gavesh
\ Qives Lich couwn. destray | 1.»25_963%%[._‘”“y

\\ C , &
N
ﬁh ber of T-Units: None
Lexical Content: L
Synfax: inepiitude
Inversions: * Absent :
Combining Strategies: Three post-noun modifiers

N

_Cﬁz'.el m-{loflg;;%-ﬁ_géﬂmkémwm |
CRUse Sore st §4b_m~ﬂﬂbﬁ_esimzzh§n_a&
qrogeeey R :

!

Number of T-Units: One
Lexical Content: Same
Syntax: . Synonymous :
. Inversions: Absent : ”

Combining Strategies: Two conjunctions

424
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Sample Responses for Part C--Fires (Font )
: Age 13

Number of T-Units:’ Two

Lexical Content Same

Syntax: - Synonymous
Inversions: Absent

Combining Strategies: Adverbial embedd1ng

: : Conjunction :

I

Number ‘of T-Units: \ One

Lexical Content: ~  Same '

Syntax: ) ‘ Synonymous

Inversions: Absent

Combining Strategies: Post-noun mod1f1cat1on
Conjunction

425
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o
Sample Responses for Part A--Bubble
Age 17

}
Number of T-Units: One
Lexical Content: Same
Syntax: , Synonymous
Inversions: ' Absent

Combining Strategies: ' Post-noun modification
Two conjunctions

| The large plagtic babble covecsthe entie
. Qr4/¢n c:(n._/ Keeps L‘Ae..p,/aaf.twaﬂ(y. )

Number of T-Units: One . . ‘ . r(o
Lexical Content: Same .
Syntax: Synonymous
3 Inversions: Present _
- © "Combining Strategies: Two pre-noun modifiers
N ' Conjunction
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Sample Responses for Part A--Bubble (cont.) e
Age 17

Numbef of T-Units: Onev

Lexieal Content: Same
Syntax: Synonymous
Inversions: Present

Combining Strategies: Two pre-noun modifiers
| - Adverbial embedding

I‘/

4

O\;"\e \amge to\b‘dm, i 5\,@@[ Pk’fj{" Lﬂr‘."’,‘
Ms;\?\iﬁ:@&\ﬁ, © me %A - ReCps :

Number of- T-Units: - One
_Lexical Content: Content added
“Syntax: . Synonymous
Inversions: Present
Combining Strategies: Three pre-noun modifiers

Conjunction

%21




Sample Responses for Part B--Troops
Age 17

Y- ca,oz‘a/n ras L‘ron and _ﬁar/r:s:; |
an 4 foa;_é care ot 4 /_rjz‘/rep'/ a4
haungry troops. -

Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Two pre-noun modifiers
, Two conjunctions

it anle WEEh L

¢
Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: ' Absent

Combining Strategies: Two pre-noun modifiers
Two post-noun modifiers

428
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Sample Responses for Part B--Troops (Cont.)
Age 17

Number of T-Units: . One
Lexical Content: Same
Syntax: Ineptitude
Inversions: Absent

Combining Strategies: Two pre-noun modifiers
.. Post-noun modification
~ Conjunction

ket

~

e
Ao

Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Four pre-noun modifiers

Y40




Sample Responses for Part C--Fires
Age 17

Careless people +end to dvop Vighted
- clopretls. Wwhich cause forest £iyes

Hod con cLQS"hrOV ["VES and pvoype f‘h.’-

Number of T-Units: One .
Lexical Content: " Same
Syntax: . Synonymous
Inversions: : Absent

' Combining S*rategies: Two post-noun modifiers

" Number of T-Units: Two

Lexical Content: Same
Syntax: | Synonymous
Inversions: ' Absent
Combining Strategies: Conjunction
Run-on

Yo
Ha
P




Sample Responses fo; Part C--Fires ((ont.)
Age 17

Number of T-Units: One -

Lexical Content: Same

Syntax: _ Synonymous

Inversions: Absent

Combining Strategies: Post-noun modification

Conjunction

Number of T-Units: One

Lexical Content: Content Added
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Post-noun modification
g\ Adverbial embedding




401016-1 "Cries," "Guard"

Below are some sets of shart sentences. Bach sel can be improved by
combining the given sentences into one sentence that says the same thing.

For example, if the sentences were:
A cat chased the ball.
The cat was big.

It was gray. - \

You could write:

%493

After you hear each set read aloud, read the sentences silently to yourself ans

figure out a way to combine them into one sentence. Be sure your sentence has the
same meaning as the sentences in the given set, Then write your sentence on the

lines. The first set of sentences to be combined is located on the next page.
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401016-1 "Cries," "Guard"
(Continued)
A. Her cries were lost in the storm.

Her eries were thin.

Her eries were small.

B. A guard kept the children from touching he animals.
The guard was bored.
The guard was at the doorway
The animals were dusty. ~
The animals wer‘e:.st'uffed.'

The animals were in the museum displ‘ay.
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WRITING TASK: Cries, Guard

NAEP #; 0-401016=-A1A-1

ﬁAEP SCORING: Sentence Combining/Open Ended
AGE: | S

TOTAL TIME IN SECONPS: 420

NUMBER OF LINES: Cries-3, Guard-5
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401016-1

SENTENCE CCMBINING SCORING GUIDE
"CRIES, GUARD"

A score of Wi" in Number of T-units, Description of lexical Content,
and Syntax indicates the respondent successfully completed the task.

Number of 1-Units

All one T-Unit.
Iwo T-Units.
Three T-Units.
Four or more T-Units.
‘“O“T?Unitsw*v“fraqments~that~are«sufficientlymdeuelopedwt°~~~--
'continue scoring.

Description of lexical Content
1

MEWN
nnuann

u

No addition to or omission of given content (ignore synonymous
substitutions). :

2 = Some content added.
3 = Some content emitted. :
4 = Some content added and some omitted. '

~rhe following nouns, verbs, and adjectives, or synonfgous substitutes,
are considered essential to this exercise:

1

Part A
cries ' were lost
thin : . her
srall
Part B
quard - bored
kept _ . at the doorway _
children ' dusty _—
from touching/from stuffed o '

animals » _ in the museum/display



4901016-1
CRIES

sSyptax

Py
n

Synonymous with given sentences -=- including inVented logical,
syntactical relationships that are not '‘prohikited by the given
sentences.

N
]

Alteration of given syntactic relations.

Ambiquous -- based solely on the rules goverring ambiquities.

W
ft

A misplaced modifier is scored as an ambiguity when more than
one noun could be legitimately modified by the phrase or
,-.,—cha—u_s_»e.:,_.,_.;., e e e o o e
Example: The kored quard kept the children from
_ touching the animals from the corner.

=
i

Ineptitudes (awkward and inappropriate gonstrbctions).

Writer .carried two structural parts from the original. sentence
to the combined sentence but failed to conjoin them.
Example: Her thin cries were small were lost.

The modification or logical relationship seeringly intended in
a sentence does not make sense. . . .

Faulty parallelism -- an attempt to parallel rLut
~implementation poor. Not forrally or grammatically

implemented or formally and grammatically in order but’

semantically inappropriate - ideas are illogically combined.

~ Agreement errors -- subject-verb agreement, as/an confusion.

Illogical connection -- misuse of conjunctive words. Dangling
modifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the
resulting sentence is awkward. '
Example: The Lored gquard at the doorway kept the dusty
- stuffed animals from being touched by. the
children that vere in the museum display.

cther dysfunctional ccnstructions -- content words are omitted
resulting in an awkward sentence. :

Inversions - -
1

4

Active/passive constructions, clefts and eipletives ("There,"
uwit® constructions) - absent.

n
t

Active/passive constructions, clefts and expletives ("There,"
wit¥ constructions) -~ present.

' . 436
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) 4010161
CRIES

Dgggzipinn_nﬁ_ﬁgmhums-ﬁxmxsﬂiﬁé
Adjectival Embeddings

"
12

[T ]

pre-noun modifiers (wcrds or hyphenated phrases).
post-noun modifying werds and phrases (includes adjective
prepositional phrases and cppositions).

Post-noun relative clauses.

post-noun nonreduced relative clauses.

Embeddings
“"Uﬁé:word"“(uncomplementedngerunds~orwinfinitives.

Nominal phrases (gerurds or infinitives).

Nominal clauses (fact “that" or question clauses).

Adverbial Embeddings

31 = single-word adverbs and adverbial prepositional phrases. _
32 = Verbal phrases (infinitive phrases, gerundives following time,
ranner, e€tc.). :
33 = pdverbial clauses (place, time, manner, reason, purpose,
condition, concession, etc.}. ‘
conijunctions
41 = Conjoined verbs, predicate phrases, noun' phrases.
42 = participial conjuncticns, norinative absolutes.
43 = Coordinate compounding (any instance of two oI more T-Units
' compounded by coordinating conjunctions and, plus, for, but,
yet, etc.).
44 = Conjunctive adverbial compounding (any instance of two or more
T-Units) .- '
45 = Fusions, comma splices, run-ons.
Other /

Responses that were not- appropriate for cat gorizatiggpin the

preceding quide were placed ir one of the fdllowin%/

0
2

O o~ w

wonn

tegories:

No response. , :

Copies one or more of the sentences as given or with minor
variations. ' : ‘

Copies sentences conjoining with the same conjunction (ahd,
plus, but, etc.). : :
Illegible, illiterate. :

pid not write on this exercise, unscoreable sentence fragment.
1 don't know.

437



Sample Responses for Part A--Cries
Age 9

Hexcries. WereNunn ond sena)ll ond \ost
-_i.3§~_i§L§xFS-;Jstilztlnuie

Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Two conjunctions

He-'" C—bf{é wevrye Jlos+ 1n

the ‘l"‘_”\qu & +d:.hm;

Number of T-Units: One

Lexical Content: Content deleted
Syntax: - Alteration
Inversions:.. . - Absent

Combining Strategies: Pre-noun modification

438

440




sample Responses for Part A--Cries (Cont,)

Age 9

¥ c‘[’mcﬁ_f _z:c,xs,wuz.e..nawZéLw.;_

MMW//L

W&ML@&—S&MV‘

Number, of T-Units:
Lexical Content:
Syntax:

Inversions:

Combining Strategies:

Three

Same
Synonymous
Absent
Conjunction

Number of T-Units:
--Lexical Content:

Syntax:

Inversions:

Combining Strategies:

'One

Same . ‘
Synonymous , :
Absent . T

Two pre-noun modifiers

439 |
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Sample Responses tor Part Bh-~Guard

Ne 9

Number of T-Units:
Lexical Content:
Syntax:

Inversions:

Combining Strategies:

Two

Content deleted
Ineptitude
Absent

Four conjunctions
\/‘/‘

Number of T-Units:
Lexical Content:
Syntax: .
Inversions:

Combining Strategies:

One

Content deleted

Synonymous

Absent i
Pre-noun modification :

440



Sample Rosponses for Parl B--Guard (¢ont, )
Age 9

Number of T=Units: One

Lexical Content: . Same
Syntax: Synonymous
Inversions: Absent

Combining Strateg1es Three pre-noun mod1f1ers
Two post-noun modifiers
0“

N0 \.;\_4 Mo ¥ \( A \\
s:\. O "‘ ,x\_\l ) '—';-

Number of T-Units: One

Lexical Content: Same .

Syntax: Synonymous

Inversions: Absent”

Combining Strategies: Four pre-noun modifiers
Conjunction
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401017-2,3 "Cries," "Guard," "Lookout”

Below are some sets of short sentences. Fach set can be improved by
combining the given sentences into one sentence that says the same thing.
For example, if the sentences weres

A cat chased the ball.

The eat was big.

. [t was gray.

You could write:

After you hear each set read aloud, read the sentences silently to yourselfand -
figureouta way to combine them intoone sentence. Besure your sentence has
' the same meaning as the sentences in the given set. Then write your sentence

on the lines. Now here is the first set of sentences to be combined: .

A. Her eries were lost in the storm.
Her eries were thin.

Her cries were small.

442
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Aruitoxt provided by Eic:



401017-2,3 "Cries," “Guard," "Lookout"

((10nﬁnued),

13 A guard kept the children from touching the animals. |

The guard was bored.

The guard was at the doorway.
The animals were dusty.

The animals were stuffed.

The animals were in the museum display.

C.  The lookout was frightened.
He was clinging to the mas‘t‘.
He realized the tidal wave would swamp the ship.

The wave would send it plung‘*jng to the depths.
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\
WRITING TASK: Cries, Guard, Lcokou}
NAEP #: 0-401017-A1A-23
'NAEP SCORING: Sentence Combining/Open Ended
AGE: 13

TOTAL TIME IN SECONDS: ’ 301

NUMBER OF LINES: cries-3, Guard-5, Lookout=5

ot
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401017-2,3

SENTENCE CCMBINING SCORING GUIDE
“CRIES, GUARD, LOOKOUTY

A score of "1" jin Number of T-uuits, Description of lexical Content,

and Syntax indicates the respondent successfully completed the task.
Number of I-Upits

1 = All one T-Unit.

2 = Two T-Units.

3 = Three T-Units.,

4 = Four or more T-Units.

5 =0 TI-Units ~~ fragments that are sufficiently developed to

continue scoring.
Description of lexical Content
f P PO
1 = No addition to or omission of given content (ignore synonymous

The
are

substitutions).

Some content added.

Some content omitted. _ .
Some content added and some omitted.

EWN
nnh

following nouns, verbs, and adjectives, or synonymous substitutes,
considered essential to this exercise:

Part A
cries were lost
thin her
small
Part B .
quard bored
kept at the doorway
children dusty
from touching/from stuffed
animals in the museum/display -
-
Part C
laokaut _ tidal wave/wave
friqhtened swamp
clinging ship
to the mast send
realized e to the depths
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2yntax

)

1}

n

421017-2, 3
ZRIES

Synonymous with given senfences -- including invented logical,
syntactical relationships that are not prohikited by the given
sentences. '

Alteration of gjven syntactic relationsr
Ambiquous ~~ based solely on the rules ggbéfﬁihq ambiguities.

A misplaced modifier is scored as an ambiguity when more than
one noun could be legitimately modified by the phrase or
clause. »
Example: The lored guard kept the children from
touching the animals from the corner.

Ineptitudes (awkward and inappropriate constructions).

. &

Writer carried two structural parts from the original sentence

to the combined sentence but failed to conjoin them. AN
Example: Her thin cries were small were lost,

The modification or logical relationship seemingly intended in
a sentence does not make sense. :

Faulty parallelism -~ an attempt to parallel tut
irplementation poor. Not formally or grammatically
implemented or formally and grammatically in order but
semantically inappropriate ~ ideas are illogically combined.

Agreement errors =-- subject-verb agreement, asan confusion.

Illogical connection -~ misuse of conjunctive words. Dangling
rmodifiers are scored inept when you know, usirg common sense,
which noun the clause or phrase was intended to modify but the
resulting sentence is awkward. .
Example: The Lored guard at the doorway kept the dusty
stuffed animals from being touched by the
children that were in the museum display.

Other dysfunctional ccnstructions =-- content words are omitted
resulting in an awkward sentence.

inversions

1

Active/passive constructions, clefts and expletives ("There,"
"It constructions) - absent.

Active/passive constructions, clefts and expletives ("There,"
"It" constructions) =~ present.

446
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401017~2,3
CRIES

pescription_of Combining Strategies
Adjectival Embeddings

11 = Pre-noun modifiers (wcrds or hyphenated phrases) .

12 = Post-noun modifying wcrds and phrases (includes adjective
prepositional phrases and appositions).

13 Post-noun relative clauses.

14 = Post-noun nonreduced relative clauses.
'Nominal Empeddings
= Mgne-word" (uncorplemented) gerunds or infinitives.
22 = Nominal phrases (gerunds or infinitives).
- = Nominal clauses (fact "that" or question clauses).

Adverktial Embeddings

31 = Single-word adverps ard adverbial prepositional phrasesy
32 = Verbal phrases (infinitive phrases, gerundives following time,
ranner, etc.).
33 = Adverbial clauses (place, time, manner, reasor.,, purpose,
- condition, concession, etc.).
Conijunctions
41 =.Conjoined verbs, predicate phrases, noun phrases.
42 = Farticipial conjuncticns, norinative absolutes.
43 = Coordinate compounding (any instance of two cr more T-Units
compounded by, coordinating conjunctions and, plus, for, but,
Yet, etc.).
44 = Conjunctive adverbial compounding (any instance of two or more
» T-Units) .
45 = Fusions, comma splices, run-ons.
Qther

Responses that were not appropriate for categorization in the
preceding quide were placed ir one of the following categories:

No response. ' .

‘Copies one or more of the sentences as given or with minor
variations. '

Copies sentences conjcining with the same cornjunction (and,
plus, but, etc.).

Illeqgible, illiterate.

Did not write on this exercise, unscoreable seéntence fragment.
1 don't know. -

oo~y W [ S W)




Sample Responses for pPart A--Cries
Age 13

Number of T-Units: One
_.Lexical Content: ... .. .Same . .

Syntax: : Synonymous

Inversions: Absent

Combining Strateg1es Two pre-noun modifiers

—_ L S . =
Number of T-Units: One

Lexical Content: Same

Syntax: Synonymous

Inversions: Absent

Combining Strategies: Two conJunct1ons

448
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3

‘Sample Responses fdr Part A--Cries (Cont.)
- Age 13

MHer 0fas ward Sp hin and

__amel)) thott thay cvard lost.
_Anzhe 3YeR”rM.

Number of T-Units: One
. Lexical .Content: Same
Syntax: Synonymous
Inversions: J Absent
Combining Strategies: Adverbial embedding
, Conjunction

WYY IRy, Z'}i:7_ ) _trene TBun ool .
emall. % O —

Number of T-Units: One

Lexical Content: Same

Syntax: Synonymous '

Inversions: Absent

Combining Strategies: Adverbial embedding
L Conjunction

449
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Sample Responses for Part B--Gdard
Age 13

Number of T-Units: One
Lexical Content: . Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Three pre-noun modifiers
' ~ Two post-noun modifiers

Number of T-Units: T

wo

Lexical Content: Content deleted
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Pre-noun modification
Two post-noun modifiers
Run=~on _



Sample Responses for Part B--Guard (Cont.)

Q 8ared

way keeping the ch;

touchin
aﬂ,mnai

_D;sp&oq( R,

Number of T-Units:
_ Lexical Content:

Syntax:

Inversions:

Combining Strategies:

, Number of T-Units:
- Lexical Content:
Syntax:
Inversions:

Combining Strategies:

Age 13

guardstad at the deor-
ldren Spon
e dusi'y Stuffeal

ot

ﬁ.__m_.d £C umn

One

Same

Synonymous

Absent

Three pre-noun modifiers
Post-noun modifier
ConJunctlon -

One
Same
Synonymous
. Absent
"~ Three pre-noun modifiers
Two post-noun modifiers

451
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Sample Responses for Part C--Lookout
Age 13

Number of T-Units: One

Lexical Content: Same’ <J
Syntax: - Synonymous '
Inversions: Absent

Combining Strategies: Pre-noun modification
‘ Two conjunctions

Number of T-Units: ~ One
Lexical Content: -Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Pre-noun modification
Post-noun modification , o
Conjunction

452
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Sample Responses for Part C-~Lookout (Cont )
Age 13

_EW_A&M A Aw

Number of T-Units: One o

Lekical Content: Same ’ ¥
Syntax: Synonymous

Inversions: Absent

Combining Strategies: 'Pre-noun modification
’ Adverbial embedding
Conjunction

Numper of T-Units: ~ -One . . -
Lexical Content: Same S v
Syntax: ) Synonymous

Inversions: Absent

Combining Strategies: Post-noun modification
- Two conjunctions

453
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Sample Responseé for Part A--Cries
"~ Age 17 .

. : /

_ Her cvies woere Yminm_and sma\l S0 -
Maere fore %’2“3 wexe loast inwe m_____
Number-of T-Units: Two
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent
Combining Strategies: Two conjunctions

y

___:>Jtilgbg (L)\AJLJC> Lkr;ﬂktb*\.lJ,QJ‘g_ fﬁ)~&lﬁ&z_"ﬂl£!.£i_______‘ -
MMMW__

Number of T-Umits: One
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent
- Combining Strategies: Fost-noun modification
i ' Conjunction

454
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.Sample Responses for Part A--Cries (Cont.)

Age 17

. Number of T-Units:
Lexical Content:
Syntax:

JInversions:
Combining Strategies:

One
Same
Synonymous -

.Absent

Two post-noun modifiers

Number of T-Units:
/ Lexical Content:
Syntax:
Inversiops:
-Combining Strategies:

One

Same
Synonymous
Absent

, . -
Two pre-noun modifiers 7

470
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Sample Responses for Part B--Guard
Age 17

\.J

JH%MM !‘i_-“ AlrA

_Number of T-Units: One
Lexical Content: Same
Syntax: Sy:«onymous
Inversions: : Absent

Combining Strategies: Two pre-noun modifiers
Two post-noun modifiers
Adverbial embedding

Number of T-Units: One
Lexical Content: . Same
Syntax: ! Synonymous
Inversions: : Absent

Combiping Strateg1es Three pre-noun:modifiers
Two post-noun modifiers

456
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Sample Responses for Part B--Guard (Cont.)
Age 17 :

e ool prund 7 of A

Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Three pre-noun ‘modifiers
Pnst-noun modification
Conjunction . . v

| lﬁf)‘}\e AOQ(J jd 15_@?}% suaed

e - C LN (/¢AN Mﬂ (156
fe/{er_-_,‘ﬁ( u Wyl %cLLJ ﬂd;,____& awirels 1/ ,:_P_
e pavean Jz/,p/a;p__..ﬁ-__,____,____________

Number of T-Units: One .
Lexical Content: Same N
Syntax: : Synonymous

Inversions: Absent

Combining Strategies: Three pre-noun modifiers
~ Post-noun modification
Adverbial embedding ’

% XA



Sample Responses for Part C--Lookout
Age 17

b  THPY t«LA 'M Mw

1&““? amd_as=d MF-’L‘& Jha ,

Number of T-Units: One

Lexical Content: Same -
Syntax: Synonymous

Inversions: Absent

Combining Strategies: Pre-noun modification
Adverbial embedding
Conjunction

::454;——L1949JKJELAJtL_!:AQLnﬁnTS?T:S~J*I>_~_“L-L‘. ot wweo

W k. Tldoad I

W&?——%‘-—M ord_dsrdit

Number of T-Units: Two

Lexical Content: - Same

Syntax: Synonymous

Inversions: - Absent

Combining Strategies: Post-noun mod1f1cat1on
Run-on
Conjunction

458
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Sample Responses for Part C--Lookout (dont.)
Age 17

.-f’laa»?wug N w qtueﬂa SR

Number of T-Uaits: Jne
Lexical Content: Same
Syntax: Synonymous
Inversion: Absernt

Combining Strategies: -Pre-noun modification
: Post-noun modification
Conjunctinn

L]

o The J«’u%’(ﬁq&ﬂ Lostoit raalmed e 1iga0

dosk_dewld uarap Hhe. s omd) b i_ﬂ:

Number of T-Units: One

Lexical Content: Same
Syntax: Synonymous
Inversions: - Absent

.Combining Strategies: Pre-noun modification
Adverbial embedding
Conjunction

459
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401013-1 "Lemonade," "Pebbles"
Below are some sets of short sentences. Each set can be improved by

combining the given sentences into one sentence that says the same thing.

For example, if the sentences were:

A cat chased the ball.

The cat was big.

It was gray.

You could write:

cats. M

After you hear each set read aloud, read the sentences silently to yourself and
figureout a way 2o combine them into one sentence. Be sure your sentence has the
same meaning as the sentences in the given set. Then write your sentence on the

lines. The first set of{s}entences to be combined is located on the next page.

.
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401018-1 ‘Lemonade," "Pebbles"
(Continued)

A. The boys drank the lemonade.

The boys were barefoot.

The lemonade was cold.

- ——— ¢

B. The pebbles marked the path io < Ningdem.
The pebbléa ~e-¢ shiny.
The pebbles w. 2 yeiluy
| The bébblea w, ¢ gleaming like cats’ eyes.
Thé kingdom was magic.
The kingdom was underground.

The kingdom was ruled by a wizard.

461
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WRITING TASK: Lemonade, Pebbles

NAEP #: 0-401018-A1A-1

NAEP SCORING: Sentence Comﬁining/Open Ended
AGE: -3

"TOTAL TIME IN SECONDS: 421

NUMBER OF LINES: Lemonade-3, Pebbles-6
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401018-1

SENTENCE CCMBINING SCORING GUIDE
WLEMCNADE, PEBBLESY

A score of "1" in Number of T-units, pescription of lexical Content,
and Syntax indicates the respondent successfully completed the task.

Number of T-Units

All one T=Unit.

Two T-Units.

Three T-Units.

Four or more T-Units.

0 T~Units -- fragments that are sufficiently developed to
continue scoring. ‘

MEWN =
nnnnn

Description of Lexical Conptent
1

No addition to or omission of given content (ignore synonymous
supstitutions). '

2 = Some content added.
3 = Some content omitted.
4 = Some content added and some omitted. . .

The following nouns, verbs, and adjectives, or synonyrous substitutes,
are considered essential to this exercise: -

Part A
K boys lemonade

barefoot cold
drank

part B c .

¢ . .,

pebbles ? path : -
shiny . kingdom 2
yellow magic
gleaming like cat's eyes underground
marked ruled by a wizard
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401018-1
LEMONADE

1 = Synonymous with given senténces -~ including invented logical,

]

syntactical relationships that are not prohikited by the given
sentences, i

}lteration of given syntactic relations.

Ambiquous =-- based solely on the rules governing ambiguities.

A mispléced modifier is scored as an ambiguity when more than
one noun could be legitimately modified by the phrase or
clause.

Ineptitudes (awkward and inappropriate constructions) .

Writer carried two structural parts from the original sentence
to the combined sentence but failed to conjoin them.
Example: The karefoot boys drank lemonade was cold.

The modification or logical relationship seeningly intended in
2 sentence does not make sense. )
Example: The rmagic underground kingdom was ruled by a
wizard marked by a path of shiny, yellow
pebbles gleaming like cat's eyes.

Faulty parallelism =-- an attempt to parallel Lut
inplementation poor. Not formally or grammatically
irplemented or formally and grammatically in order but-
semantically inappropriate - ideas are illogically combined.

Aqgreement errors -- subject-verb agreement, asan confusion.
¢

I)}logical connection -- misuse of conjunctive words. Dangling
modifiers are scored inept when you know, using common sense,
which rioun the clause or phrase was intended to modify but the
resulting sentence is awkward. o
. Example: The mragic underground kingdor was marked by a
' path of shiny, yellow pebbles ruled by a
wizard. . :

Other dysfunctional ccnstructions -- content words are omitted
resulting ip an awkward sentence.

;mmmg

1

u

"

Aqfive/passive constructions, clefts and exple ' ¢ -“rhere, "
nIt® constructions) = absent. '

Active/passive constructions, clefts and expleti.. i uere,"
uIt" constructions) = present. ' o
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401018-1
LEMONADE

Description of combining Stratedies
Adjectival Embeddings

11 = Pre~-noun modifiers (wcrds or hyphenated phrases).

12 = Post-noun modifying werds and phrases (includes adjective
prepositional phrases and appositions).

13 = Post-noun relative clauses.

14 = Post-noun nonreduced relative clauses.

Nominal Embeddings

21 = “one-word" (uncomplemented) gerunds or in:initives.
22 = Nominal phrases (gerunds or infinitives).
23 = Nominal clauses (fact "that" or question clauses). ,

Adverbial Embeddings

Single-word adverbs and adverbial prepositional phrases.

31 =
32 = Verbal phrases (infinitive phrases, gerundives following time,-
manner, etc.).
33 = Adverbial clauses (place, time, manner, reason, purpose,
condition, concession, etc.).
Conjunctions
41 = conjoined verps, predicate phrases, noun phrases.
42 = participial conjunctions, nominative absolutes.
43 = Coordinate compounding (any instance of two or more T-Units
compounded by coordinating conjunctions and, plus, for, but,
yet, etc.). B
44 = Conjunctive adverbial compounding (any instance of two or more
! | '.[-'Units) - ) .
45 = Pysions, comma splices, run-ons.
Other ‘

Responses that were not approgriate for categorization in the
preceding quide were. placed ir. one of the following categories:

No response.

Copies one or more of the sentences as giver or with minor
variations.

Copies sentences conjoining with the same conjunction (and,
plus, but, etc.).

Illeqible, illiterate. ' o
Did not write on this exercise, unscoreable sentence fragment.

I ‘don't know.

[[] un
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Samp]e Responses for Part A--Lemonade

Age 9

MMW

L s cadd

Number of T-Units:
Lexical Content:
Syntax:
Inversions:

Combining Strategies:

One

Content deleted
Synonymous .

Absent

Adverbial embedding

. E;i: A!‘ *l I ‘I ? | !2é |

Number of T-Units:
Lexical Content:
Syntax:
Inversions:

Combining Strategies:

One

~ Saine

Synonymoﬂs

- Absent /

Two pre-noun modifiers /
466
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sample Responses for Part A--Lemonade (Cont, )
Age 9

Number of T-Units: One

Lexical Content: Same
Syntax: o Synonymous - -~~~
Inversions: Absent

Combining Strategies: Pre-noun modification
Post-noun modification

Mw__wﬁm
N 7

[
Number of T-Units: (ine
Lexical Content. Same
Syntax: Synonymous
. Inversions: ) Absent

Combining Strategies: Pre-noun modification
* Post~noun modification o
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sample Responses for Part f--N-thles

Age 9

NV : WE‘QQ‘ Wb s

4 L2 IAN

<

ot
i
Number of T-Units: One
Lexical Content: Same
Syntax: - Synonymous
Inversions: Absent
Combining Strategies: Four pre-noun modifiers
. Two post-noun modifiers
)
14, ‘ 4 : .
-_ T AT AT 4 .'/ /] /| /A/A A A " VA 4 .4,— .'./
/4 / '
. i ’,‘ /‘
f / 1 / ) N § / ’ r /
(4 44‘/14‘, | — Ad g4 Vd ) /P12, T
v oo ! / ‘.‘ : : :
I/ (23 ;h A , 4 ) . I . /
. vy 4 L1 AN LS AT LN TARL) o7 O LAV
: 3 | / , ‘ /4 ’ .
LA T /24 AL X0 7. 6 q [ la”Ils L
. ’ / , . % v Y
:
/
Number of T-Unlits: One | '
Lexical Content: Content deleted
Syntax: i Alteration ‘
Inversions;: . Absent W,
Combining Strategiest Four pre-noun modifiers /
*  Two post-noun modifiers ;
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Sample Responses for Pavt Be-Pebbles (cont,)
Aye 9

Number of T-Units: Three

Lexical Content: Same

Syntax: Synonymous

Inversions: Absent ;

Combining Strategies: Four pre-noun modifiers :
Run-on ‘

Number of T-Units: Four o

Lexical Content: . Tontent added and deleted

Syntax: ' Synonymous e
Inversions: Absent

Combining Strategies: Three conjunctions
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401019-2,3 "Lemonade," "Pebbles," "Hikers"
Below are some sets of short sentences. Each set can be improved by

combining the given sentences into one sentence that says the same thing.
For example, if the sentences were:

A cat chased the ball.

The cat was big.

It was gray.

You could write:

P Y

After you hear each set read aloud, read the sentences silehtly toyourselfand

figureouta way tocombine them intoonesentence. Besure your sentence has
the same meaning as the sentences in the given set. Then write your seitence

on the lines. Now here is the first set of sentences to be combined:

A. The boys drank the lemonade. .
The boys were barefoot. .
/“
oThe lemonade was cold. ‘ yd
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401019-2,3 “Lemonade,” "Pebbles,”" "Hikers"
(Continued) -

B. The pebbles marked the path to a kingdom:
The pebbles wero shiny. -
The pebbles were yellow,
;I‘he pebbles were gleaming like cats’ éyes.
" The kingdom was mayric.
The kingdqm was underground.

The kingdom was ruled by a wizard.

C o e e mn e e e .. . . Bl L TS — e e

C. The hikers tramped along the path.
| The path was steep.
It was narrow.
It was rocky.
It curved upward toward the mountain fop.

The mountain top appeared ahead through the clouds.




HRITiNG TASK: Lemonade, Pebbles, Hikers
NALP #: | 0-401019-A1A-23

NAEP SCORING: Sentence Combining/Open Ended
AGE: . A3 A7

TOTAL TIME IN SECONDS: .- 297 301

NUMBER OF LINES: Lemonade-~3, Pebbles-5, Fike;s-s
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401019-2,3

SENTENCE CCMBINING SCORING GUIDE
WLEMONADE, PEBHBLES, HIKERS"

A score of """ in Number of T-units, Description of Lexical Content,

and

Syntax indicates the respondent successfully completed the task.

Humber of I-Units : o

1 = All one T-iUnit.
2 = Two T-Units.
3 = Three T*Units.
4 = Four or more T-Units.
5 =0 T-Units ~-- fragments that are sufficiently developed to
continue scoring.
Description of Lexijcal Content
1 = No addition to or omission of given content (ignore synonymous
substitutions). ‘ . '
2 = Some content added. ‘
3 = Some content omitted.
4 = Some content added and some omitted.
The following nouns, verbs, ard adjectlves, or synonynous substitutes,
are considered essentlal to this exercise:
Part A .
boys ) lemonade ‘
barefont cold
drank
Paft B
pebbies ' path
shiny ' kingdom
vellow : _ magic
gleaming like cat's eyes - underground
marked ruled by a wizard
Part C
hikers ‘ rocky'
tramped ‘ - curved
path : toward the mountaln/top
steep appeared . o
narrows ’ . . . clouds 7
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Sypiax

401019-2,3
LEMONADE

v

synonymous with given sentences -- including invented logical,
syntactical relationships that are not prohikited by the given

. sentences.

[
L}

Alteration of given syntactic relations.
Ambiquous =- based solely on the rules governing ambiguities.

A misplaced modifier is scored as an ambiguity when more than
one noun-could be legitimately modified by the phrase or
clause. . ' ' : :

Ineptitudes (awkward and inappropriate constructjions) .

Writer carried two structural parts from the original sentence
to the combined sentence but failed to conjoin them.
Example: The Larefoot boys drank ' leronade was cold.

‘the modification or logical relationship seenmingly intended in
a s-untence does not make sense. '
Example: .The magic underground kingdow was ruled by a:
wizard marked by a path of shiny, yellow
< pebbles gleaming like cat's eyes.

.Faulty parallelism ~-- an attémpt to parallel lut

implementation poor. Not forrally or grammatically
implemented or formally and grammatically in order but

semantically inappropriate - ideas are illogically combined.
Agreement erfors.--k§ubject-vetb agreement, asan confusion;
illoqgical connection =-- misuse of conjunctive words. Dangling

rodifiers are scored inept when you know, using common sense,
which noun the clause or phrase was intended to modify but the.

resulting sentence is awkward.

Example: The ragic underground kingdor was marked by a
path of shiny, yellow pebbles ruled by a
wizard. '

* pother dysfunctional constructions -- content words are omitted

-
]

resulting in an awkward sentence.
.

Active/passive constructions, clefts and expletives ("There,"-

_uit" conatructions) - absent.

L]

Active/passive constructions, clefts and expletives ("There,"
nIt" constructions) - present. . .
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' pescription of combining Strateaies
Adjectival Embeddings '

1
12

13
14

nt

Nominal

21
22
23

Adverbial Embeddiqgs

'S

"

401019-2,3
LEMONADE

Pre-~noun modifiers (words or hyphenated phrases) .
Post-noun modifying wvords and phrases (includes adjective
prepositional phrases and appositions).

Post-noun relative clauses.

Post-noun nonreduced relative clauses.

Embeddings

uone-word" (uncomplemented) gerunds or infinitives.
Nominal phrases (gerunds or infinitives).

Nominal clauses (fact "that"' or question clauses).

—

31 = Single-word adverbs arnd adverbial prepositionsl phrases.
32 = Verbal phrases (infinitive phrases, gerundives following time,
manner, etc.). :
33 = Adverbial clauses (place, tire, manner, resson, purpose
cordition, concession, etc.).
Coniunctioné
41 = cwnjoiMeq‘verhs, predicate phrases, noun phrases.
42 = participial conjunctiors, nominatiTe abSolutes.
43 = Coordinate compouniing (any instance of two c¢r more T-Units
compounded by ccordinating conjunctions and, plus, for, but,
. © yety etc.)e.
44 = Condjunctive adverbial compounding (any instance of two or more
b UnitS) .
45 = Pusions, comma splices, run-ons.
other :

Responses that uege not approgriate iur categorization in the
preceding quide were placed ir one of tke following categories:

wo~d W NO

No response. .

copies one or more of the sentences as given or with minor-
variations. ' ‘ o ‘ ‘

Copies sentences conjcining with the same conjunction (and,
plus, but, etc.). o

Illegible, illiterate. S

Did not write on this exercise, unscoreable sentence izagment.
I don't know. ' -
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Sample Respoq;e:

4—\'

7

for Part A--Lemonade !
§§ 13

-

Number of T-Units:.
Lexical Content:
Syntax:

" Inversions:

One

Same
Synonymous
Absent

.Combining Strategies:_ Two pre-noun modifiers

e

Number of T-Units: °
Lexical Content:.:
Syntax:

~ Inversions:

Combining Strategies:

One

Same
Synonymous
Absent

Pre-noun modification ' “

Post-noun modification
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' SampJe Responses for Part A--lLemonade (eont,)
Age 13 ‘

20

Number of T-Units: :One
., Lexical Content: Samék
Syntax: Synonymous
: Inversions: Absent
Combining Strategies: Pre-noun modification
' Conjunction

Number of T-Units: One
Lexical Content: Same

. Syntax: Synonymous
Inyérsions: Absent

Combining Strategies: Pre-noun modification
) ~ Post-noun modification

477
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Sample Responses for Part B--Pebbles
Age 13

Lok Syt ’ Jbs path tro. rmeslc., smdis
Ll ..mij.-_fmd._&_

Number of T-Units: One

Lexical Content: Same
Syntax: . : Synonymous
Inversions: Absent

Combining Strategies: Four pre-noun modifiers
~  Two post-noun modifiers

~)

)\‘

m.. “ , ’?/’ oy L%V -. %‘L{ o
KAJLE GOLE YD)  JINARRLX, Y (AJUA
01U IO, umALLONOUMD .
RANUNZLL?V] %”M”;l! a
LAY ¢

/,, -

umber of T-Units: ‘One
_~Lexical Content: Same .
- Syntax: .Synonymous
Inversions: Absent

Combining Strategies: Four pre-noun modifiers
: . Two post-noun modifiers

478
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sample Responses for -Part B.-Pebhles (Cont.)
Age 13

M ’
Sy gt Aot

o Qe AL (1 \OUDD N ™.
e e

5 —

Number of T-Units: One

Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Four pre-noun mod1f1&rs
' Two post-noun modifiers

“Number of T-Units:. One

~ Lexical Content: Same
Syntax: : Synonymous
Inversions: Absent .

Combining Strategies: Four pre-noun mod1f1Ers
Two post -noun modifiers

!
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Sample Responsas for Part C~=Hikers
Age 13

m Mma

",

Py

h -,
.y,

Number of T-Units: One

Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Three pre-noun modifiers
: - Two post-noun modifiers

The  #ubing dmamiped olars Yie

Number of T-Units: - One

Lexical Content: Content deleted
Syntax: Synonymous
Inversions; Absent

Combining Strategies: Three pre-noun modifiers
Post-noun modification

480
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Sample Responses for Part C-=Hikers (tont.)

The hikes . tromped elong .
ok oo ol ag m‘%“"

Age 13

!

Number of T-Units:
Lexical Content:
Syntax:

Inversions:

Combining Strategies:

Three

Same

Synonymous

Absent

Three pre- noun modifiers
Run=-on

AMAMTA,B:}ZA»‘_QAK&
W_MMM@&M

Number of T-Units: -~
Lexical Content:
Syntax:

Inversions:
-Combining Strategies:

One

Same

Alteration

Absent

Four pre-noun modifiers
Post-noun modification



Sample Respc. ;es for Part A--Lemonade
Age 17

The ot mm4 5

Number of T-Units: One

“ Lexical Content: Same
Syntax: - . Synonymous
Inversions; Absent o

Combining Strategies: Pre-noun modification
Post-noun modification

— Corlel enoadi.. . o .
AN )
4

Number of T-Units: One

Lexical Content: Same

Syntax: Synonymous

Inversions: Absent

_Combining Strategies:. Two pre-noun modifiers
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Sample Responses for Part A--Lemonade (Cont.)
Age 17

Number of T-Units:
Lexical Content:
Syntax:
Inversions:

Combining Strategies:

One

Same

Synonymous -

Absent

Pre-noun modification
Post-noun modification

Number of T-Units:
- Lexical Content:

Syntax:

Inversions:

Combining Strategies:

One

Same

Synonymous

Absent

Pre-noun modification
Adverbial embedding

483




Sample Responses for Part B--Pebbles
Age 17

‘Number of T-Units: One
LexicalContent: Content deleted
Syntax: T Synonymous
Inversions: T Absent

Combining Strategies: Three-pre-noun modifiers
: Two post-noun-modifiers

m M,,:,,a‘:m,__‘mm,,’w'.? ]

& ~magie aczrt¢!Zua:;eL¢ra4zoa¢uf. —Aéd;?zirnﬂ!crzrta

2wk . J%;t. a- . 14J1%5¢IJ\452‘. e

Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: ‘Absent

Combining Strategies: Four pre-noun modifiers
Two post-noun modifiers

484
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Sample Responses for Part B--Pebbles (Cont.)
Age 17

The . dning \ellows  pebbles, gleoming ke
cols eyes , rmorked Fhe k&?:\’o_y:a urdeg-
qround. . rragic.. kingdom , ruled by _a  wisand.

Number of T-Units: One
Lexical Content: Same
Syntax: Ineptitude
Inversions: Absent

Combining Strategies: Four pre-noun modifiers
g Two post-noun modifiers,

Number of T-Units:’  One | T

Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Five pre-noun modifiers
.Two post-noun modifiers

485
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Sample Responses for Part C--Yikers
Age 17

‘T1\ L. L\ lf ers$ T‘”a’:\‘ae ‘. ) ¢ll<31\5; f';lqg 5;'+guy‘)f

o X-Voy o JVSI rac.hg»,._ that cvrved ug~rord
1owurd. rhe waoVY N Kal htP Yhot . . _

appearad aheal th (SEV _\'\_T_'“_&_ Aoy d.ﬂ,. .

Number of T-Units: One
Lexical Content: Same
Syntax: Synonymous
Inversions: Absent

Combining Strategies: Three prthoun modifiers
' - Two post-noun modifiers

v

Number of T-Units: One

Lexical Content: _Content deleted
Syntax: Ineptitude
Inversions: Absent

T——Combining Strategies: Three pre-noun modifiers
T—— Two post-noun modifiers

— -

——
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Sample Responses for Part C--Hikers (Cont.)
Age 17

M,mmw,ama/Aaoig Soaths.
Cuwon WM Lreoand tha
2w creraun tares , Wheeh q5¢;¢34u2Az4bc{7 ¢za‘i¢z4{7

Number of T-Units: One
Lexical Content: - Same
Syntax: : Synonymous
Inversions: Absent

Combining Strategies: Three pre-noun modifiers
Two post-noun modifiers

Yhe }ullers \l-va.MQQ.A \on ~kl~. s-ke |
Qarrow. [ecty %? ég\u:o@d Uf_wo.rcl

Yword M, mae W\ U)h ) -
Gﬂ_ﬂ.ﬁd *-“\VOOJ\- -\A,,~ ;“Lfd S’C.,_é__ S

Number of T-Units: ) Two

Lexical Content: Same
Syntax: Synonymous
Inversions: Absent .

Combining Strategies Three pre-noun mod1f1ers
Post-noun modification
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402010-1,2,3 "Tulips" -

Directions for Answering the First Exercise

Look at the example sentences shown below. Some words are missing. They

“have been replaced by the letters “A” and “B". Below the sentences, each of

the letters is repeated with a list of words next to it.

As you read the sentences and come to a missing word, look below at the list o‘f‘
words by the matching letter, then choose the one word that best fits the
sentence. |

Example
Duke, a German:‘.she}phgrd. suddenly dashed after a piece of paper. A Duke

returned with the paper, his owner saw that R was a dollar bill.

A. > Upon B.

- 'i;'
a&a» When e he
> While > who-
> Aithough o '_6ne
! > [ don't know.

> Idon't know.

The oval beside “When" for part A and_"the oval beside “it” for part B have
been filled in since these are the words that best fit in the Qentence -- When

Duke returned with the paper, his master saw that it was a dollar bill.

The paragraph you are to do is on the next page. It has a number of missing

~words. Each time you come to a missing word, look for the matching letter

below the paragraph, choose the one word that best fits, and fill in the oval

beside that word.

438
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402010-1,2,3 "Tulips"

(Cantinuod}

You can make tulips and daffodils bloom in the winter. To do thiS you must
buy the bulbsin the fall and store_A carefully in a cool room B youare ready
to plant them. You can plant the bulbs in any container C it has adrain hole
iﬁ the bottom. First, cover the D with a small rock, so the water cannot run
out too fast. _E partly fill the container with enough loose crumbly dirt so
that the bulbs will reach just to the rim of the container. Pourdirtaround the
bulbs, and geatly pressdown. _F , water the bulbs well and set the contafner

in a cool, dark place _G the roots can grow.

A. o it B. O also C. @& 3s long as

> yourself > about > which

D one . - dntil > however

e them < finally O or élse

— I don’t know. <> 1don’t know. c> Idon't know.
D. < bulb E. e Next F. For example

am drain hole o While c> Nevertheless

- <> container c> However .c:;._‘Exceth;‘

o tulip " Or . emp Finally

— 1don't know. =) I don’t know. - Idon’t know.
G. o if.

> because

e s0 __that

> as °

> Idon't know. i
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WRITING TASK: Tulips p
NAEP #: 0-402010-A1A-1223
NAEP SCORING: "Cloze" - Multiple Caoice/Machine

AGE: | 9 13

TOTAL TIME IN SECONDS: 284 - 210

&

17

217



402013-1 "Party"

Direetions for Ansswering the Next Exercise

Look at the example sentences shown below. Some words are missing. They
have been replaced by the letters “A” and “B"”. Below the sentences, each of

the letters is repeated with a list of words next to it.

As you read the sénten_ces and come to a missing word, look below at the list of

words by the matching letter,then choose the one word that best fits the
el 2E3

8 e.

,q%?tenc

~ .
Example .

Duke, a German shepherd, suddenly dashed after a piece of paper. {\ Duke

. returned with the paper, his owner saw that B was a dollar bill.

A © _Upon Bf.

- ‘it
@& When ™ he
> While Y e w_ho
(o 'Althou'gh o oné
> Idon't know. " ' Idon't know. |

The oval beside “When" for part A and the oval beside “it” for"\;;arth have
been filled in since these are the words that best fit in the sentence -- When

'Duke returned with the paper, his master saw that it was a dollar bill.

{

e

o - ., . . <’/.‘ —
The paragraph you are to do is on the next page. It has a number of missing
[0 : e

words. Each time you co~fné’wnj§siﬁg‘-word';166fgr the matching lette.r" :
lzg,lg_gv,the,p&ra;g?’a'ﬁﬁ',’&;e the one word that best fits, and fill in the oval
—————— beside that word. ’ -
| 491
902
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402013-1 "Party"

(Continued)
LY

On the last day of school before the holidays we had a party in our room. Our
teacher helped us plan A . Eachofusdecided what we would bring, B we

asked our parents to help us make it or buy it. Some of us brought cookies,

-some brought candy, and others brought potato chips. The party was a lot of

fun. All of us ate toomuch, C nobody gotsick. D theparty, E cleaned up
the mess all by 0urse»lves. Our teacher s‘aid we could have F party sometime

G we had planned this one so well.

A & him B. @@ andthen - C. <  when

- it () because o it

o them N wsin and unless . o so

— theirs >  so that a» but

) I don’t know. — Idon't know. > Idon't know.
D. &> 'Until E{D ~he | F. a» another

- After - we o () our

o And o 'they o (ewm] this B

o If c someone -7 “the
) K ) _;‘_Ldon,’tfkrm’\iif‘“ T o I don’t know. o Idon't know.
G. ©  them

[ and

- ©  besides
@ . because .
é::) I don"t knqw.
492 o T



~WRITING TASK: Party
NAEP #: 0-402013-A1A-1

"NAEP SCORING: "Cloze" - Multirle ChoicesMachine

AGE: : 9
TOTAL TIME IN SECONDS: 2;5
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402014-2,3 "Dolphin"

Directions for Answering the Next Exercise

Look at the example sentences shown below. Some words are missing. They

have been replaced by the letters “A” and “B”. Below the sentences, each of

“the letters is r‘;epeateyd with a list of words next to it.

ps

As you read the sentences and come to a missing word look below at the llst of

words by the matching letter, then choose the one word that best” fits the

& . o

sentence. . e

Ddﬂz_.,a—Geﬁnfn shepherd, suddenly dashed after a piece of paper. _A Duke

ol
e

returned with the paper, his owner saw that ‘B was a dollaf bill.
: 7

1

A. o Upon B. ‘@ it
z - When <> he .
= While - > who
/ > Although ., ~ .CcD one
C:S' I'don’t know. . " > ldon't know.

. The oval beside “When" for part A and the oval beside “it” for part B have

. been filled in since these are-the w{ords that best fitin the Sg_ntence -- When

Duke returned with the paper, his master saw that it was a dollar bill.

The paragrgph you are to do is on the next page. It has a number of missing

words. Each time you come to a missing word, look for the ma'téhing‘ Iefter .

below the paragraph, choose the one word that @ fits, and fill in the oval

—

beside that word. ‘ v,
) 494



402014-2,3 "Dolphin"

(Continued)

Exploitation of dolphins by .man_noton’ly"disgraces our humanitarian ideals

_A also threatens- B possible future with them. ¢ we are ever to

) _,_comm'liﬁ"i’(’:'ate with them on an intelligent and civilized level, we must start
showing D our best side. If the present lack of protection continues, the

bottlenose dolphin may disappear'_fl_ aspeciesalongthesouthern coastof the

United States. _F form of effectivg,iiegulatim. and protection for the G is

fast becoming a prime need.

I do;n’t know.

495

5'_;'5:.

A, © or "~ B. < their C. < Although

a» but \ - what < Until

- them = its e If

" nor - our - ™ Yet .

> 1don't know. (=) I(l()n't know. lamn 30 ¢ dpn't know.
‘D. - = people- E. — for- . <> Each

e» them’ > since ‘< Another

> someone - as e Some

DO everyone <> when < Every

— 1don't know. " . Idon't know. < I don’t know.
-~ G. " . men

- €O coast

O pets

e&® dolphin

\ ’

ann



WRITING TASK:

NAEP #:

~ NAEP SCORING:

AGE:

TOTAL - TIME IN

Dolphins
0~402014-A1A~23

wCloze" - Multiple Choice/Machine
A3
SECONDS: 211
496
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590020-2 Background Questions

A.

How many reports and essays have you written during the last six

weeks as part of any school assignment?

-In the general English, literature or grammar classes you have taken

during the past two years, about what part of the class time was spent

on instruction in how to write reports and essays?

None of the time

Little of the time

About one-third of the time
Abov* one-half of the time
Most of the tithe

000000

- Are you encouraged to jat down ideas and make notes about the topic of

your paper before you write it?

~.

Usually, Sometimes Never [ haven’t written any papers.
] N e | (qn) ()
Are you encouraged to'make outlines of your papers before you write
them?

Usually Sometimes. Never I haven’t written any papers.
() () (e (e



590020-2 Background Questions
(Continued)

F.

Do you write a paper more than once before you turn it in to your
teachers? ‘
Usually Sometimes Never I haven't written any papers.
o o () =
When your papers are returned, do they have writien suggestions on
how to imfarove your writing? |

Usually Sometimes Never [ haven't written any papers.
{awm (o) () . (s

When your papers are returned, do your teachers discuss them with
you? | . u
- Usually Sometimes Never I haven't written any papers.
(- (e | A (@ -
After your papers ére returned. do you work on the paper again to
improve it? _
Usually Sometimes Never I haven't written any papers.

o () ) B =)

Do you enjoy working on writing assignments?

Usually Sometimes Never Ihaven't written any papers.
{ | P cu | o ‘ ’ o



590030-3 Background Questions

A,

R.

0000 °¢

How many reports and essays have you writ(en during the last six
weeks as part of any school assignment? '

In the general English, literature or grammar elasses you have taken
during the past two years, about what part of the class Lime was spent
on instruction in how to write reports and exsays?

None of the time

Little of the time

About one-third of the time
~About one-halif of the time

Most of the time

In addition to the general English, literature or grammar classes you

- have taken during the last two years, have yYou had or are you now

taking any of the following courses concerned with how to write?

Yes No I don't know.

1. Creative writing course ' o o o

2. R?medial writing course (o SR o o
| el

3. Other writing course (e S o )

(If other, please specify.)

e

i
1

{ B
Are you enccuraged to jot down ideas and make notes about the topic of
your paper before you write it?

Usua"‘lly Sometimes  Never I haven't written any papers.

Are you encouraged to make outlines of your papers before you write

-them? ==~

. Usually Sometimes Never I haven’t'Written any papors.

o, 499
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590030-3 Bacﬁground Questions
(Continued)

F.

Do you write a paper more than once before You turn it in to your
teachers?

Usually Sometimes Never I haven’t written any papers.
(o) () (e ()

When your papers are returned, do they have written suggestions on
how to improve your writing?

Usually Sometimes Never ~ I havén't written any papers.
(e (e (e ()

 When your papers are returned, do your teachers discuss them with

you?

Usually Sometimes Never I haven’t written any papers.

After your papers are returned, do you work on the paper again to
improve it?

Usually Sometimes © Never I haven’t written any papers.
(e () (e (e
Do you enjoy working on writing assignments?

Usually Sometimes Never I haven’t written any papers.
(e o - B e T ()

. 1500
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WRITING TASK:
NAEP #:
NAEP SCORING:

AGE:

'TOTAL TIME IN

Student Background Quaestions
0-590020-A1A-2

Part A: Cpen Ended; _
Parts B~I: Multiple Choice/Machine

A3
SECONDS: 120

501



WRITING TASK:
NAEP #:
NABP SCCRING:

AGE:
TOTAL TIME IN

Student Backqround Questions
0-590030~-A1A-3

Parts A &€ C: Open Ended;
Parts B & D-J: Multiple Cholice

A1
SECONDS : © 120



BACKGROUND QUESTIION SCORING GUIDE

590020~-2
590030-3

Part_ B - Number of reports and essays written during the last six
weeks as part of school assiqnments,

00 = none or "0" or no
01-29 =.code number written
30 = 30 or more

34

blapk'
35 = nonsensical, does not i.nswer question-

39 = I don't knovw,

Note: 02 = a couple
03 = few, not very many, some
04 = several
37 = many, a lot

| $90030-3

Part ¢,3, - Other courses concerncd with how to write,

00 = No response :

10 = long composition, practical writing, college prep writing

11 = journalism, mass mwudia |

12 = £ilm

13 = skills, business
14 = creative writing (short story, etc.)
15 = poetry \
16 = writing lab, critical writing
-19 = bther_acceptable

20 = illeqgille, illiteréte, wvrites on another topic

21 = othen_uhacceptable: non-writing courses, drama
22 = speech, debate
39 = 1 don't know.




